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CHAPTER I 
INTRODUCTION  
 
A. Background of the Study 
In Indonesia, English has been considered to be the first foreign language to be 
taught at school. It functions to help the development of the state and nation, to build 
relations with other nations, and to run foreign policy including as a language used for 
wider communication in international forum. In relation to that Indonesia has been 
carrying out teaching EFL in almost level of schools, starting to be taught in basic 
primary school until secondary school.  
According to the Regulation of Ministry of Education and 
Culture No.096/1967 (Kartono, 1976: Alwasilah, 1997) regulating the status and function 
of English. It has been used as the first foreign language in Indonesia since 1955. Halim 
(1976: 146) argued that English has some official functions in Indonesia: (1) Means of 
communication among nations, (2) means of development supporter of Indonesian 
language to become modern language, and (3) means of science and technology transfer 
for national development. 
There are four major skills that should be mastered in studying English, they are: 
listening, speaking, reading, and writing. All of them should be learnt in order to have 
good English skill. In daily life, skills are used in integrated ways. When people are 
speaking each other, they are also listening to each other. Recently, they are also 
communicating by using e-mail and they combine reading and writing skills to discuss 
something each other here. So, it is impossible to separate skills and make them stay 
isolated here. Hinkel (2006: 113) finds out that communication will be worthwhile if it 
happens in integrated language skills, not segregated one. This means that communication 
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does not run well if people use only one skill. It can be imagined how it feels if students 
are only asked to listen during the class while teacher explains the lesson whole the time. 
Another example is the students are only taught about reading skills in one meeting and 
they just read all the time without doing anything else. 
Based on some cases shown above, it is clear that teaching skills in isolation will 
not make sense. Even, expert already found an approach related to teaching four skills 
that are called a whole language. This approach was established in 1980s by US 
educators. It is considered as approach because it has key principles about language 
(language as whole) and learning (writing, reading, speaking, and listening should be 
integrated in learning). Richards and Rodgers (2001: 108) tell that whole language 
instruction is a theory of language instruction that was developed to help young children 
learn to read, and has also been extended to middle and secondary levels and to the 
teaching of ESL. This approach emphasizes on learning to read and write naturally with a 
focus on real communication and reading and writing for pleasure. 
Learning and teaching a foreign language needs a lot of patience, energy, time, 
creativity and competence. The success of the teaching and learning of foreign language 
skills including English is determined by a number of factors both linguistic and non 
linguistic such as the students, the teacher, the methods, material and media or aids used. 
English teaching media are very important to help students acquire new concepts 
of, the skills and language competences. In applying teaching media, the teacher should 
consider many aspects such as teaching material, students‟ level, classroom management 
and many other aspects, because the use in appropriate technique could cause many 
difficult or the students and the teachers fail in teaching them and would also be burden 
for. 
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Most teachers today have already implemented the instructional design of 
teaching, especially in teaching English to help them to conduct the class effectively. 
Instructional design has made between the design of learning materials embedded in 
learning theory and the effective selection and use of technology. Instruction is a part of 
education because all instruction consists of experiences leading to learning. Instruction is 
a part of education because all instruction consists of experiences leading to learning. 
There are diagnose, design, procure, refining for the instructional development model.  
Instructional Design is an important part of teaching development. It is based on 
the teaching object and teaching objectives and determines appropriate teaching 
beginning and the end, at the same time, it optimizes several teaching elements rationally 
eventually forms a systematic process of teaching programs. 
As a teacher, educators should choose instructional strategies, because instruction 
means plans, design and open, flexible alternative based teaching-learning process on the 
basis of type and level of student performance expressed in your instructional objectives, 
subject matter area, student strengths and preferences, information derived from learning 
theory and research, insights from teacher experience, limitations of time and resources, 
talents and preferences (Hackbarth, 1996: 22). 
Instructional Design according to Richard and Rogers (2001: 28) argues that is the 
framework which the teacher takes the planned learning and teaching action to a lesson. 
Instructional Design is a particular set of elements in teaching learning which should be 
prepared to reach the efforts of learning. Some components of instructional design in 
English teaching such as the general and specific objectives, syllabus model, type of 
learning and teaching activity, learner‟s role, teacher‟s role and instructional material. All 
of the aspects have main goal to provide students with good command of English so that 
they are able to take part in 3 various academic activities, most of which are conveyed in 
4 
 
English. Therefore, the successfulness of attaining English cannot be separated with the 
instructional design. 
The purpose of teaching-learning process is interaction between teacher and 
student in learning. Teaching is the process an action of the teacher in teaching learning 
process. According to Harmer (1998:31) states that teaching is defined as the way that 
learning happens and the process of transferring the knowledge. Teaching is the process 
of transferring knowledge and skill to the students. 
Based on the researcher‟s prior observation, Darul Fithrah Boarding School is one 
of schools, which provides supporting environment for students to develop their speaking 
skill. It employs multilingual learning system. English and Arabic are used for students‟ 
daily conversation and the language of instruction, except for some subjects, which 
should be delivered in Indonesian. This condition, of course, requires the students to 
intensively use both foreign languages, Arabic and English. In the process of acquiring 
fluency and accuracy for speaking in a foreign language, each student, definitely, has 
their own problems. The problems are various. Sometimes, for instance, they get 
difficulty to get the equivalence of certain words of their mother tongue in the foreign 
language. They also need to store as many as vocabulary to smooth the process of 
communication. For overcoming these problems, the teachers use some instructional 
materials and media in the teaching and learning process of language learning, 
particularly in the English teaching and learning process. The teachers use some materials 
and media of instructional design such as English textbook, LCD, whiteboard, video, and 
etc. Besides, the teachers use some innovations of  teaching to improve the speaking skill 
of the students, such as conducting drama festival in English, speech contest, and focus 
group discussion in English. The material are taken from many sources, either books or 
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internet. Therefore, the researcher is interesting to conduct a research related to the 
instructional design use by the English teachers at Darul Fithrah Boarding School. 
Based on the above reasons, the researcher decided to conduct a research of “The 
Instructional Design for the Teaching of English Speaking at Darul Fithrah 
Boarding School Academic Year 2016/ 2017”. 
 
B. Limitation of the Research 
In this research, the analysis is limited on the implementation of instructional 
material and media used by the teacher in the teaching of English speaking at Darul 
Fithrah Boarding School.  
 
C. Problem  Statements 
Based on the research problem, the researcher proposes the following research 
question : How is the Instructional Design for the teaching of English at Darul Fithrah 
Boarding School Academic Year 2016/ 2017? 
The above main research problem can be further formulated into the following 
questions : 
a. What is syllabus used in English instruction? 
b. What are learning objectives in English instruction? 
c. What is classroom procedure in English instruction? 
d. What are classroom techniques in English instruction? 
e. What are instructional materials in English instruction? 
f. What are media in English instruction? 
g. What are teacher„s roles in English instruction? 
h. What are students„ roles in English instruction? 
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i. What is the assessment in English instruction? 
j. What are strengths and weaknesses of English instruction? 
 
D. Research Objectives 
From the problem statement, the objectives of the research aim to describe English 
speaing instructional design and its implementation for the teaching of English speaking 
at Darul Fithrah boarding school with some research question wich are expected to : 
a. Describe syllabus used in English instruction. 
b. Describe learning objectives in English instruction. 
c. Identify classroom procedure in English instruction. 
d. Identify classroom techniques in English instruction. 
e. Investigate instructional materials in English instruction. 
f. Investigate media in English instruction. 
g. Describe teacher„s roles in English instruction. 
h. Describe students„ roles in English instruction. 
i. Describe assessment in English instruction. 
j. Identify strengths and weaknesses of English instruction 
 
E. Benefit of the Study   
This research hopefully gains the positive contribution especially in teaching 
English in the classroom, and the result can be used by the teacher, students, and the other 
researcher later on. 
In order to clarify the benefit, the researcher would like to elaborate further:  
a. Theoretically, this research is hopefully could give theoretical concerning the English 
teaching by implementing instructional design, particularly for the teaching English 
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speaking. The teacher or the reader can get further information and knowledge about 
instructional design teaching and its benefit in teaching and learning activity. It is 
hopes that these theories can help the teachers to identify methods of facilitating and 
supporting learning and indicate when to use and not to use these methods. The 
effectiveness of a method is heavily dependent on the context in which it is applied; 
instructional design methods are situational and not universal. 
b. As any other research aiming and as instructional especially concerning to the teacher 
in applying technique through media, this research would be used to encourage the 
English teacher in order to deliver material by using technology of multimedia, 
especially to overcome the student‟s problem in achieving the teaching English skill 
and to make sure the excellent of the technology of multimedia in teaching English 
skill.  
 
F. Definition of Key Terms 
1. Instructional Design 
Instructional Design is a particular set of elements in teaching learning which 
should be prepared to reach the efforts of learning. Some components of instructional 
design in English teaching such as the general and specific objectives, syllabus model, 
type of learning and teaching activity, learner‟s role, teacher‟s role and instructional 
material. (Richard and Rogers,2001: 28) 
 
2. Speaking 
Brown (2001: 267) cites that when someone can speak a language it means 
that he can carry on a conversation reasonably competently. 
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CHAPTER II 
THEORITICAL REVIEW 
 
In relation to the research, there are five topics which need to be elaborated here, 
namely: (1) instructional design, (2) instructional material, (3) speaking, (4) 
teaching English speaking, and (5) media in teaching speaking. 
 
A. Instructional Design 
1. The Definition of Instructional Design 
Instructional design is learning process designed by teachers in 
order to help them in teaching in the classroom based on the available 
resources and focuses on what the instruction should be like, including 
look, feel, organization, and functionality. Moore et al., (2002: 71) write 
that instructional design can be regarded as both a science and an art: a 
science since it is rooted in learning theories which in turn draw their 
principles from psychology, sociology, philosophy, and education; and art 
since the designing of instructional materials is a highly creative process. 
According to Ragan and Smith in Botturi (2003: 5), instructional 
design is the systematic and reflective process of translating principles of 
learning and instruction into plans for instructional materials, activities, 
information resources, and evaluation. In addition, Ozcinar (2009: 559) 
defines that instructional design is the systematic development of 
instructional specifications, using learning and instructional theory derived 
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from behavioural cognitive and constructivist theories, in order to ensure 
the quality of instruction. In another opinion, the instructional design, also 
called method design is the framework through which teachers take the 
planned learning and teaching actions to a lesson (Richards and Rogers, 
2003: 16). It can be inference that instructional design is the framework of 
systematic and reflective process in learning derived from behavioural, 
cognitive, and constructivist theories in order to create qualified 
instruction. 
In addition, Berger and Kam (1996: 28) define instructional design 
as “the systematic development of instructional specifications using 
learning and instructional theory to ensure the quality of instruction. It is 
the process of analysis of learning needs and goals and the development of 
a delivery system to meet those needs. It includes development of 
instructional materials and activities; and tryout and evaluation of all 
instruction and learner activities.” 
Based on the correct principles of teaching ideas and English 
Education, according to certain objectives and requirements of teaching, 
the teaching of specific objects and materials for English teaching and 
specific aspects of the program, and related aspects of the overall structure 
expected to make the plan effective. It is thought in English Teacher 
Education, thinking processes and teaching the art of expression. 
Instructional design is both a science and an art.  
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English teaching is a systematic project, it is interrelated, 
interaction and mutual influence of the various elements of composition. 
Teachers in lesson, planning process, using systematic methods of these 
elements make reasonable arrangements and plans, called the Course 
Design. Through this design, the link between the various elements 
together to promote the teaching of systematic, teachers can improve the 
ability to handle a variety of teaching information, help teachers to a 
comprehensive and objective understanding of teaching, and continue to 
improve and refine classroom teaching that the implementation of 
classroom instruction designed to improve classroom teaching in a higher 
level of exploration is to improve teaching quality and efficiency of an 
essential work. 
As Morrison, Ross & Kemp (2007: 5) suggest, “the goal of 
instructional design is to make learning more efficient and effective and to 
make learning less difficult” Although teachers do not always have to be 
instructional designers to succeed, the knowledge basic instructional 
design can be very helpful as Morrison, Ross & Kemp explained: 
“Knowing the basic principles of instructional design can he help 
to ensure that what is produced serves a necessary purpose, meets 
the needs of students, is attractive and well organized, is delivered 
in an appropriate mode, and is continually evaluated and improved. 
Unlike professional designers, however, the typical teacher is not 
likely to need formal expertise in the various instructional design 
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processes. However, basic familiarity with major principles and 
procedures (e.g., how to present text, write and deliver a lecture or 
prepare a test) can be extremely helpful both for the teachers own 
work and for evaluating commercial educational products”. 
(2007:5) 
 
Richards and Rogers (2001: 22) explain that, “A language learning 
theory underlying an approach or method responds to two questions:  
1) What are the psycho-linguistic and cognitive processes involved in 
language Learning? And  
2) What are the conditions that need to be met in order for these learning 
processes to be activated?” 
In the approach component of the framework, language acquisition 
theory is concerned with beliefs about how second language acquisition 
occurs and the conditions which facilitate successful acquisition. (2005: 
22)  
Where Anthony (1995: 23) has used the label method, Richards 
and Rodgers have used the term design. The aspect of design centers on 
taking an approach and applying it to the development of a method. There 
are a number of considerations important to this process. 
1) Asking what the aims of the method are.  
2) Deciding how to select and organize content.  
3) Types of learning tasks and teaching activities.  
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4) The role of learners.  
5) The role of teachers.  
6) The role of instructional materials.  
The aims or objectives of a method are influenced by theories of 
language and learning. For example, a method which seeks to promote 
general communication skills where expressing oneself meaningfully is 
seen as more important than doing so with grammar and pronunciation 
accuracy, could be said to be underpinned by the functional view of 
language and perhaps the UG theory of acquisition. (2005: 24) 
Methods vary in syllabus content. Brown (1995: 25) identifies a 
number different syllabus types, such as, functional, notional, skills based, 
and tasked based. Each of these can be attached to a certain approach. For 
instance, the structural syllabus type is linked to the Audio-lingual 
approach, whereas both the notional and functional types are connected 
with the Communicative Language Teaching.   
Approach will determine the choice of teaching and learning 
activities employed in the classroom. For instance, activities informed by 
the structural view will be biased toward grammatical accuracy; in 
contrast, those informed by the functional view will be biased toward 
communicating meaning. Additionally, just as approach can determine the 
type of activity chosen, it can also determine different uses for specific 
activity types. To illustrate, in Audio-lingual courses, interactive games 
are used to enliven a class and as a break from what can be seen as tedious 
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practice drills. However, in Communicative Language Teaching, they are 
used as a practice for certain functional communicative dialogues. Richard 
and Rodgers (2002: 26-27) 
Methods of language teaching differ in the way they perceive the 
role of the learner. This manifests itself in ways such as, the determination 
of what activities learners engage in, how much control they have in 
determining content, the patterns of learner groupings etc. Richard and 
Rodgers (2002: 27) 
The last component of Richards and Rodgers framework is 
procedure. This can be described as the techniques and practices that 
actually happen in the classroom. Procedure is how methods manage the 
presentation, practice, and feedback phases of teaching. Teaching activities 
such as drills or information gap activities may be used to present new 
language. Practice focuses on how particular teaching activities provide 
opportunities for using the language. The feedback phase concerns ways of 
monitoring and communicating the positives or negatives of the form and 
content of the learner‟s language.  
2. Characteristics of Instructional Design 
Characteristics of one instructional design are important. It has 
purpose to find out whether instructional design used by a teacher is good 
or not. Gustafson and Branch (2007: 21-22) point out that there are several 
characteristics that should be presented in all instructional design efforts as 
follows: 
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a. Instructional design is learner centered 
It means that learner and his or her performance are the focal point of 
all instructions teaching and other forms of instruction are simply 
means to the end of learner performance. 
b. Instructional design is goal-oriented 
Establishing well-defined project goals is central to the ID process 
Goals should reflect client expectations for the project and, if met, 
ensure its appropriate implementation. 
c. Instructional design focuses on real-world performance 
Rather than requiring learners to simply recall information or apply 
some rules on a contrived task, instruction design focuses on preparing 
learners to perform the behaviors that will be expected of them in the 
real world. 
d. Instructional design focuses on outcomes that can be measured in a 
reliable and valid way 
Rather that requiring learners to simply recall information or apply 
some rules on a contrived task, instruction design focuses on preparing 
learners to perform the behaviors that expected of them in the real 
world. 
e. Instructional design is empirical 
Data are at the heart of the ID process. Data collection begins during 
the initial analysis and continues through implementation. For 
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example, during the analysis phase data are collected so as to compare 
what learners already know versus what they need to know. 
f. Instructional design typically is a team effort 
Although it is possible for a single individual to complete an ID 
project, it is usually a team effort. Because of their size, scope, and 
technical complexity, most ID project require the specialized skills of a 
variety of individuals. 
 Based on the above explanations, it can be conclude that 
characteristics of an instructional design can be considered on learner-
centered, goal-oriented, real world performance, measurability, empirical, 
and into a team effort. 
3. Components of Instructional Design 
Supporting components in teaching and learning process are 
needed in order to construct an instructional design in learning. It is 
expected can create an effective teaching. Richard and Rogers (2001: 33) 
classify that the instructional design components are (a) specific objective, 
(b) a syllabus model, (c) classroom activities, (d) learners‟ role, (e) 
teachers‟ role, and (f) instructional material. 
In line with Richards and Rogers, Dick et al., (2001: 6-8) also 
classify that there are 10 components system approach model for 
designing instruction, namely (a) assess needs to identify goal, (b) conduct 
instructional analysis, (c) analyze learners and context, (d) write 
performance objectives, (e) develop assessment instruments, (f) develop 
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instructional strategy, (g) develop and select instructional materials, (h) 
design and conduct the formative evaluation of instruction, (i) revise 
instruction, and (j) design and conduct summative evaluation 
B. Instructional Material 
Instructional material means content that conveys the essential 
knowledge and skills of a subject in the public school curriculum through a 
medium or a combination of media for conveying information to a student.  
The term includes a book, supplementary materials, a combination of a book, 
workbook, and supplementary materials, computer software, magnetic media, 
DVD, CD-ROM, computer courseware, on-line services, or an electronic 
medium, or other means of conveying information to the student or otherwise 
contributing to the learning process through electronic means, including open-
source instructional material. 
Open-source instructional material means electronic instructional 
material that is available for downloading from the Internet at no charge to a 
student and without requiring the purchase of an unlock code, membership, or 
other access or use charge, except for a charge to order an optional printed 
copy of all or part of the instructional material.   
In general, the benefit of instructional media is to facilitate 
interaction between teachers and students so that learning activities more 
effective and efficient. Meanwhile, more specifically the benefits of 
instructional media is: 
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1. The delivery of learning materials can be standardized, with the 
help of instructional media; different interpretations among 
teachers can be avoided and can reduce the information gap 
between students wherever located. 
2. The learning process becomes more clear and interesting. Media 
can display information through sound, image, movement and 
color, either naturally or manipulation, thus helping teachers to 
create a learning atmosphere becomes more lively, is not 
monotonous and tedious. 
3. The learning process becomes more interactive with the impending 
communication media two-way active, whereas teachers tend to 
talk to the media without a single direction. 
4. Efficiency in time and labour by media learning objectives will be 
easier with the maximal minimal time and effort. Teachers do not 
have to explain the teaching material repeatedly, because with a 
single grain using the media, students will more easily understand 
the lesson. 
5. Improving the quality of student learning outcomes. Instructional 
media can help students absorb the material and learn more intact. 
If by listening to verbal information from the teacher only, students 
do not understand the lesson, but if enriched with activities to see, 
touch, feel and experience themselves through the media, student 
understanding will be better. 
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6. Media enables the learning process can be done anywhere and 
anytime. Instructional media can be stimulated in such a way that 
students can make learning activities more freely anywhere and 
anytime, without depending on a teacher 
7. Media can foster positive attitudes toward students and learning 
materials. 
Language instruction has five important components--students, a 
teacher, materials, teaching methods, and evaluation. Allwright (1990:58) 
argues that materials should teach students to learn, that they should be 
resource books for ideas and activities for instruction/learning, and that they 
should give teachers rationales for what they do. From Allwright's point of 
view, textbooks are too inflexible to be used directly as instructional 
material. O'Neill (1990:90), in contrast, argues that materials may be 
suitable for students' needs, even if they are not designed specifically for 
them, that textbooks make it possible for students to review and prepare 
their lessons that textbooks are efficient in terms of time and money, and 
that textbooks can and should allow for adaptation and improvisation. 
All right emphasizes that materials control learning and teaching. 
O'Neill emphasizes those they help learning and teaching. It is true that in 
many cases teachers and students rely heavily on textbooks, and textbooks 
determine the components and methods of learning, that is, they control the 
content, methods, and procedures of learning. Students learn what is 
presented in the textbook, and the way the textbook presents material is the 
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way students learn it. The educational philosophy of the textbook will 
influence the class and the learning process. Therefore, in many cases, 
materials are the center of instruction and one of the most important 
influences on what goes on in the classroom. 
Theoretically, experienced teachers can teach English without a 
textbook. However, it is not easy to do it all the time, though they may do it 
sometimes. Many teachers do not have enough time to make supplementary 
materials, so they just follow the textbook. Textbooks therefore take on a 
very important role in language classes, and it is important to select a good 
textbook.  
Since the end of 1970s, there has been a movement to make 
learners rather than teachers the centre of language learning. According to 
this approach to teaching, learners are more important than teachers, 
materials, curriculum, methods, or evaluation. As a matter of fact, 
curriculum, materials, teaching methods, and evaluation should all be 
designed for learners and their needs. It is the teacher's responsibility to 
check to see whether all of the elements of the learning process are working 
well for learners and to adapt them if they are not. 
In other words, learners should be the centre of instruction and 
learning. The curriculum is a statement of the goals of learning, the methods 
of learning, etc. The role of teachers is to help learners to learn. Teachers 
have to follow the curriculum and provide, make, or choose materials. They 
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may adapt, supplement, and elaborate on those materials and also monitor 
the progress and needs of the students and finally evaluate students. 
Materials include textbooks, video and audio tapes, computer 
software, and visual aids. They influence the content and the procedures of 
learning. The choice of deductive vs. inductive learning, the role of 
memorization, the use of creativity and problem solving, production vs. 
reception, and the order in which materials are presented are all influenced 
by the materials. 
 
C. Teaching Speaking 
1. The Definition of Speaking 
There are many definitions of speaking that have been proposed by 
some experts in language learning.  
Brown (2001: 267) cites that when someone can speak a language 
it means that he can carry on a conversation reasonably competently. In 
addition, he states that the benchmark of successful acquisition of 
language is almost always the demonstration of an ability to accomplish 
pragmatic goals through an interactive discourse with other language 
speakers.  
Richards and Renandya (2002: 204) state that effective oral 
communication requires the ability to use the language appropriately in 
social interactions that involves not only verbal communication but also 
paralinguistic elements of speech such as pitch, stress, and intonation. 
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Moreover, nonlinguistic elements such as gestures, body language, and 
expressions are needed in conveying messages directly without any 
accompanying speech.  Brown (2007: 237) states that social contact in 
interactive language functions is a key importance and in which it is not 
what you say that counts but how you say it what you convey with body 
language, gestures, eye contact, physical distance and other nonverbal 
messages. 
In their discussion on the nature of spoken language, Brown and 
Yule in Nunan (1989: 26) distinguish spoken language from written 
language. They point out that for most of its history. The teaching of 
language has not been concerned with spoken language teaching. This 
language comprises short, often fragmentary utterances, in pronunciation 
range. On the contrary, written language is characterized by well-formed 
sentences which are integrated into highly structured paragraphs. Brown 
and Yule in Nunan (1989) also differentiate between two basic language 
functions, i.e. the transactional and the interactional functions. The former 
basically concerns the transfer of information. According to Nunan (1989: 
32) successful oral communication involves:  
1) the ability to articulate phonological features of the language 
comprehensibly. 
2) mastery of stress, rhythm, intonation patterns. 
3) an acceptable degree of fluency. 
4) transactional and interpersonal skills. 
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5) skills in taking short  and long speaking turns. 
6) skills in the management of interaction. 
7) skills in negotiating meaning. 
8) conversational listening skills (successful conversations require 
good listeners as well as good speakers).  
9) skills in knowing about and negotiating purposes for conversations. 
10) using appropriate conversational formulae and fillers  
Moreover, he states that the teacher can apply the bottom-up-top-
down approach to speaking. The bottom-up approach to speaking means that 
the learners begin with the smallest units of language, i.e. individual sounds, 
and move through the mastery of words and sentences to discourse. The top-
down view, on the other hand, proposes that the learners start with the larger 
chunks of language, which are embedded in meaningful contexts, and use 
their knowledge of the contexts to comprehend and use the smaller language 
elements correctly.   
From some definitions above it can be concluded that speaking skill is 
always related to communication. Speaking skill itself can be stated as the 
skill to use the language accurately to express meanings in order to transfer or 
to get knowledge and information from other people in the whole life 
situation. 
2. Classroom Speaking Activities 
Teaching speaking should be taught in attractive and 
communicative activities. There are many types of classroom speaking 
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activities. Harmer (2001: 348-352) states six classroom speaking activities. 
They are acting from script, communication games, discussion, prepared 
talks, questionnaires, simulation, and role play.  
1) Acting from script  
Playing scripts and acting out the dialogues are two kinds of acting 
scripts that should be considered by the teacher in the teaching and 
learning process. In the playing scripts, it is important for the 
students to teach it as real acting. The role of the teacher in this 
activity is as theatre directors, drawing attention to appropriate 
stress, intonation, and speed. This means that the lines they speak 
will have real meaning. By giving students practice in these things 
before they give their final performances, the teacher ensures that 
acting out is both a learning and language producing activity. In 
acting the dialogue, the students will be very helped if they are 
given time to rehearse their dialogues before the performance. The 
students will gain much more from the whole experience in the 
process.  
2) Communication games  
Games are designed to provoke communication between students. 
The games are made based on the principle of the information gap 
so that one student has to talk to a partner in order to solve a 
puzzle, draw a picture, put a thing in the right order, or find 
similarities and differences between pictures. Television and radio 
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games, imported into the classroom, often provide good fluency 
activities.  
3) Discussion  
Discussion is probably the most commonly used activity in 
the oral skills class. Here, the students are allowed to express their 
real opinions. According to Harmer (2001:272) discussion range is 
divided into several stages from highly formal, whole-group staged 
events to informal small-group interactions.  
The first is the buzz groups that can be used for a whole 
range of discussion. For example, students are expected to predict 
the content of a reading text, or talk about their reactions after 
reading the text.  
The second is instant comments which can train students to 
respond fluently and immediately is to insert „instant comment‟ 
mini activities into lessons. This involves showing them 
photographs or introducing topics at any stage of a lesson and 
nominating students to say the first thing that comes into their 
head.  
The last is formal debates. Students prepare arguments in 
favor or against various propositions. The debate will be started 
when those who are appointed as „panel speaker‟ produce well-
rehearsed „writing like‟ arguments whereas others, the audience, 
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pitch in as the debate progresses with their own thoughts on the 
subject.   
4) Prepared talks  
Students make a presentation on a topic of their own choice. Such 
talks are not designed for informal spontaneous conversations 
because they are prepared and more „writing like‟. However, if 
possible students should speak from notes rather than from a script.  
5) Questionnaires  
Questionnaires are very useful because they ensure that both 
questioner and respondent have something to say to each other. 
Students can design questionnaires on any topic that is appropriate. 
As they do so the teacher can act as a resource, helping them in the 
design process. The results obtained from questionnaires can then 
form the basis for written work, discussions, or prepared talks.  
6) Simulation and Role play  
Simulation and role play can be used to encourage general 
oral fluency, or to train students for specific situations. Students 
can act out simulation as them or take on the role of completely 
different character and express thoughts and feelings as they doing 
in the real world.   
Those activities can be used by teachers to teach speaking. 
Teachers can choose an activity that related to the topic and 
objective of the lesson. Besides, they must consider the situation, 
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condition of the students and materials that will be taught. For 
example, they use simulation and role play activities when they 
teach expressions. Teachers can ask them to write some dialogues 
and after that they have to act them out in front of the class. It may 
be used by the teachers in using acting from script. In discussion, 
teachers can use some pictures or maybe videos in a certain 
situation. These activities can be used as the way to measure how 
far students can speak, say and express their feeling in English.   
3. Types of Speaking Performances 
Brown (2004: 271) describes six categories of speaking skill 
area. Those six categories are as follows:  
1) Imitative  
This category includes the ability to practice an intonation and 
focusing on some particular elements of language form. That is just 
imitating a word, phrase or sentence. The important thing here is 
focusing on pronunciation. The teacher uses drilling in the teaching 
learning process. The reason is by using drilling, students get 
opportunity to listen and to orally repeat some words.   
2) Intensive  
This is the students‟ speaking performance that is practicing some 
phonological and grammatical aspects of language. It usually 
places students doing the task in pairs (group work), for example, 
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reading aloud that includes reading paragraph, reading dialogue 
with partner in turn, reading information from chart, etc.  
3) Responsive  
Responsive performance includes interaction and test 
comprehension but at the somewhat limited level of very short 
conversation, standard greeting and small talk, simple request and 
comments. This is a kind of short replies to teacher or student-
initiated questions or comments, giving instructions and directions. 
Those replies are usually sufficient and meaningful.  
4) Transactional (dialogue)  
It is carried out for the purpose of conveying or exchanging 
specific information. For example here is conversation which is 
done in pair work.  
5) Interpersonal (dialogue)  
It is carried out more for the purpose of maintaining social 
relationships than for the transmission of facts and information. 
The forms of interpersonal speaking performance are interview, 
role play, discussions, conversations and games.  
6) Extensive (monologue)  
Teacher gives students extended monologues in the form of oral 
reports, summaries, and storytelling and short speeches.  
Based on the theory above, it can be concluded that there are 
some points that should be considered in assessing speaking. The 
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students need to know at least the pronunciation, vocabularies, and 
language functions that they are going to use. When the students have 
been ready and prepared for the activity, they can use the language 
appropriately. 
 
D. Teaching Media 
1. Definition of Media 
The meaning of media is often related with means of 
communication. The term media often refers of any device that brings 
information from the source of message to the destination. In our daily 
life, we can see some examples. They are television, radio, book, record, 
and picture. Media are any devices that assist an instructor to transmit to 
learner facts, skills, attitudes, knowledge and appreciation or additional 
materials used when using a particular teaching method to make learning 
easy, as it intends to help both the teacher to teach more reflectively and 
the learner to grasp the concepts more effectively. Roblyer et al., (2010) 
states media such as slides and films delivered information in more 
concrete and therefore more effective ways than lectures and books did.  
According to Kamaludin (2009) media is facilities, resources or 
tools to utter expressions of art, the line form that is used by people to 
produce message or information. Any components around the students 
that can convey messages that motivated the students to learn. Any forms 
of communication whether printed or audio visual, as well as their 
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instrumentation are a means that transmits message from transmitter to 
receiver and enables human being to influence other people who do not 
have contact with him or her immediately.   
Media are part of communication. Wherever communication is 
held, media is always used. The use of media is needed to ensure 
effective communication in order to improve the effect of instruction. In 
the teaching and learning process, media is the way of teacher to 
communicate with the students. It is not only helping the teacher to 
communicate and send a message to the students but also to give some 
responses so the students can carry meaningful learning experiences.   
 
2. Functions of Media in Teaching and Learning Process  
The function of using media is meaningful and clear for the 
students. Teaching and learning methods are various. The students 
become more creative to do various activities, for example, creating an 
interesting learning atmosphere and solving limited space which increase 
students‟ motivation. Students develop based on their interest and speed 
conveying direct interaction with the environment, and having the same 
experience.  
Smaldino et al., (2007:  12) explains five roles of media in 
learning as follows:    
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1) Thematic Instruction  
Thematic instruction is known as the teachers‟ ways on 
organizing their instructions around topics. Elementary teachers in 
particular are integrating content and skills from many subjects. At the 
secondary level, teams of teachers from different content areas are 
working together to show the overlap of their course content.  
These units provide a rich environment of focus within which 
learning takes place. A good theme must capture and hold students‟ 
attention, provide problem solving experiences, support interdisciplinary 
activities, and include a variety of media and technology.  
2) Portfolios  
A portfolio is a collection of students‟ work that illustrates growth 
over a period of time. Portfolios often include such artifacts as students-
produced illustrated books, videos and computer multimedia projects. 
Students‟ ability to prepare mediated presentations that summarize their 
own understandings of thematic topic is central to the schooling 
experience under the concept of portfolios.   
3) Distance Education  
A rapidly developing approach to instruction worldwide is known 
as distance education. The distinguishing characteristic of distance 
education is the separation of the instructional team and students during 
learning. As a consequence, the course content must be delivered by 
instructional media.  
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Based on the discussion above the media serve many functions in 
the teaching and learning process. Media are not only able to be the 
teacher‟s language but also to help add elements of reality and motivate 
the students by bringing the slice of real life into the classroom. Besides, 
media provide clear context, meaning and guidance that can make 
students enthusiastic in learning English. Therefore, it is clear that media 
are very useful and really needed for the teaching and learning process.  
4) Instructor-directed learning  
A common use of media in an instructional situation is for 
supplemental support of the “live‟ instructor in the classroom. Certainly, 
properly designed media can enhance and promote learning and support 
teacher-based instruction. Advance organized can be effective 
instruments for ensuring that media play their proper role as 
supplemental supporters of instructions.  
5) Learner-directed learning  
Media can also be used effectively in formal education situations 
where a teacher is not available or is working with other students. Media 
are often “packaged” for this purpose; objectives are listed, guidance in 
achieving objectives is given, materials are assembled, and self 
evaluation guidelines are provided.   
Based on the discussion above, it can be concluded that media 
play an important role in the teaching and learning of English. Media are 
not only able to be the teacher‟s language but also to help add elements 
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of reality and motivate the students by bringing the slice of real life into 
the classroom. Besides, media provide clear context, meaning and 
guidance that can make students enthusiastic in learning English. It is 
clear stated that media are very useful and really needed for the teaching 
and learning process. There are various kinds of media that can be used 
in the teaching and learning process. Teachers should know what kind of 
media those are appropriate to the students in the teaching and learning 
process. According to Smaldino et al., (2007), there are six kinds of 
media: text, audio, visuals, video, manipulative and people. These may 
be teacher, students, or subject-matter expert. 
 
E. Previous Studies 
Previous study sheds light on the past research carried out in the 
present field along with the critical review of them as compared to the present 
research. The review of previous study in this research is as follows: 
SholihahUmu (2011),„An Analysis of English Instructional Material 
in RSBI-Based SMP Negeri 1, Surabaya. This research is about an analysis of 
English instructional material in RSBI based SMP Negeri 1, Surabaya. The 
purpose of this study are to analyze types of speaking English instructional 
material used in SMP Negeri 1, Surabaya, the way teacher develop the 
speaking English instructional material, and the implementation of speaking 
English instructional material in the classroom. This research observes the 
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English instructional material for the second grade students in SMP Negeri 1, 
Surabaya. 
Bharati Linggar Anggani Dwi (2012), Developing an English 
Instructional Material for Bridging Course Program‟, an English Education 
Journal conducted by Dwi Anggani Linggar Bharati, Unnes 2012. This study 
was an attempt to find out what kinds of English materials are needed by 
grade seven students in the bridging course program of SMPN 2 Magelang, 
how the “God Start for Beginners” is effective and appropriate.  
Gülçin Mutlu and Ali Yıldırım (2017), An Instructional Design Study 
of an Advanced EFL Speaking Course, The findings of the field testing 
provided preliminary evidence of the instructional design to facilitate 
communication and speaking skills as well as presentation skills. Even 
though there could have been more opportunities to field test this instructional 
design, the instructional design decisions based on Graves‟ (2000) and Posner 
and Rudnisky's (1997) course design models appeared to work. Furthermore, 
the design and formative evaluation of the course for teaching speaking 
provides evidence for program modification in the English language 
instruction at the aforementioned university. The study also provided insights 
about instructional decisions to be taken and theoretical issues to be 
considered for future instructional design studies. 
Yeonjeong Park (2010), Instructional Design Implications for Non-
native English Speaking Graduate Students: Perceptions on Intercultural 
Communicative Competences and Instructional Design Strategies for Socially 
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Engaged Learning, This research investigated perceptions on ICC and ID 
strategies for socially engaged learning in a sample of 208 NNS graduate 
students. Quantitative methods were used to assess students‟ ICC level and 
perceptions of effective instructional strategies in four categories: (1) students‟ 
gradual engagement and active participation, (2) learning in rich cultural context, 
(3) self-regulation and learning ownership, and (4) integration of communication 
technologies. 
 
Results showed that NNS graduate students were diverse in 
background characteristics, academic disciplines, cultural origins, and 
previous experiences; they perceived a moderately high level of ICC; and 
they generally had positive views on ID strategies for socially engaged 
learning. This research can help instructional designers and instructors in 
higher education to better understand the needs of NNS graduate students and 
to prepare them to study more effectively and have more valuable 
intercultural experiences. 
The present research has different data compared to the related 
studies. Compared to the research done by Sholihah Ummu which only 
analyze the type of English instructional material used by teacher in the 
teaching speaking, the present research does not only describes the particular 
use of instructional design for teaching English but also describes the whole 
part of the teachers‟ model in the teaching of English speaking includes the 
classroom procedure and techniques. The evaluation model used for the 
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teaching of English speaking will also be carried out in the investigation since 
it has important role to show the goals of the conducted class.This research 
also investigates some teaching material used by the teachers as the 
instructional design for English teaching and learning process, particularly the 
teaching of English speaking. The researcherwill obtain the data from the 
teachers as the primary data and the students as the secondary data of the 
research. 
Compared to the research done by Bharati Linggar Anggani Dwi, the 
present research has more complex material to be analyzed and studied. 
Based on the research of Bharati Linggar Anggani Dwi, she studied how to 
develop the English instructional material for bridging students, in contrast to 
her research, this research focuses on the implementation of the instructional 
design rather than to develop the instructional material applied by the teacher 
in the school. This research is a complex research since the objective of this 
research are to analyze and describe the implementation of instructional 
design used by the teacher in the English teaching and learning, particularly 
the teaching of English speaking. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
This chapter explains how the data for this research was chosen and analyzed. It 
consists of the type of the study and design, procedures that were used to collect 
the data and how the data were collected and analyzed. 
 
A. Research Design 
The research design which is used in this study is descriptive 
qualitative research. Burns and Grove (2003: 19) describe a qualitative 
approach as “a systematic subjective approach used to describe life 
experiences and situations to give them meaning”. Parahoo (1997: 59) states 
that qualitative research focuses on the experiences of people as well as 
stressing uniqueness of the individual. Holloway and Wheeler (2002: 30) refer 
to qualitative research as “a form of social enquiry that focuses on the way 
people interpret and make sense of their experience and the world in which 
they live”. Researchers use the qualitative approach to explore the behaviour, 
perspectives, experiences and feelings of people and emphasise the 
understanding of these elements. 
According to Ary (2002: 37), qualitative research is conducted to 
describe the current status of phenomenon that exists at the time of study.  
“Qualitative research focuses on understanding social phenomena and 
providing rich verbal descriptions of setting, situations, and 
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participants. The qualitative research includes a number of different 
methods, such as ethnography, case study, naturalistic observations, 
focused interviews, and historical”. 
 
Based on the explanation above, the current status of phenomenon in 
this study is the instructional design for the teaching of English speaking at 
Darul Fithrah Boarding school which consists of instructional material, and 
media in teaching speaking. 
B. Setting of The Research 
The setting of the research consist of location and time in which the 
reseracher conduct the research. The research setting will be explained boardly 
as follow: 
1. The Location of the Research 
This research was carried out in Darul Fithrah Boarding School, 
located in Nuricik Rt.03/ 05, Grajegan, Tawangsari Sukoharjo. It is under 
the foundation of Al Fithrah Sukoharjo, built in 1999. 
2. The Time of the Research 
Time is an important element of any research design, and here the 
researcher will conduct the research on May to June 2017. This research 
was held during the English teaching and learning process and 
extracurricular activity of English. The schedule was adjusted with the 
time table of the program.  
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C. Subject and Informant of the Research 
Research subject is an individual who participates in the research study 
is someone from whom data are collected. Subjects in a study are required to 
get the needed information. Lodico et.al (2006: 266) revealed “Depending on 
the types of questions asked, the researcher will want to select the subjects so 
that they will be able to provide the key information essential for the study”. It 
means that in qualitative research, the researchers select their subject based on 
the subjects’ knowledge which is capable to answer the question. 
 In this research, the subjects or informants are the English teacher and 
students of Darul Fithrah Boarding School. Students included in this research 
are students from all grades. They were selected by using purposive sampling 
technique, which analyzes the data based on the problem statements attempts 
to find out. Cresswell (1994: 11) states that: 
“In qualitative method (or approaches) the human and social sciences 
offer several traditions. These traditions may be method types for data 
collection, analysis, and reporting writing, or overall design that include 
all phases in the research process” 
 
In line with the definition above, Sutopo (2002) also states that in the 
purposive sampling, a researcher has a tendency to choose the informant based 
on the position of certain access that is considered having information related 
to the problem statement and believable to be the source of data. The source of 
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data here is not as a source of data that represents the population but more 
represent the information needed. 
 
D. Source of Data 
The primary data of this research were about the phenomena of the 
implementation of instructional design in the teaching of English speaking, 
problems faced by the English teacher in the teaching of English speaking. 
The data was obtained from the classroom observations, interview with the 
English Teachers and students. Besides, the data was taken from the 
questionnaires delivered for the students. Here, the questionnaires has purpose 
to get the opinion of the students in the implementation of the instructional 
design by the teacher.  
In this research, some supporting instruments was used to help the 
researcher to collect and analyze the data. The supporting instruments are 
observation sheet, documentation, and interview guide. The observation sheet 
was used by the researcher to observe the situation in the teaching and 
learning process in the classroom which will be done five times from May to 
June 2017. The observation sheet consisted of five columns. The 
documentation was taken from the teaching and learning process in the 
classroom. And the interview guide was used by the researcher to collect the 
information about the implementation of instructional design multimedia as 
one of techniques in the teaching of English speaking at Darul Fithrah 
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Boarding School. It was administered to the English teachers and students of 
all classes.  
The interview guide consisted of six questions and was conducted in 
Bahasa Indonesia in order to avoid the misunderstanding due to possible 
interpretation. The questionnaires was administered to the students and 
consisted of ten questions which was used to obtain information of the 
students’ opinion or impression of the teachers’ instructional design in the 
teaching and learning of English in the classroom.  
Other supporting data are the instruments used in the teaching and 
learning process such as multimedia, tools, guidance book, teacher book, 
student’s book, game, teaching media, etc. 
The data taken from the objectives of the research are: first, the teacher 
instructional design which is conducted in the classroom and language 
laboratory based on the syllabus. Second, the researcher found out the 
objective of the teaching and learning process, data taken from the syllabus 
and RRP of the teacher. The topics and materials used by the teacher in the 
classroom taken from the textbook which is used by the teachers in the 
classroom and some additional material. To find out the teachers technique in 
the classroom, done by conducting some observation in the classroom during 
the teaching and learning process based on the syllabus and RPP made by the 
teachers. To find out the teacher way to evaluate the students’ progress, done 
by conducting interview and observation on the test and the students’ work 
book. Finally, to get the students’ opinion on the learning process and the 
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teachers’ program, done by delivering some closes interview to the students of 
all classes. 
In the last stage, the researcher gave meaning and interpretation to the 
data. In this context, the researcher gave the meaning based on the review of 
related literature. The result of this research was concluded and presented in 
the form of specific and brief description. 
 
E. Technique of Collecting Data 
To carry out a research, a researcher has several techniques of data 
collection. Researcher has to know well the procedure of data collection in 
qualitative research. According to Cresswell (1994:148), “The data collection 
step involve (a) setting the boundaries for the study, (b) collecting the 
information through observations, interviews, documents, and visual 
materials, and (c) establishing the protocol for recording information”. It 
means that in data collection, the three steps used to collect the information 
are observation, interview, documentation and visual materials, and deciding 
the protocol of information record. 
The techniques in collecting data that used in this research are: 
1. Observation 
The researcher observed the teaching and learning activities in English 
subject of Darul Fithrah Boarding School in the classroom. The 
observation sheet will be used by the researcher to observe the 
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situation in the teaching and learning process in the classroom which 
will be done five times from March to April 2017. 
2. Interview 
In-depth interview is a technique of data collection that is based on an 
intensive conversation with a specific purpose. Interviews were 
conducted to obtain information regarding the various issues raised in 
the research. The researcher interviewes both English teacher who 
taught English subject in Darul Fithroh Boarding School to get the data 
regardless of the instructional design applied by both teacher including 
syllabus, materi, objective, and media in teaching speaking. Besides, 
the researcher will also conduct an interview to the students to get their 
opinion on the teacher’s way of teaching speaking. 
3. Documentation 
Documentation is constructed from word “document” that 
means something either written or film which researcher doesn’t 
prepare before or researcher doesn’t take a role (Maleong, 2004: 161).  
This technique is used by researcher to support the data collection from 
interview and observation. This method is to collect data of the vision, 
mission, goal, and curriculum, history of school, teacher and official, 
students, syllabus, lesson plan, and materi. 
 
F. Technique of Analyzing Data 
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Techniques in collecting the data are qualitative method. In qualitative 
method, the researcher used observational and non-observational techniques. 
Observational techniques consist of observation while non-observational 
techniques consist of interviews and document analysis. The results of the 
observation and interview are in the form of field notes. The result of 
qualitative data is analyzed in three stages namely the data reduction, data 
presentation/ data display, and conclusion drawing. 
The data in this research are analyzed by using a descriptive study. It is 
based on the fact that researcher has made limitation of the research before 
conducting the research. This research is limited on the instructional design 
used as the teaching of English speaking procedure at Darul Fithrah Boarding 
School and the data analysis is taken from the students of all grades. 
According to Miles and Huberman (1984: 21-23) The data analysis 
consists of three streams of activity, they are data reduction, data display, and 
drawing conclusion or verification. Then, the researcher adopted the 
framework of techniques of data analysis developed by Miles and Huberman 
(1984: 21-23) with the description as below: 
1. Data Reduction 
Reduction of data means a process of choosing, centering 
attention, abstracting and transforming the hard data which is took from 
field of research.  This process is run since the research happened, from 
the beginning of the research to the end of research.  In the process of data 
reduction, researcher has to find the real valid data.  When the researcher 
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knows the trustworthiness of data is still less, the data will be rechecked to 
other informant as the source of data. 
Reduction of data is done as a process of selecting, focusing, 
shortening and abstracting the data collected from the research location. 
Making a note, summary and coding the data source, and focusing in 
collecting data are needed when we are doing research.  It means that this 
process aims to reduce, to shorten, and to reject which one is important 
data and which one is not. Then researcher analyzes with detail to get 
conclusion of data. 
2. Data display 
Presentation of data is arranged information which gives occasions 
to get conclusion and do an action. This step is effort to rearrange and to 
reintegrate all of data collection from research’s field. The data is data that 
has been selected, shorted, and coded in the step of reduction of data. The 
presentation of data is done by arranging the information systematically in 
a description form that explains about the researcher’s conclusion.  The 
researcher’s conclusion is in a logical and systematical sentence so that it 
can be understood by reader.   
3. Conclusion of data (verification of data). 
In this step, firstly, researcher makes a formulation of propositions 
related with the logical principal, becoming the proposition as the finding 
of research, and then doing so deep analysis to the data for times. For the 
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next step, the researcher reports his or her research finding in detail that 
shows the new finding different with the other research.  
Base on the explanation above, the data analysis can be drawn as the 
diagram below: 
 
 
 
 
 
 
Diagrams 1.1 
Data Analysis of Interactive Model from Miles and Huberman (1994) 
 
According to the above diagram, the first step is collecting the data. In 
this research, the researcher collecting the data by using observation, 
documentation, and interview. After collecting the data, the researcher 
categorizes the data taken from the observation, documentation and interview, 
then the observation sheet was used by the researcher to observe the situation 
in the teaching and learning process in the classroom.  
The documentation was used to make documentation in the teaching 
and learning process in the classroom. And the interview guide was used by 
the researcher to collect information about the implementation of instructional 
design multimedia as one of techniques in the teaching of English speaking at 
Collecting of data 
Conclusion of 
data verification 
Reduction of 
data 
Presentation of 
data 
  
46 
 
Darul Fithrah Boarding School. After collecting and reducing the data, the 
researcher presenting the data analysis in the form of description, then the last 
step is drawing conclusion from the analysis. 
 
G. The Trustworthiness of the Data 
To get the validity and reliability of the research, the researcher used 
3 kinds of triangulation; they are triangulation by using resources, method, 
and theory. Setiyadi (2006: 31) defines triangulation as the combination of 
two methods or more in collecting the data, to enrich the data and to make 
conclusion accurately. 
According Lexy, (2000: 178), triangulation is a technique of 
examining the trustworthiness of data by using something excluding the 
data to check or to compare the data. Denzin in Lexy (2000: 178) divides 
triangulation into four kinds, they are; triangulation by using sources, 
triangulation by using methods, triangulation by using investigator, and 
triangulation by using theories. The explanations will be present below: 
1) Triangulation by using the resources means that the researcher will 
compare and check the credibility of information found in the 
observation with the data of interview and compare it with the related 
documents. 
2) Triangulation by using method means that the researcher will check the 
credibility the data of the research and the data resources by using 
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several data collection techniques and analyze them by the same 
method.  
3) What means triangulation by using investigator is that the researcher 
will recheck the credibility of his data by his own research or other 
researcher. 
4) The last techniques used in triangulation by using theory. It is a 
technique of examining data by finding standard of comparison from an 
analysis explanation as a supporting data to get a valid evidence of the 
research result. 
In this research, the researcher used triangulation of method. It was 
done by comparing the data taken from observation held during teaching 
and learning process and the data from interview. In validating the data, the 
researcher observes the process of the teaching learning process, while also 
observe the problems appeared, the researcher did the crosschecking by 
comparing them to the data of interviews. 
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CHAPTER IV 
FINDINGS AND DISCUSSION 
 
This chapter consists of findings and discussion. It aims to describe and 
discuss data found in instructional design for the teaching of English at Darul 
Fithrah boarding school. 
 
A. Findings 
In this chapter, the researcher describes findings of the research 
narratively in order to answer research questions on the chapter I which 
relates to (1) syllabus, (2) learning objectives, (3) classroom procedure, (4) 
classroom techniques, (5) instructional material, (6) media, (7) teacher‘s 
roles, (8) students‘ roles, (9) assessment, and (10) strengths and weaknesses 
of instructional design. The findings are described as follows: 
1. Syllabus 
Syllabus is one of components in instructional design and an 
outline which covers competencies, activities, materials, assessment, and 
time allocation which will be implemented and taught in the classroom for 
one or two semesters. In this finding, it is explained on (a) teachers‘ 
definition about syllabus, (b) procedure in designing syllabus, (c) types of 
syllabus, and (d) competencies expected in Darul Fithrah boarding school, 
as follows: 
a. Teachers’ Definition about Syllabus 
Discussing about definition of syllabus, it is defined in many 
definitions by teachers  and  experts,  although  it  is  used  as  a  
guideline  for  teaching  in  the classroom. In order to know the 
definition, the researcher interviewed two English teachers at Darul 
Fithrah boarding school, one of boarding schools in Sukoharjo. This has 
purpose to find out the teachers‘ opinion about syllabus itself.  
Based on the intwerview,  it  can  be  explained  that  according  
to  both teachers in Darul Fithrah boarding school, syllabus is a 
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reference or a guidance in order to teach based on the standard 
competence.  
Besides that, it indicates that the English teachers at Darul Fithrah 
boarding school design their teaching plan through syllabus related to 
the competencies which they want to gain. 
Talking about that definition, it is not completely defined by the 
teachers. Actually, syllabus is a document which is composed from 
technical guideline in teaching, such as objectives, procedure, 
techniques, materials, and testing and evaluation. Meanwhile, there is a 
similarity as the guidance before the teacher teaches in the classroom. 
b. Procedure in Designing Syllabus  
In designing a syllabus, there is a procedure which should be 
followed by teacher procedurally and systematically. The procedure 
is usually as a consideration from the authority on how to develop 
syllabus well and structurally. 
In  this term,  the  authority is  Indonesian  government through 
the  ministry of Education and Culture.Based on the interview, English 
syllabus at  Darul Fithrah boarding school is designed and developed 
from teacher‘s forum which is known as MGMP (Musyawarah Guru 
Mata Pelajaran). They argue that it cannot be changed individually. 
Both English teachers  at  Darul Fithrah boarding school argues that 
they use syllabus which is taken from teacher‘s forum.  In addition, 
both English teachers have same opinion in formulating lesson plan, 
they always use syllabus as the main reference in order to formulate 
lesson plan (Intw.Mr.Mu’tasim/09/06) & (Intw.Mr.Musana/09/06). 
Talking  about  process  in  designing  the  syllabus  used,  both 
English teachers   also argues that in MGMP, syllabus is developed 
based on the guidance. It is from standard competence, basic 
competence, indicator, and etc, then they revise it again by herself.  
The researcher also interviewed the head of English teacher‘s 
forum for at Darul Fithrah boarding school. He explains that process of 
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designing syllabus  from  the  government  until  implementation.  From 
his explanations, it can be said that according to them procedure in 
designing syllabus uses top-down procedure. There are eight stages to 
design syllabus until its implementation in the classroom, as follows: 
First, Indonesia government through the Ministry of National 
Education designs a set of syllabus in the form of general framework of 
syllabus including process standard, content standard and passing 
competence standard in the form of regulations. 
Second, the government shares the set of syllabus to one 
educational institution located on each province of Indonesia, namely 
Education Quality Assurance Institution or which is known as LPMP 
(Lembaga Penjaminan Mutu Pendidikan). In this institution, some 
teacher representatives of each city are invited to discuss and to be 
trained in developing and implementing the syllabus. 
Third, LPMP shares the syllabus to each education department in 
each city of the province. Here, the department has a duty to share it in 
each school on its area and asks supervisors of the schools to guide 
teachers in developing and implementing it. 
Fourth, schools have a duty to share the syllabus to their teachers. 
Each school coordinates and discusses it with education department in 
their area through supervisors. 
Fifth, teachers employ the syllabus based on subject taught. 
Teachers usually develop it based on their assumption. In order to fix it, 
the syllabus is brought to the teacher‘s forum or MGMP (Musyawarah 
Guru Mata Pelajaran). 
Sixth, teachers of one subject in the same school level meet one 
another in teacher‘s forum or which is known as MGMP (Musyawarah 
Guru Mata Pelajaran). They discuss and compare their syllabus. 
Besides that, they also invite one consultant in the forum. It aims to 
help them in fixing their syllabus and also lesson plan. Their discussion 
involves in annual program, semester program, and syllabus contents 
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such as, standard competence, basic competence, indicator, core 
material, learning activity, assessment, and source. 
Seventh, the developed syllabus from teacher‘s forum is shared to 
each teacher. The syllabus is not fixed syllabus to use, teachers have right 
to revise it more or not. If it is needed to revise, teachers can revise it 
based on the classroom condition, students‘ ability, facility, and etc. 
Last, teachers implement their syllabus in the form of lesson plan in 
the classroom. From those steps explained, it can be drawn on the figure 
4.1, as follows: 
 
 
 
 
 
 
 
 
 
 
Figure 4.1 Top-Down Procedure in Designing Syllabus 
Talking about the process in designing syllabus, it can be said that 
procedure in designing syllabus has been conducted systematically from 
top to down. Nevertheless, it should be designed by the English teacher 
as a planner by him or herself, because the teacher has more experiences 
and recognizes situation and ability of students in the classroom. 
Moreover, each teacher has been given autonomy in developing syllabus 
based on the available regulation. 
c. Type of Syllabus 
Darul Fithrah boarding school implements school-based curriculum 
or which is known as KTSP (Kurikulum Tingkat Satuan Pendidikan) in 
the teaching and learning process. Generally, it consists of standard 
competence, basic competence, teaching and learning materials, 
indicators, evaluation, time allocation, teaching aids, and sources.
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Related to the review of related literature, syllabus used in Darul 
Fithrah boarding school can be categorized as mixed or multi-strand 
syllabus. After analyzing the documents of syllabus used, it is composed 
from notional, functional, grammatical, skill, and text. Moreover, it 
indicates that the syllabus grasps any area needed of teaching and 
learning English including four language skills. 
In order to explain the syllabus type, the researcher describes it 
including materials taught for English subject at the school on (1) 
notional, (2) functional, (3) grammatical, (4) skill-based, and (5) text-
based, as follows: 
1) Notional 
Notional is functioned as the organizing elements of a foreign 
language curriculum in which people communicate. It can be in the 
form of specific and general. 
Related to the English syllabus at Darul Fithrahboarding school, 
the researcher classifies it into materials taught. In the seventh, it 
consists of vocabulary, time, size, color, such as days, tomorrow, big, 
red, and etc. Those materials are taught based on the relevant 
materials. Meanwhile, in the eighth grade, it consists of vocabulary, 
time, place, and etc., such as a long time ago, school, and etc. Those 
materials are taught based on the relevant materials. 
2) Functional 
Functional is related to the language contents in teacher which 
performs utilized expressions. Related to the English syllabus at Darul 
Fithrahboarding school, the researcher classifies it into materials 
taught. In the seventh grade, it consists of (a) asking and giving 
service, (b) asking and giving stuff, (b) Asking and giving fact, (c) 
Asking and giving opinion, (d) expressing like and dislike, (e) asking 
and responding clarification interpersonally. In addition, short 
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functional text into instruction, list of stuff, greetings, and 
announcement. 
Meanwhile, in the seventh grade, it consist of (a) asking, giving, 
refusing service, (b) asking, giving, and refusing stuff, (c) asking, 
giving, and refusing information, (d) asking, giving, and refusing 
opinion, (e) asking, giving, and refusing something, (f) asking, giving, 
and refusing agreement, (g) responding argument, (h) giving attention 
to speaker, (i) starting, extending, and closing conversation, and (j) 
starting, extending, and closing telephone conversation. In addition, 
short functional text into, invitation, announcement, and short 
message. 
3) Grammatical 
Grammatical are focused on grammatical structures and 
considered at supplementary level of importance that explains the 
various contexts used to accomplish certain function where students 
do not have communication needs instantly. 
Related to the English syllabus at Darul Fithrahboarding school, 
the researcher classifies it into materials taught. In the seventh grade, 
it is taught in the form of simple present, past present, and future 
present are taught, but they are taught into simple form, 
understandable, and acceptable to students in this grade. Besides that, 
imperative is also taught into simple expressions on the related 
materials. 
Meanwhile, in the eighth grade, it is taught in the form of simple 
present, past present, and future present are taught. They are taught 
into simple to medium form, understandable, and acceptable to 
students in this grade. Besides that, imperative and question tag are 
also taught into simple expressions on the related materials. 
4) Skill-based 
Skill-based is a syllabus design for teaching language where 
learners can learn skills specifically based on the needs. Materials 
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taught on the skills are most useful to learners in order to master types 
of language uses, either comprehensively or as fragment of wider 
competency. 
Related to the English syllabus at Darul Fithrahboarding school, 
it teaches four language skills which are integrated and related to 
standard competency, relevant materials and ability on each grade 
taught. In the seventh grade, it consists of (1) listening: responding 
simple meaning of transactional and interpersonal conversation, (2) 
speaking: responding simple meaning of transactional and 
interpersonal conversation, (3) reading: comprehending short written 
functional text and essay into descriptive and procedure, and (4) 
writing: expressing short written functional text and essay into 
descriptive and procedure. 
Meanwhile, in the eighth grade, (1) listening: responding simple 
short meaning of transactional and interpersonal conversation, (2) 
speaking: responding simple short meaning of transactional and 
interpersonal conversation, (3) reading: comprehending short written 
functional and essay into narrative and recount, and (4) writing: 
comprehending short written functional text and essay into narrative 
and recount. 
 
5) Text-based 
Text-based is also considered to show kinds of text which are 
acceptable for being taught in senior high school based on the level 
taught and the available regulations, such as descriptive text, 
narrative text, recount text, and procedure text. 
Related to the English syllabus at Darul Fithrahboarding 
school, the researcher classifies it based on the materials taught. In 
the seventh grade, descriptive text and procedure text are 
considered to be taught in this grade. In descriptive text, students 
are taught about definition, aim, generic structure, characteristics, 
55 
 
vocabulary, and monologue text into describing people, animal, and 
thing. Meanwhile, in procedure text, students are taught about 
definition, aim, generic structure, characteristics, vocabulary, and 
monologue text into how to make something and how to do 
something. 
Meanwhile, in the eighth grade, recount text and narrative 
text are considered to be taught in this grade. In recount text, 
students are taught about definition, aim, generic structure, 
characteristics, vocabulary, and monologue text into event or 
accident. Meanwhile, in narrative text, students are taught about 
definition, aim, generic structure, characteristics, vocabulary, and 
monologue text into fable, folklore, and short story 
Talking about the mixed syllabus, it is appropriate based on 
its definition. Flexibility of the syllabus to combine several syllabus 
types is expected to be able to provide teacher an easy way in 
considering and combining syllabus types based on the needs in the 
classroom. Actually, a syllabus does not look ideal if it is just 
designed from one syllabus type, especially syllabus for language 
teaching because language teaching involves all skills and aspects 
which have to be taught to students. 
 
From those explanations, it can be classified on the table 4.1 
and table 4.2, in the appendix: 
 
2.  Learning Objectives 
Learning objectives are general statements mentionedin the form of 
expectations in each educational institution or learning program. 
Interview and document analysis conducted by the researcher were found 
that learning objectives of teaching and learning in are in the form of 
general objectives and specific objectives. It isexplained on (a) teachers‘ 
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definition  about  learning  objectives,  (b)  general  objectives,  and  (c)  
specific objectives, as follows: 
a. Teachers’ Definition about Learning Objectives 
Based  on  the  interview  with  two  English  teachers  at  Darul 
Fithrah boarding school on argue  that  learning  objectives  is  last  
objective  which teachers want after learning where student are able to 
master language skills.   
From  the above opinion,  it  can  be  concluded  that according  
to  them learning objectives are expectations after learning process 
where students can master and use language skills effectively, such as 
listening, speaking, vocabulary mastery, reading, and etc. Talking 
about the definition, learning objectives should involve in three 
aspects, namely cognitive, affective, and psychomotor. Moreover, it is 
one input designed which are expected to be raised after teaching and 
learning process in the classroom. 
b. General Objectives 
General objectives had been known as the goal of teaching 
English. The researcher finds general objectives in the teaching of 
English from the teachers‘ documents in Darul Fithrah boarding 
school, namely KTSP document. It is adopted from the Minister of 
National Education Regulation Number 22 Year 2006 about content 
standard for secondary and high education, as follows: 
1) Developing communication competence in spoken or written 
form in order to gain functional literacy level. 
2) Having awareness about nature and importance of English for 
improving the nations‘ competitiveness in global society. 
3) Developing students‘ understanding about relationship between 
language and culture. 
c. Specific Objectives 
Specific objectives are specified after general objectives 
mentioned and usually stated in the syllabus and lesson plan as 
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teaching activities where things relates to teach and learn in the 
classroom are prepared specifically. 
Specific objectives in the seventh grade and eighth grade at 
Darul Fithrah boarding school  are found on each language skill in the 
teachers‘ documents. It is developed from standard competence and 
basic competence in the Minister of National Education Regulation 
Number 22 Year 2006 about content standard for elementary and 
secondary education. 
Findings of this research are described on (1) specific objectives 
for the teaching of English in the seventh grade and (2) specific 
objectives for the teaching of English in the eighth grade, as follows: 
1) Specific Objectives for the Teaching of English in the Seventh 
Grade 
Specific objectives in the seventh grade involve students in 
daily meaningful assignments and activities in each language skill 
which will be conducted based on the standard competence and 
basic competence. It is classified on the table 4.3, as follows: 
 
Table 4.3 Specific Objectives for the Teaching of English in the Seventh 
Grade at Darul Fithroh Boarding School 
 
 Skill   Specific Objectives  
   In the end of the lesson, students are expected to be able to:  
   (1) 
Comprehend  in  asking  and  giving  service,  stuff,  fact,  
opinion,  and  
    classification.  
 
Listening 
 (2) Respond likes and dislikes.  
  
(3) 
Comprehend spoken functional text into instruction, stuff, 
greetings, and 
 
    
    announcement.  
   (4) 
Comprehend simple short monologue text into descriptive and 
procedure  
    text.  
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   In the end of the lesson, students are expected to be able to:  
   (1) 
Express  in  asking  and  giving  service,  stuff,  fact,  opinion,  
and  
    classification.  
 Speaking  (2) Express likes and dislikes.  
   (3) 
Express spoken functional text into instruction, stuff, greetings, 
and  
    announcement.  
   (4) 
Express simple short monologue text into descriptive and 
procedure text.  
   In the end of the lesson, students are expected to be able to:  
   (1) 
Respond written functional text into descriptive and 
procedure text.  
 Reading  (2) Find meaning of written descriptive and procedure text.  
   (3) 
Read  aloud  short  functional  text  and  essay  into  
descriptive  and  
    procedure text with a good stress and intonation.  
 
Writing 
 In the end of the lesson, students are expected to be able to:  
  
(1) Write short functional text, descriptive text and procedure text. 
 
    
 
From the table 4.3, it can be concluded that specific 
objectives in the seventh grade at Darul Fithroh Boarding School 
are described on each skill. Those specific objectives correlate 
one another based on the materials taught in the grade, such as (1) 
expressions in asking and giving service, stuff, fact, opinion, likes 
and dislikes, and clarification, (2) functional text in the form of 
instruction, list of stuff, greetings, and announcement, and (3) 
descriptive text and procedure text. In listening, students are 
taught to comprehend the materials. In speaking, students are 
taught to express the materials orally. In reading, students are 
taught to find meaning and read the materials correctly. In 
writing, students are taught express the materials into written 
form. 
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2) Specific Objectives for the Teaching of English in the Eighth 
Grade 
Specific objectives in the eighth grade involve students in 
daily meaningful assignments and activities in each language 
skills which will be conducted based on the standard competence 
and basic competence. It is classified on the table 4.4, as follows: 
 
Table 4.4 Specific Objectives for the Teaching of English in the Eighth Grade 
at Darul Fithrah boarding school 
 
 Skill   Specific Objectives  
   In the end of the lesson, students are expected to be able to:  
   (1) 
Respond expression asking for help, something, and 
information.  
   (2) Respond in offering and accepting something.  
   (3) Ask agreement.  
   (4) Respond argument.  
 Listening  (5) Give attention to speaker.  
   (6) Respond conversation on the telephone.  
   (7) Complete text by choosing answer based on the record.  
   (8) Identify information found on the functional text.  
   (9) Identify language characteristics.  
   (10) 
Identify information monologue text in narrative and 
recount text.  
   (11) 
Identify complete monologue text in narrative and 
recount text.  
   In the end of the lesson, students are expected to be able to:  
   (1) Ask and answer how to ask and give agreement.  
   (2) Respond conversation in the telephone.  
 Speaking  (3) Complete conversation in the telephone.  
   (4) 
Answer information found on announcement and 
invitation.  
   (5) Compose spoken announcement.  
   (6) Tell content of narrative text.  
   (7) Retell content of narrative text.  
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   In the end of the lesson, students are expected to be able to:  
   (1) Read narrative text and recount text correctly.  
   (2) Find out information in narrative text and recount text.  
 
Reading 
 (3) Identify purpose of narrative text and recount text.  
  
(4) Identify grammatical features. 
 
    
   (5) Consider main idea of a text.  
   (6) Mention written specific information in the text.  
   (7) Explain reference found in the text.  
   (8) Explain word meaning in the text.  
   In the end of the lesson, students are expected to be able to:  
 
Writing 
 (1) 
Write functional text into announcement, invitation, and 
short message.  
  
(2) Consider topic of the story based on the picture. 
 
    
   (3) Complete sentence based on the picture.  
   (4) Write narrative text.  
 
From the table 4.4, it can be concluded that specific 
objectives in the eighth grade are described on each skill. Those 
specific objectives correlate one another based on the materials 
taught in the grade, such as (1) expressions in asking and giving 
help, something, information, and argument as well as 
conversation in telephone, (2) functional text in the form of 
invitation, announcement, and short message, and (3) recount text 
and narrative text. In listening, students are taught to comprehend 
the materials. In speaking, students are taught to express the 
materials orally. In reading, students are taught to find meaning 
and read the materials correctly. In writing, students are taught 
express the materials into written form. 
 
3. Classroom Procedure 
Observation, interview, and document analysis conducted by the 
researcher found that both of English teachers at Darul Fithrah boarding 
school implements EEK (Exploration, Elaboration, and Confirmation) in 
teaching English at all grade. EEK is positioned on the main activity. Each 
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step of EEK is integrated by recommended activities based on the 
available regulations. In addition, the English teachers at the school 
employ the procedure conditionally based on the time allocation. It is 
classified on the table 4.5, as follows: 
  
Table 4.5 Classroom Procedure at Darul Fithrah boarding school 
 
 Class Procedure 
 VII Exploration-Elaboration–Confirmation 
   
 VIII Exploration-Elaboration-Confirmation 
 
In this finding, the researcher explains classroom procedure on (a) 
teacher‘s reasons for using EEK and (b) steps of EEK in the classroom 
procedure, as follows: 
a. Teachers’ reasons for using EEK 
EEK  (Exploration, Elaboration, and Confirmation) is 
implemented as classroom procedure in teaching process at Darul 
Fithrah boarding school. There are certain reasons felt by teacher for 
using the classroom procedure in the classroom. Based  on  the  
interview  with  two  English  teachers  at  Darul Fithrah Boarding 
School, Mr. Mu’tasim argues: 
“Ee... kalau menurut saya itu lebih nyaman..lebih tepat 
kesasaran siswa.‖ (―In my point of view, it is appropriate and 
more targeted on the students‖) (Intw.Mr.Mu’tasim/09/06) 
 
In addition, Mr. Musana also argues that the classroom 
procedure used is a recommended from the authority of this policy. As 
it was proven by Mr. Musana who says: 
“Itu memang sudah keharusan dari sana to, Mas…jadi harus 
pakai ini, dengan perubahan itu ngajar.. KTSP dan lain-
lain...kita kem-bali menggunakan EEK.” (―It is a must from 
there. Therefore, it must use it with teaching change, KTSP and 
etc. We return to use EEK‖) (Intw.Mr.Musana/09/06) 
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From those explanations, it can be said that according to them 
the classroom procedure is a consideration from the government 
where teachers must teach using the procedure in the classroom. 
Besides that, the classroom procedure is appropriate to use and more 
precise on the students as the learning target. Talking about the 
reason, the use of EEK in the teaching at the classroom is appropriate  
based  on  the  regulation  in  KTSP  about  standard  process  in  the 
classroom where teachers of each subject are recommended to use 
EEK as the classroom procedure, because EEK enablesto be adapted 
with students‘ characteristics and subject taught. 
b. Steps of EEK in the Classroom 
Talking about steps of EEK, it is started from exploration 
where a teacher starts class by asking some questions and explaining 
which relates to materials. Afterwards, it is continued by elaboration 
where the teacher gives tasks to students. Last, it is ended by 
confirmation where the teacher gives feedback towards exploration 
and elaboration‘s results, facilitates students to reflect about given 
materials, gives students chance to ask, and clarifies on the given 
materials. They are described on (1) steps of EEK in the seventh grade 
and (2) steps of EEK in the eighth grade, as follows: 
 
1) Steps of EEK in the Seventh Grade 
In this grade, steps of EEK are explained specifically on (a) 
exploration, (b) elaboration, and (c) confirmation by adding one 
example of observation results on each step in order to make an 
overview how the step is clearly conducted in the classroom, as 
follows: 
(a) Exploration 
In this stage, the teacher starts the class by giving 
some questions related to the topic. The teacher also gives 
vocabulary, grammatical form, and etc. Students look for 
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any information related to the topic given. Students are 
encouraged to be more active. 
One example of exploration taken from field notes is 
when teacher Mu,tasim explained about invitation on writing 
skill in the class VII-A. He started the class by asking students 
about examples of invitation, then he and students discussed it 
together, as follows: 
 
T : Apa itu invitation? ada yang tau? ada yang pernah 
mendengar, invitation itu apa? 
S : Undangan 
T : Ya..pernah kalian menerima undangan? 
 S    : Pernah. 
T : Contohnya undangan apa? 
S : Pernikahan. 
S : Ulang tahun. 
S : Rapat. 
(FN.10/OBV/VII-A/06) 
 
Afterwards, Mr. Mu’tasim continued his explanation 
about invitation. He asked  whether  they ever  obtain  or  
make  an  invitation  or  not  by using English orally, as 
follows: 
T : Kalau undangan menggunakan bahasa inggris sudah 
pernah belum? 
S : Belum. 
(FN.10/OBV/VII-A/06) 
And then, Mr. Mu’tasim asked students to identify parts 
of one invitation. It involves date, place, aim, time, and etc., as 
follows: 
T : Untuk bab ini nanti, kita akan membahas bagaimanakah 
penggunaan kata-kata yang dipakai pada invitation atau 
undangan dalam bentuk bahasa inggris...sekarang...eee... 
jika kalian mendapatkan udangan, apa yang tertulis 
disana? 
S : Tempat. S : Tanggal. S : Tujuan. 
(FN.10/OBV/VII-A/06) 
 
64 
 
Compared  this  stage,  a  teacher  should  involve  
students  in  finding information broadly about the topic taught 
actively. It is also supported by relevant technique, media, and 
another source. 
(b) Elaboration 
In this stage, the teacher continues to explain and discuss 
the topic. The teacher gives an exercise individually. They are 
asked to work the exercise  based  on  the  teacher‘s  
instruction.  Results  of  their  works  are reported into written 
or spoken report individually in front of the class. Still on the 
example of observation in the exploration stage, Mr. Mu’tasim 
asked  students  to  make  one  birthday‘s  party  invitation. He  
asked students to do it in pairs and can consider setting of the 
invitation by them, as follows: 
T : Now, this is your turn..sekarang tugas kalian untuk 
membuat birthday's party..invitation seperti ini (Pointing 
whiteboard)...silahkan pilih temannya...kalimatnya boleh 
diganti, disesuaikan dengan kalian inginkan. 
S : Kalau harinya, bagaimana Tadz? 
T : Day, Date, Place...silahkan kalian atur...jadi tugas 
kalian diskusi dan menyelesaikannya..tugas kalian 
works in pair..artinya? 
S : Bekerja dengan teman semeja. 
T :Good...jangan lupa nama kalian berdua…silahkan 
discuss how to make an invitation based on your choice. 
(FN.10/OBV/VII-A/06) 
 
Mr. Mu’tasim  just  checked  students  by  walking  
around  the  class. Sometimes, He asked students. 
T : Finish? 
S : Not yet 
(FN.10/OBV/VII-A/06) 
 
Compared this stage,  a teacher should facilitate and 
provide meaningful activity such as assignment, discussion, 
and etc. in the form of spoken or written. Besides that, a 
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teacher should guide students in composing report of 
discussion result individually or group. 
(c) Confirmation 
In this stage, the teacher asks students to report their 
works. Students are facilitated by the teacher to discuss and 
give opinion with others. The teacher gives positive feedback 
and reinforcement into spoken, written, clue, as well as 
rewards to the students. In order to support their results, the 
teacher also gives additional information. Afterwards, the 
teacher makes reflection on what they have learned on the 
meeting. 
Still on the example of observation in the elaboration 
stage, several students were pointed to show their works in 
front the class, and then they were asked to read it. Other 
students were asked to pay attention on the chosen students, as 
follows: 
T : Ok, I invite two students to read their task in front of the 
             class...Mu’af, Please!..Yang lain tolong dengarkan. 
(FN.10/OBV/VII-A/06) 
 
Afterwards, he gave a chance to students if they have a 
question relate to the materials. 
T : Ya…itu contoh-contoh dari invitation, sampai disini any 
questions? 
S : No. 
(FN.10/OBV/VII-A/06) 
 
Compared this stage, a teacher should provide feedback 
and reinforcement about the students‘ progress during teaching 
and learning. Besides that, a teacher should clarify any 
information which relate to the topic taught. In the end of 
stage, a teacher should invite students to reflect on the 
materials learned. 
2) Steps of EEK in the Eighth Grade 
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In this grade, steps of EEK are explained specifically on (a) 
exploration, (b) elaboration, and (c) confirmation by adding one 
example of observation results on each step in order to make an 
overview how the step is clearly conducted in the classroom, as 
follows: 
(a) Exploration 
In this stage, the teacher starts the class by giving some 
questions relate to the topic. The teacher also gives vocabulary, 
grammatical form, and etc. Students look for any information 
relate to the topic given. Teacher and students involve in 
discussion. Students are encouraged to be more active. 
One example of exploration taken from field notes is 
when Mr. Musana taught about short message, invitation and 
announcement on writing skill in the class VIII-A. In the 
classroom, he started the class by asking students one by one 
about short massage whether they like to read it or not, to 
whom the message, and who writes the message, as follows: 
 
T : Do you like to read short message?  
S  : Yes. 
T : Whom do you usually write the message? 
S : No (Students Laughed) 
T : Whom do you usually write the message? untuk siapa? 
S : Girlfriend. 
(FN.11/OBV/VIII-A/06) 
Mr. Musana also asked students about invitation one by 
one as one. It took ten minutes as one activity below: 
T : Have you ever got an invitation? 
S  : Yes, 
T   : What kind of invitation? 
S : Birthday's party 
T : Can you make it? 
S : Yes. 
(FN.11/OBV/VIII-A/06) 
Compared this stage, a teacher should involve students in 
finding information broadly about the topic taught actively. It 
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also supported by relevant technique, media, and another 
source. 
(b) Elaboration 
In this stage, the teacher continues to explain and discuss 
the topic. Afterwards, the teacher asks students to make a 
group. A group consists of 4-5 students. The teacher allots 
students‘ exercise. From the exercise, students are given 
chances to think, analyze, and solve problems found on the 
exercise in their group cooperatively and collaboratively. 
Results of discussion are reported into written or spoken report 
individually or group. 
Still on the example of observation in the exploration 
stage, Mr. Musana asked students to make group discussions. 
There were 7 groups formed by students. After forming 
groups, each group is given one exercise paper to discuss it. 
The paper consists of invitation, short message, and 
announcement as activity, as follows: 
 
T : Ayo make a group consists of four students! 
(FN.11/OBV/VIII-A/06) 
Afterwards, Mr. Musana gave paper and explained it to 
each group, as follows: 
T : Look at the example...disini kamu sudah bisa...what kind 
of the text is it? number one? 
S : Announcement 
T : Yang number two? 
S : Invitation. 
T : The last? 
S : Short message. 
(FN.11/OBV/VIII-A/06) 
Compared this stage, a teacher should facilitate and 
provide meaningful activity such as assignment, discussion, 
and etc. in the form of spoken or written. Besides that, a 
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teacher should guide students in composing report of 
discussion result individually or group. 
(c) Confirmation 
In this stage, the teacher asks students to report their 
discussion results. Students are facilitated to discuss and give 
opinion with others. The teacher gives positive feedback and 
reinforcement into spoken, written, clue, as well as rewards to 
the students. In order to support their results, the teacher also 
gives additional information. Afterwards, the teacher makes 
reflection on what they have learned. 
Still on the example of observation in the elaboration 
stage, Mr. Musanagave students 10 minutes to finish the 
exercise. Time to work was over; Mr. Musanapointed some 
students to write their discussion answers on the whiteboard. 
As activity below: 
 
T : Time is up, coba kelompok 2 write down your answer on 
the whiteboard! 
(FN.11/OBV/VIII-A/06) 
 
ANNOUNCEMENT 
To: All students of Junior High School  
In the framework of National Education Day, the Students 
Board Organization will hold some interesting programs. 
They are English Speech Contest, English Story Telling, 
and Wall Magazine Competition. The program will be held 
on January, 4
th
 2013, 8 am – 1 pm. 
All classes must take part in the programs and should report to their own 
teachers. 
 
In this stage, Mr. Musana and students discussed 
together on the answers and tried to correct it, as follows: 
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T : Do you agree, Students? 
T : Who is the coordinator of the program?  
S : Fuad. 
T : Fuad…ya itu contoh dari announcement. 
(FN.11/OBV/VIII-A/06) 
Compared this stage, a teacher should provide feedback 
and reinforcement about the students‘ progress during teaching 
and learning. Besides that, a teacher should clarify any 
information which relate to the topic taught. In the end of 
stage, a teacher should invite students to reflect on the 
materials learned. 
 
4.  Classroom Techniques 
Classroom techniques are used to support teaching and learning 
process on each procedure step. Actually, there are many classroom 
techniques which can be used by a teacher in the classroom. In Darul 
Fithrah boarding school, there are several techniques employed by 
English teachers in the seventh grade and eighth grade. 
In this finding, classroom techniques are described on (a) 
teachers‘ definition about classroom techniques, and (b) classroom 
techniques commonly used in EEK, as follows: 
a. Teacher’s Definition about Classroom Techniques 
Based on the interview with one English teacher at Darul 
Fithrah boarding school, Mr. Mu’tasim argues that classroom 
technique is a teaching activity used in order to gain maximal result. 
As it was stated by Mr. Mu’tasim who says: 
“Teknik itu metode pengajaran pada siswa supaya mendapatkan 
hasil yang maksimal.” (―Technique is a learning method to 
students in order to obtain maximal score.‖) 
(Intw.Mr.Mu’tasim/09/06) 
 
Whereas, Mr. Musanaargues that teaching techniques are 
supporting activity in teaching at classroom besides EEK as classroom 
procedure. As it was stated by Mr. Musanawho says: 
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“Teknik pengajaran itu metode-metode yang mendukung dalam 
pengajaran kita dikelas selain EEK tadi itu, Mas.” (―Teaching 
techniques are methods which support in teaching besides of 
EEK.‖) (Intw.Mr.Musana/09/06) 
From those teachers‘ opinions, it can be concluded that 
according to them classroom  techniques  are  learning  activities  
which  can  be  used  to  improve students‘ achievement besides using 
procedure in teaching and learning process.  
Compared the opinion, the teacher‘s definition is right, but it is 
not only talks about learning activities but also talks about learning 
practice equipped by several techniques from opening to closing 
activity, because the use of classroom technique is employed in order 
to maintain teaching and learning process can be conducted well and 
varied. 
b. Classroom Techniques Commonly Used in EEK 
In teaching language, there are many techniques which can be 
used by a teacher. He or He has to choose the best techniques in order 
to make students feel interested and more engaged in teaching and 
learning process.  
In  order  to  know  classroom  techniques  commonly used  by 
the  English teachers in Darul Fithrah boarding school, the researcher 
interviewed Mr. Mu’tasimand PK. Mr. Mu’tasimargues that He 
employs question and answer, game, and quiz in teaching English. As 
it was stated by Mr. Mu’tasimwho says: 
“Question and answer, bisa juga…apa itu ya, Mas…eee... bisa 
juga game, quiz.” (―Question and answer, it can be a game or a 
quiz.‖) (Intw.Mr.Mu’tasim/09/06) 
 
In addition, Mr. Musana also argues that he employs role play in 
teaching speaking, it is depends on the materials. He also used 
dialogue in teaching. As it was stated by Mr. Musanawho says: 
“Kalau role play itu, kita pake Mas....itu 
tergantung materinya...kalau materinya speaking kita bisa 
menggunakan dialog...bisa role play gitu.” (―If role play, we 
usually used it. It depends on the materials. If the speaking 
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materials, we can use dialogue…it can use role play‖) 
(Intw.Mr.Musana/09/06) 
 
Besides that, Mr. Musana used other techniques, such reading 
aloud and discussion in supporting teaching in the classroom (Intw. 
Mr.Mu’tasim/09/06/) & (Intw. Mr.Musana/09/06). In addition, he 
adds that the use of those techniques have been planned before 
entering the class (Intw. Mr.Musana/09/06).  
Talking about the aims of using those techniques, Mr. 
Mu’tasimargues that the use of those techniques can encourage 
students to be more active, more interested, more variation, and not 
monotonous. As it was stated by Mr. Mu’tasimwho says: 
“Selain menarik,juga membangkitkan siswa untuk lebih 
aktif…dan anak itu...lebih apa ya... lebih interest,bervariasi, dan 
tidak monoton.” (―Beside of interesting, it encourages students 
to be more active, more interested, having variation, and it is not 
monotonous‖). (Intw. Mr.Mu’tasim/09/06) 
 
In line with teacher RH, Mr. Musanaargues that the use of those 
classroom techniques is to train students are brave to perform in front 
of the classroom. As it was stated by Mr. Musanawho says: 
“Kita mencoba seperti itu…agar anak berani tampil...berani 
meng-utarakan.” (―We try to encourage students are brave in 
showing…-be brave to express.‖) (Intw. Mr.Musana/09/06) 
From those explanations, it can be concluded that according to 
them the English teachers at Darul Fithrah boarding school used 
several techniques, namely: question and answer, game, quiz, 
dialogue, and role play. Those techniques can make students feel 
interested in learning actively and are brave in showing and 
expressing on what they want in the class. In proving that, the 
researcher also analyzed teachers‘ documents and observed several 
classes in the seventh grade and eighth grade at Darul Fithrah 
boarding school. The researcher found that classroom techniques used 
by English teachers at school consists of (1) brainstorming, (2) 
discussion, (3) group discussion, (4) dialogue performance, (5) 
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question and answer, (6) reading aloud. They are included in each step 
of classroom procedure used by a teacher. A teacher combines those 
techniques based on the needs. 
Compared with techniques used by those teachers, there are 
many kinds of techniques which can be used by teachers. It depends 
on the teacher‘s ability in employing variation of the available 
techniques. Therefore, a teacher should be able to consider and 
position each of classroom techniques used in each of classroom 
procedure precisely. Each classroom procedure used has important 
roles in the classroom activity.  
Interview and observation conducted are able to classify 
classroom techniques commonly used at Darul Fithrah boarding 
school on (1) classroom techniques commonly used in EEK for the 
seventh grade and (2) classroom techniques commonly used in EEK 
for the eighth grade, as follows: 
1) Classroom Techniques Commonly Used in EEK for the Seventh 
Grade 
There are several classroom techniques commonly used in 
each of EEK steps in the seventh grade at Darul Fithrah boarding 
school and are aimed to support teaching and learning process in 
the interesting activity. Those techniques are classified and 
described on (a) exploration, (b) elaboration, and (c) 
confirmation, as follows: 
(a) Exploration 
In this stage, the researcher found two techniques 
commonly used, namely: 
(1) brainstorming and (2) question and answer. Those 
techniques are usually switched in exploration stage by Mr. 
Mu’tasim. They are described, as follows: 
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(1) Brainstorming 
Brainstorming is one of learning techniques used 
before explaining the core materials. In brainstorming 
stage, a teacher links the materials taught with the 
newest issues relates to the materials. It is usually 
started by giving a clue or outline of the discussed 
topic. 
One example of brainstorming use from field note 
observation is when Mr. Mu’tasim taught English in 
class VII-B. He employed brainstorming to discuss 
about invitation in the class. He asked students to open 
students‘ workHeet on page fifty, as follows: 
T : Kemarin kita terakhir sampai pada...(while open 
LKS) cobahalaman fifty and fifty one.. tentang 
invitation..what is invitation?...who knows? (While 
writing on the whiteboard) 
(FN.05/OBV/VII-B/06) 
Afterwards, Mr. Mu’tasim continued his 
explanation by asking students about invitation. He 
asked about examples of invitation known by students. 
T : Pernahkah kalian menerima undangan?  
S : Pernah 
T  : Undangan dalam bentuk apa? 
S  : Osis 
T  : Boleh 
S  : Ulang Tahun 
T  : Boleh..Apa lagi? 
S  : Pernikahan 
(FN.05/OBV/VII-B/06) 
From the example of observation above, it can be 
said that Mr. Mu’tasimtried to connect the materials 
taught with students‘ schemata in the exploration  stage.  
By using  brainstorming,  the  students  are  expected  
to accept the materials easily, to collect relevant ideas, 
and also to find the most important things which can be 
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constructed as a good understanding by students. In 
addition, this technique is usually employed in each 
skill taught by Mr. Mu’tasim. 
(2) Question and Answer 
Question and answer is the most common 
techniques used by the teacher in teaching and learning 
process. It aims to invite students to be more active in 
the form of spoken or written form. In addition, it is 
used to measure students‘ ability in mastering the 
materials given by teachers.  
By employing question and answer, students can 
build their idea on the topic and adjust with the learning 
situation. They can broaden their knowledge not only 
from book, but they can also share from their daily life 
exposure. In the question and answer, students can try 
to answer by their own knowledge. They are able to 
explore their ability for thinking and increasing their 
understanding of the material by themselves. 
One example of question and answer use from 
field note of observation is when Mr. Mu’tasim taught 
English in class VII-B. He asked students about lovely 
surrounding.  Students tried to answer teacher‘s 
question, as follows: 
T : Jadi kita membahas tentng my lovely surrounding, 
yaitu tempat-tempat umum atau yang biasa disebut 
Public Service…. Apa yang dimaksud public 
service, anak-anak? 
S : Layanan umuum. 
T : Ya, tempat yan dipakai untuk layanan umum 
bukan pribadi..Ok, who can describe about 
mosque? 
S : Deskripsi tentang masjid.. 
T : A place to pray…(while writing).  
S : Tempat untuk sholat. 
(FN.06/OBV/VII-B/06) 
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From the example of observation above, it can be 
said that Mr. Mu’tasimemployed question and answer 
in the exploration stage to encourage student can be 
more active. They are not positioned as passive 
students, but active students. Besides that, Mr. 
Mu’tasimcan find out students‘ knowledge on the 
materials taught by using it.  
Talking about those techniques used in exploration 
stage, it is appropriate based on the activity in the 
exploration stage where students are involved in 
finding information broadly. Besides that, it enables to 
the teacher in considering appropriate classroom 
techniques used in this activity. 
(b) Elaboration 
In this stage, the researcher found three technique 
commonly used, namely: 
(1) class discussion, (2) reading aloud, and (3) dialogue 
performance. They are described, as follows: 
(1) Class Discussion 
Class discussion is one of ways in giving 
attention which relates to important things to be 
discussed. Related to teaching language, an English 
teacher explains the theories and materials to the 
students and give some examples related to the 
materials. The teacher usually employ this technique in 
order to convey the materials taught into short or long 
conversation and give materials based on the level of 
difficulty to discuss. 
One example of class discussion use from field 
note of observation is when Mr. Mu’tasimtaught 
English in class VII-A. He taught writing skill. He 
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showed one text and asked students to pay attention on 
how to write an invitation. After that, they discuss it 
together, as follows: 
T : Ok, langsung bahas invitation, open page 51...buka 
halam 51. disini ada kotak-kotaknya ya..kita belajar 
membuat invitation awal.. disini ada beberapa clue 
di halaman 51 to 52..sudah liat semuanya? 
S : Sudah 
T : Sekarang kita coba untuk membuatnya. 
(FN.10/OBV/VII-A/06) 
While explaining, Mr. Mu’tasimtried to find out 
students‘ ability by discussing several questions relate 
to the topic, as follows: 
T : Where's the birthday's party held? 
S  : Cokro water boom Klaten.  
(FN.10/OBV/VII-A/06) 
 
To: Fika 
Hi, Guys… 
I am going to be fifteen. Please, come and share my joyfulness in my 
birthday party. 
This will be a gardening party. you are cordially invited. it will be 
held: 
Day/date : Thursday, 15 December 2013 
Time  : 09.00 am - 12.00 am 
Venue  : Cokro Waterboom  Klaten 
R.S.V .P   : Messy. 
So, Don't forget to wear casual apparels. 
Your faithfully, 
Yuyun 
 
From the example of observation above, it can be 
said that Mr. Mu’tasimemployed discussion on the 
elaboration stage in order to involve students in active 
discussion. Students are invited to discuss on making 
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one invitation correctly. It is expected that students 
have understood when making it in different context. 
(2) Reading Aloud 
Reading aloud is an activity conducted where 
students have to read loudly one or some texts given by 
the teacher in the teaching and learning process. 
Sometimes, one student is asked to read one paragraph 
of one text then followed by the other in order to gain 
students‘ attention in reading it. This activity aims to 
improve students‘ ability of reading and pronouncing 
the words correctly and also add new vocabularies 
relate to the reading materials. 
In this activity, the teachers show one text to 
students. Some students are chosen to read the text 
loudly. Sometimes, the teachers create it by asking one 
student to read one paragraph of the text then continued 
by the other students, so the other students pay attention 
to the text carefully. 
One example of reading aloud use from field note 
of observation is Mr. Mu’tasim taught English in class 
VII-A. One student was asked to read one text entitled 
“Kampoeng Batik Laweyan”. The teacher corrected 
their pronunciation, as follows: 
T : Kalau disuruh baca didepan...yang keras ya, 
supaya teman semuanya bisa dengar. 
(FN.13/OBV/VII-A/06) 
 
Kampoeng Batik Laweyan 
Batik is a traditional art work that has been the source of 
living of laweyan society for ages. Laweyan was known as 
“Juragan batik” Kampong. It achieved its best moment in 1970s. 
Laweyan was known as the centre of batik at the era of Kingdom 
of Pajang in 1546. 
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Laweyan is also well-known of its characteristics 
architecture and environment. The mix of Javanese, Europe, 
Chinese, and Islamic elements colour the building architecture in 
Laweyan. High gateway, or is known as Beteng, forms narrow 
alley for the entrance to the the building. 
 
From the example of observation above, it can be 
said that Mr. Mu’tasim teaches students‘ confidence in 
communication using English, especially in reading 
text. Besides that, the use of reading aloud technique 
can train students‘ ability in reading text correctly. 
(3) Conversation Performance 
Conversation performance is one of the teacher‘s 
techniques to increase the students‘ speaking skill. 
Here, the teachers usually ask the students to make 
some dialogues related to the topic discussed on the 
learning time. It is usually done of 2-3 students. The 
students will make the dialogue by themselves then 
practice it in front of the class. All groups must perform 
their dialogue one by one in the classroom while the 
other listening it carefully then give comments to the 
group‘s performance. 
One example of conversation performance use 
from field note of observation is when Mr. Mu’tasim 
taught English in class VII-B. He asked two students to 
read the dialogue. The teacher paid attention and 
corrected the students‘ pronunciation, as follows: 
 
T : Sekarang coba maju kedepan sebagai 
Febri...Devani…dan sebagai Ihsan…Zahra. 
(FN.17/OBV/VII-B/06) 
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F : Look at the house over there…What do you think? It's 
great, isn't it?  
D :That's my neighborhood, Mr.George Koizumi. 
F : Yup, It think he's great. What is he? 
D  : He is a designer…He has a boutique in Solo Paragon 
Mall 
F  : Wow..a designer? I believe he is a rich man. 
D : Yes, he is. But, In my opinion, he is very humble, he is 
friendly and like to help others. 
F  : Hmm.. I want to meet him.. I want to ask many things, 
Especially the way to be success like him…Do you 
think he will be okay? 
 
From the example of observation above, it can be 
said that Mr. Mu’tasim teaches students in speaking, so 
students do not feel nervous when they speak with their 
friends directly. Besides that, students‘ pronunciation 
can be trained more and Mr. Mu’tasim can measure 
students‘ ability in oral performance based on the 
assessment used. 
Talking about techniques used in this stage, it is 
actually appropriate with the activity conducted in the 
elaboration stage, but it should appear other activities 
which can support students in learning actively and 
collaboratively. 
(c) Confirmation 
In this stage, the researcher found two techniques 
commonly used, namely: (1) class discussion and (2) 
questioning. It indicates to confirm students‘ works on the 
elaboration stage. Besides that, it also indicates students to 
correct their work through discussion. They are described, 
as follows: 
(1) Class Discussion 
In this exploration stage, English teacher employs 
it to confirm on students‘ work. Students report their 
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works in front of the class, and then the teacher 
facilitates to discuss the report. 
One example of class discussion use taken from 
field note of observation is when Mr. Mu’tasim taught 
English in class VII-A. He taught writing skill on 
punctuation. He gave students five minutes in finishing 
it. Afterwards, He asked several students to write their 
answers on the whiteboards, as follows: 
T : Ayo, silahkan maju... number one....please write 
down your answer on the whiteboard! 
(FN.14/OBV/VII-A/06) 
 
1. Now, I am shopping at the supermarket. 
2. My mother buys fish, spinach, cucumber, and some fruits. 
3. Can you tell me where is the counter? 
4. Put the books in the proper place! 
5. I was born on May 25, 2000 
6. Finally, we serve the meals on a plate. 
7. Pandu is diligent, but sengkuni is lazy. 
After being written, Mr. Mu’tasim discussed and 
corrected those answers with other students together, as 
follows: 
T : Is it right, students? 
S : Yes. 
T: Good, jadi punctuationnya terletak setelah adverb 
Now.. 
(FN.14/OBV/VII-A/06) 
From the example of  observation, it  can be said 
that Mr. Mu’tasim invites students to discuss questions 
is to know students‘ answer whether their answers are 
right or not. Besides that, they can correct it together, if 
there is wrong answer. 
(2) Questioning 
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In the confirmation stage, questioning is aimed to 
ask any problem that students face based on the 
materials taught during learning process. Teacher will 
be answered any question given by students before 
ending the class.  
One example of questioning use taken from field 
note of observation is when Mr. Mu’tasim taught in the 
class VII-B. He taught about procedure text. Before 
ending the class, He gave a chance to each student if 
they had questions related to the materials taught, as 
follows: 
T : Sampai disini, Ada pertanyaan? 
S : Tadz, bagaimana cara membedakan bagaimana 
mengetahui tujuan dari teks? 
T : Kalau itu, look at the title of the text…dalam 
procedure text, judulnya bisa jadi 
tujuannya….bagaimana understand? 
S : Yes. 
T : Any else? 
S : No. 
(FN.20/OBV/VII-B/06) 
Based on the observation, it can be said that Mr. 
Mu’tasim employs questioning in the confirmation 
stage is to ensure that students are understand or not on 
the materials taught. Besides that, if they have not 
understood well, they can ask Mr. Mu’tasim. 
Talking about techniques used in the 
confirmation stage, those techniques should be able to 
provide positive feedback and help teacher in clarifying 
materials taught if students are confused during 
teaching and learning process. Moreover, techniques 
used should be also motivate students‘ participation in 
learning actively. 
From those explanations, it can be drawn on the  
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figure 4.2, as follows: 
 
 
 
 
 
 
 
 
Figure 4.2 Classification of the Classroom Techniques Commonly Used in EEK for 
the Seventh Grade of Darul Fithrah boarding school 
 
2) Classroom Techniques Commonly Used in EEK for the Eighth 
Grade 
There are several classroom techniques commonly used in 
each of EEK steps in the eighth grade at Darul Fithrah boarding 
school and are aimed to support teaching and learning process in 
the interesting activity. Those techniques are classified and 
described on (a) exploration, (b) elaboration, and (c) 
confirmation, as follows: 
(a) Exploration 
In this stage, the researcher found three techniques 
commonly used, namely: 
(1) brainstorming, (2) question and answer, and (3) 
filling gap. They are described, as follows: 
(1) Brainstorming 
In the exploration stage, Mr. Musana employs 
brainstorming in order to raise students‘ knowledge 
which relate to the materials taught or last materials 
given. He gives a clue to the students while writing it 
on the whiteboard. 
One example of brainstorming use taken from 
field note of observation is when Mr. Musana taught 
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English in class VIII-A. He employed brainstorming to 
discuss about narrative text. Mr. Musana started the 
class by explaining material which would be learned. 
He reviewed last material and asked one students about 
aim of narrative text, as follows: 
T : We back to narrative text...do you still remember 
what is the aim of narrative text? 
S : Yes. 
T : Ahmad, What is the aim of Narrative text? 
T : Ada yang tau?(while writing on the white board). 
(FN.15/OBV/VIII-A/06) 
There was no any answer for the teacher‘ 
question, so Mr. Musana wrote it on the whiteboard 
into a web and asked about its generic structure, as 
follows: 
T : To amuse the reader or to entertain the reader..itu.. 
T : Generic structure apa? 
S : Orientation. 
S : Complication. 
S : Resolution. 
S : Re-orientation. 
(FN.15/OBV/VIII-A/06) 
 
Mr. Musana also classified language features of 
narrative text by drawing it on the whiteboard, as 
follows: 
T : The language featurenya yang digunakan apa? 
S : Kata kerja bentuk kedua. 
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(FN.15/OBV/VIII-A/06) 
 
From the example of observation above, it can be 
said that Mr. Musana employs brainstorming in the 
form of reviewing last materials given. From 
reviewing, He is able to know whether students still 
remembered it or not. In addition, it is a follow-up act 
on the materials taught. 
(2) Question and Answer 
Question and answer is also employed by Mr. 
Musana on the exploration, it indicates to build 
students‘ idea which relate to the materials given and 
wants to explore students‘ ability on answering 
teacher‘s questions. It is usually used by asking 
students one by one in the class. 
One example of question and answer use taken 
from field note of observation is when Mr. Musana 
taught English in class VIII-A. He asked students about 
reading story, as follows: 
 
T : Do you like reading story?  
S : Yes. 
T : When do you usually read the reading story? 
S : Everyday 
T : What kind of story do you read? 
S : Naruto. 
S : Unyil.  (FN.15/OBV/VIII-A/06) 
 
From the example of observation above, it can be 
said that Mr. Musana employs questions and answer in 
exploration stage to involve students in active activity 
where students are invited to speak directly on the first 
stage in main activity. 
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(3) Filling Gap 
Filling gap is employed by Mr. Musana when he 
teaches listening skill. This technique is usually 
conducted by filling missing words in paragraphs or 
dialogues. Students are listened one spoken text by 
teacher or recording through reading or playing 
recording of the paragraphs or the dialogues while 
completing it. 
One example of filling gap use from field note of 
observation is when Mr. Musana taught English in class 
VIII-A. He asked students to open student‘s workshet. 
In this activity, students listened to Mr. Musana read a 
text and completed some missing words based on the 
read text, as follows: 
T : Ok, sekarng kita bahas yang listening.. hmm.. 
please open your book on page forty eight. 
S : Yes, Sir. 
T : Prepare your pen...nah ini mengajari listening...Ust 
yang membacakan teksnya, kamu lihat yang activity 
one...look at the activity 1...listen carefully dan 
blank-blanknya itu kamu isi....ok, are you ready 
students? 
S : Yes. 
(FN.03/OBV/VIII-A/06) 
 
Activity 1 Listen and complete the text! Here is the weather 
forecast for tomorrow. Tomorrow, it will be sunny all day long in 
Denpasar. There will be no rain even no storm. In Bedugul, it 
will rain heavily for a few days. Beware along coastal region, 
there will be high storm, but not tend to become tsunami. 
 
From the example of observation above, it can be 
said that Mr. Musana teaches students in 
comprehending text though listening. It is one of 
teaching way to teach students, so they are able to 
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respond a speaker says to them in English language 
through audio. 
Talking about those techniques in exploration 
stage, it is appropriate based on the teacher‘s needs in 
the classroom, but it should be combined well, because 
exploration stage is a stage where students are engaged 
to build their knowledge on the materials taught. The 
use of brainstorming should provide meaningful 
experience by giving clue appropriately. Moreover, it is 
supported by question and answer where students are 
asked about the materials taught actively. 
(b) Elaboration 
In this stage, the researcher found two techniques 
commonly used, namely: 
(1) group discussion and (2) reading aloud. They are 
described, as follows: 
 
(1) Group Discussion 
It is used on the elaboration by Mr. Musana. He 
usually asks students to form group discussion which 
consists of 4-5 students in the classroom based on the 
total number of students in the classroom. There are 6-7 
which can be formed. The groups are given exercise 
papers, and then they discuss it.  
One activity of group discussion taken from field 
note of observation is when Mr. Musana taught English 
in class VIII-A. He asked the students made group 
discussions. There are seven groups formed in the class, 
as follows: 
 
T : Ayo make a group consists of four! 
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There were seven groups formed by students. 
Afterwards, Mr. Musana distributed one exercise paper 
to each group. The paper discusses about how to make 
short message, invitation, and announcement. 
T : Husssttt...yang kau lihat..I give you one 
paper..membuat sms, membuat undangan, dan 
membuat pengumuman.. 
(FN.11/OBV/VIII-A/06) 
 
Mr. Musana explained instruction how to answer 
questions on the paper. He explained the instruction 
while asking students orally, as follows: 
 
T : Look at the example...disini kamu sudah 
bisa...what kind of the text is it? number one? 
S : Announcement 
T : Yang number two? 
S  : Invitation. 
T : The last? 
S : Short message. 
(FN.11/OBV/VIII-A/06) 
 
Students discuss with their groups to answer 
questions on the paper for ten minutes, and the teacher 
only checked them by walking around the class. When 
they have finished the exercise, one representative of 
each group presented their answers by writing or 
presenting in front of the class. 
From the example of observation above, it can be 
said that Mr. Musana wants to students are able to 
complete the task in the form of groups. Besides that, 
student can share ideas one another in the group not 
individual. 
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(2) Reading Aloud 
Reading aloud is also employed by Mr. Musana 
in the elaboration stage. After making buzz group, each 
representative of each group formed in the classroom 
are asked to read aloud their works in front of the class. 
One activity of reading aloud use taken from field 
note of observation is when Mr. Musana taught English 
in class VIII-B. Three representatives of two groups in 
the class were asked to read the text. The teacher 
corrected their pronunciation, as follows: 
T : Nah coba...siapa yang membaca kelompok 
ini..ok,listen to your friends! 
 
The Wild Swans 
 
There was once a king who had eleven sons and one 
daughter. Her name was Elisa. Sadly, their mother died. The 
king chose a new wife, but He was wicked. The new queen sent 
the brother and Elisa away. But before they went, He tried to 
change the boys into ugly birds. Instead, they turned into 
beautiful wild swans. 
One night Elisa dreamed that He flew to a fairy‟s castle, 
“How can I help my brothers?” He asked the fairy.”The fairy 
told her to gather stinging nettles that grew in a dark, scary 
grave yard. With the He must make eleven shirts. 
(FN.16/OBV/VIII-B/06) 
 
Talking about techniques used in the elaboration 
stage, it is actually appropriated based on the 
requirements in EEK steps where students are involved 
in classroom activities through group discussion and 
given meaningful activities through reading aloud to 
assess students‘ ability in reading a text correctly. 
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(c) Confirmation 
In this stage, the researcher found two techniques 
commonly used, namely: 
(1) class discussion and (2) questioning. They are described, 
as follows: 
(1) Class Discussion 
Class discussion is positioned in the 
confirmation stage by Mr. Musana. It involves all 
students in the classroom. Students are asked to work 
several exercises. Afterwards, they discuss it on the 
confirmation stage.  
One example of class discussion use taken from 
field note of observation, Mr. Musana taught English 
in class VIII-A. Mr. Musana gave students one 
exercise. They are asked to finish it, as follows: 
 
T : Ok yang kedua, answer the questions based on the 
text....nah ini kau kerjakan...nanti saya nilai...I give 
you five minutes. 
(FN.15/OBV/VIII-A/6) 
Afterwards,  Mr. Musana and  students  
discussed  the  right  answers together. Some students 
were asked to write their answers on the whiteboard, as 
follows: 
T : Ok, let's check together…number one, is it right 
students? 
S : Right. 
T : Ya…the wild swans… number two? 
S : Wrong. 
T : Why, students? 
S : Seharusnya He is wicked. 
T : GooLook at the questions 
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1. The wild swans 
2. The king chose a new wife. He was wicked 
3. The boys 
4. One night Elisa dreamed that He flew to a fairy tale 
5. In a few days 
(FN.15/OBV/VIII-A/6) 
 
(2) Questioning 
In the confirmation stage, questioning is aimed to 
ask any problem faced by students on the materials 
taught during learning process. Mr. Musana gives a 
chance to each student asks anything relate to the 
materials given. 
One example of questioning use taken from field 
note of observation is when Mr. Musana taught in the 
class VIII-A. He taught about season. After correcting 
on the task given, He gave students a chance to ask 
several questions, as follows: 
T : Please, correct your answer…. Sampai disini,,, any 
question, students? 
S : Tadz, kalau summer tadi apa? 
T : Ok, summer tadi apa artinya anak-anak?  
S    : Musim Panas 
T : Good…. Any else? 
S : No. 
T : Ok, let‘s end the class! 
(FN.03/OBV/VIII-A/6) 
Based on the observation, it can be said that Mr. 
Musana employs questioning in the confirmation stage 
in order to ensure that students are understand on what 
he have taught to them. Besides that, if they have not 
understood well, they can ask Mr. Musana. 
Talking about those techniques used in 
confirmation stage, it is appropriate with the activities 
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in the confirmation stage where students are invited in 
active discussion and given a chance to ask anything 
related to the materials taught. 
From those explanations, it can be drawn on the 
figure 4.3, as follows: 
 
 
 
 
 
 
 
 
 
 
Figure 4.3 Classification of the Classroom Techniques Commonly Used in 
EEK for the Eighth Grade of Darul Fithrah boarding school 
 
5. Instructional Materials 
Instructional materials is one of instructional design components in 
order to help a teacher in teaching in the classroom, such as textbook, 
student‘s worksheet, and etc. 
In this finding, the researcher describes instructional materials for 
the teaching of English at Darul Fithrah boarding school on (a) process in 
selecting instructional materials, (b) roles of instructional materials, and 
(c) kinds of instructional materials used, as follows: 
a. Process in Selecting Instructional Materials 
There are many kinds of instructional materials which can be 
selected as sources in learning. The selection involves in printed 
materials, visual materials, internet-based materials, and etc. Besides 
that, teachers select instructional materials based on the needs, level, 
and etc. 
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Talking about instructional materials selected for the teaching 
of English at Darul Fithrah boarding school, the researcher 
interviewed two English teachers at the school.  Mr. Mu’tasim 
argues that He selects instructional materials from textbook, 
student‘s worksheet, and other supporting books. As it was conveyed 
by Mr. Mu’tasim who says: 
 
“Dari buku paket, kemudian buku LKS dan buku penunjang 
lainnya”. (―From textbook, then students‘ worksheet and another 
supporting book.‖) (Intw. Mr.Mu’tasim/09/06) 
 
In line with Mr. Mu’tasim, Mr. Musana also argues  that he 
also employs student‘s worksheet and textbook in the teaching at the 
classroom. As it was proven by Mr. Musanawho says: 
“Dari buku...buku-buku yang saya pakai itu…LKS dan buku 
penerbit luar, Mas.” (―From books which are used, students‘ 
workHeet book and outside publiHer book.‖) (Intw. 
Mr.Musana/09/06) 
 
Furthermore, in selecting instructional materials, Mr. Mu’tasim 
argues that he adapt it based on the grade and syllabus at Darul 
Fithrah boarding school. As it was proven by Mr. Mu’tasim who 
says: 
“Saya sesuaikan dengan kelas...kadang-kadang seperti 
invitation dikelas 7 ada, dikelas 9 ada...untuk vocab kelas 7 itu 
batasannya sampai mana...mungkin sangat sederhana...mungkin 
kelas 8 lebih meningkat.” (―I adapt it based on the class. 
Sometimes, it is like invitation in the seventh grade, in the ninth 
grade… for vocabulary, there is a limitation in the seventh 
grade...it is very simple…in the eighth grade, it is improved.‖) 
(Intw. Mr.Mu’tasim/09/06) 
 
From those explanations, it can be said that according to them 
process in selecting instructional materials by English teachers at 
Darul Fithrah boarding school for the teaching of English through 
three steps, namely: (1) selecting. The English teachers select 
materials from English textbooks, students‘ workHeets, internet and 
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other sources; (2) adapting. The English teachers adapt those 
materials based on the grade and syllabus at the school become the 
fixed materials to teach; an (3) implementing. The fixed materials 
are implemented as learning materials in the classroom. It can be 
drawn on the figure 4.4, as follows: 
 
 
Figure 4.4 Process in Selecting Instructional Materials for the Teaching of English 
Darul Fithrah boarding school 
 
Talking about process in selecting materials, it should not be 
only focused on the applicability of the instructional but also the use 
of the instructional itself. In selecting, it should select materials 
based on the needs. In adapting, it should be adapted by paying 
attention on the syllabus used by the teacher. In implementing, 
materials used should be implemented comprehensively and can gain 
on the right objectives based on the lesson plan. 
b. Roles of Instructional Materials 
Roles of instructional materials in supporting teaching and 
learning process in the classroom are very considered in detail 
during teaching and learning process. By using instructional 
materials, teaching and learning process can be run as teacher‘s 
expectations. 
Based on the interview, Mr. Mu’tasim argues that the roles of 
instructional materials are able to make students are interested in 
learning, so they do not feel bored in learning it. As it was proven by 
Mr. Mu’tasim who says: 
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“Lebih menarik siswa, sehingga siswa itu tidak jenuh untuk 
melihat gambar pada buku”.(―It is more interesting, so students 
do not feel bored in seeing pictures on the book.‖) (Intw. 
Mr.Mu’tasim/09/06) 
 
In another opinion, Mr. Musana argues that roles of 
instructional materials are very helpful. He can adapt it based on the 
syllabus. As it was proven by Mr. Musana who says: 
“Ya…sangat membantu...karena disitu kan sudah ada...tinggal 
kita materinya ada...oh,sekiranya yang cocok dengan 
silabus...se-kiranya ini”. (―Yes, it is very helpful…everything 
is in the book…it depends on the available materials…it is 
adapted from syllabus.‖) (Intw. Mr.Mu’tasim/09/06) 
 
From those explanations, it can be said that according to them 
the roles of instructional materials for the teaching of English at 
Darul Fithrah boarding school are aimed to make students feel 
interested in learning English; especially students is showed 
attractive pictures. Besides that, instructional materials are very 
helpful in supporting teachers when they teach in the classroom.  
In  proving  that,  the  researcher  also  observed  the  roles  of  
instructional materials  in  the  seventh  grade  and  in  the  eighth  
grade  at  Darul Fithrah boarding school.  Based  on  the  
observation,  it  was  found  that  roles  of  instructional materials in 
the classroom as (1) a source of activities for learner practice and 
communicative interaction and (2) a source of stimulation and ideas 
for classroom activities, as follows: 
 
a) A Source of Activities for Learner Practice and Communicative 
Interaction 
Instructional materials help the teacher to involve 
students in classroom activities,  such as students‘ practice and 
communicative interaction. In the seventh grade, Mr. Mu’tasim 
employs instructional materials as a source for activities. For 
example, He taught one material about punctuation. He asked 
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students to open students‘ worksheet ―Master‖ on the page 53. 
He explained about punctuation and capitalization. He asked 
students one by one definition about punctuation and 
capitalization. Afterwards, He explained it based on the students‘ 
worksheet (FN.18/OBV/VII-B/06). After having explained, 
students are given assignment on the page 52.  
(FN.18/OBV/VII-B/06) 
In the eighth grade, instructional materials tends to be 
employed as communicative interaction. For instance, Mr. 
Musana taught reading skill by employing students‘ worksheet 
―Master‖. He explained about recount text. He asked students 
about generic structure, social function, and grammar use of 
recount text. Besides that, He asked students to open activity 8 on 
the page 51. Students were showed one example of recount text. 
(FN.01/OBV/VIII-A/06). 
Mr. Musana began to explain about what they would 
study. Besides that, He made a diagram on the whiteboard related 
to the explanation of recount text (FN.01/OBV/VIII-A/06). 
Afterwards, they were asked to find verbs use of one recount text. 
Students were asked verbs found by them one by one and Mr. 
Musanaasked them to discuss it together (FN.01/OBV/VIII-
A/06). After discussing, four students were asked to read the text 
in front of the class. Student read the text based on the teacher‘s 
order and the others were asked to listen it carefully 
(FN.01/OBV/VIII-A/06)
 
b) A Source of Stimulation and Ideas for Classroom Activities. 
Instructional materials also can be used as stimulation and 
ideas for classroom activities based on the teacher‘s strategy. For 
instance, in the seventh grade, Mr. Mu’tasim employs it when he 
taught writing skill about invitation in the class VII-A. He started 
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by explaining it first. (FN.05/OBV/VII-A/06). Afterwards, He 
asked students to open page 50. Students were showed example 
of one invitation (FN.05/OBV/VII-A/06). Students are asked to 
create one invitation in pairs. (FN.05/OBV/VII-A/06). 
In the eighth grade, instructional materials are created as 
one group discussion activities. For instance, Mr. Musana taught 
about invitation, announcement, and short message. He created it 
in the form of group discussion. (FN.12/OBV/VIII-B/06). Each 
group was given one exercise paper. Students were asked to pay 
attention on the instruction of the paper before answering 
questions. (FN.12/OBV/VIII-B/06). Afterwards, students are 
asked to identify and answer questions of one announcement 
(FN.12/OBV/VIII-B/06), simple invitation (FN.12/OBV/VIII-
B/06), and short messages (FN.12/OBV/VIII-B/6). After 
finishing it, they discussed it together. (FN.12/OBV/VIII-B/06) 
From those explanations, it can be drawn on the figure 4.5, 
as follows: 
 
 
 
 
 
 
 
 
 
 
 
Figure 4.5 Roles of Instructional Materials for the Teaching of English 
at Darul Fithrah boarding school 
 
Compared with the available roles of instructional 
materials, roles of instructional materials found still incomplete. It 
should be consisted of (1) a resource, (2) an activity source, (3) 
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stimulation and ideas source, (4) a syllabus, and (5) a support for 
less experienced teachers in teaching. 
 
c. Kinds of Instructional Materials 
There are many kinds of instructional materials which can be 
used in the classroom. It depends on the teachers in choosing the best 
materials for teaching and students. 
Based on the document analysis and interview, the researcher 
found that kinds of instructional materials used at Darul Fithrah 
boarding school consist of three categories, namely: (1) printed 
materials, (2) visual materials, and (3) internet-based materials. They 
are described, as follows: 
1) Printed Materials 
The first category of instructional material is printed 
materials which are produced from famous book publisheers, 
such as English textbook and student‘s worksheet. During 
observation, both of Mr. Mu’tasim and Mr. Musana tend to use 
students‘ worksheet as supporting materials in teaching and 
learning process. Form those explanations, printed materials for 
the teaching of English in the seventh grade and in the eighth 
grade at Darul Fithrah boarding school is classified on the table 
4.6, as follows: 
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Table 4.6 Printed Materials for the Teaching of English 
at Darul Fithrah boarding school 
 
 Grade   Materials  
   1. Wardiman,  Artono,  Jahur,  Masduki  B.,  &  Djusma,  M.  
    Sukirman.2008. English in Focus for Grade VII Junior High  
    School (SMP/MTs). Bandung: DEPDIKNAS.  
   2. Nurrahmandani,  Setyo,  Katwanto,  Nurani,  Fitriatun,  Dwi,  
 
Seventh 
  Utami, Hartanto, Badruzaman, M., and Muqarobbin. 2014.  
   Student‟s workHeet entitled “BASIS” for the seventh grade in  
     
    the second semester. Surakarta: Aji.  
   3. Damayanti,  Diah,  Hasturi,  Ika   Sri,   &  Hayuti.  2014.  
    “MASTER” for the seventh grade in the second semester.  
    Surakarta: Grahadi.  
   1. Kurniawati,  Cicik  &  M.  Bima,Bachtiar.  2005.  Let‟s  Talk.  
    Bandung. Pakar Raya.  
 Eighth  2. Damayanti,  Diah,  Hasturi,  Ika   Sri,   &  Hayuti.  2014.  
    “MASTER” for the seventh grade in the second semester.  
    Surakarta: Grahadi.  
 
2) Visual Materials 
The second category of instructional materials is visual 
material. Visual material is one of materials which support 
teaching and learning process visually. For instance, image, 
picture, PPT, video, and etc. the visual material is used to make 
students can be more focus on the taught materials. 
Based on the observation, the researcher found that the 
English teachers at Darul Fithrah boarding school use visual 
material. Kinds of visual materials used are picture and PPT. It 
is also supported by the interview with Mr. Mu’tasim who stated 
that he shows pictures using LCD. 
(Intw. Mr.Mu’tasim/09/06) 
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Here are some examples of visual material used in the 
form of PPT slides. It is showed on the picture 4.1, as follows: 
 
 
 
 
 
 
 
 
 
 
 
Source: Teacher‟s document 
Picture 4.1 PPT slides used for the teaching of English at Darul Fithrah boarding school 
 
3) Internet-based Materials 
The last category of instructional materials is internet-
based materials. The English teachers take from some available 
sources relate to materials taught in the classroom. It is also 
supported by the interview from Mr. Mu’tasimwho argues: 
“Nah jelas, saya sering browsing ke internet untuk 
menambahkan materi ke siswa dan istilahnya saya juga 
belajar banyak yang sebelumnya kurang untuk variasi ke 
siswa.” (―It is clear, I often browse through internet in 
order to add students‘ materials and technically, I learn 
much from unknown to vary to students.‖) (Intw. 
Mr.Mu’tasim/09/06). 
 
In line with Mr. Mus’tasim, Mr. Musana also took 
materials from internet (Intw. Mr.Musan/09/06). From internet, 
the English teachers are able to add up to date materials  and  
learn many new terms to  be combined  on students‘ 
assignments.  
100 
 
Here are some examples of internet-based materials used 
in the form of PPT slides. It is showed on the picture 4.2, as 
follows: 
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A Snow White 
 
Long ago, in the Neverland, there lived a very beautiful princess, Snow White. 
The Queen is the stepmother. He was very jealous of her beauty. So He wanted to her 
die. Snow White knew about her evil plan. He escaped into a forest. There, He made a 
friend with seven dwarfs/ 
 
The queen turned into a witch. Snow White did not realize it. the witch gave her 
poisoned apple. As a result, Snow White put it into a sleep for years. Fortunately, in 
the end Prince Charming received her with a kiss. They lived together happily ever 
after. 
 
Source: http://www.belajarbahasainggris.us/2014/01/contoh-narrative-text-snow-white.html 
 
 
Picture 4.2 Internet-based Materials for the Teaching of English 
at Darul Fithrah boarding school 
From those explanations, it can be drawn on the figure 4.6, 
as follows: 
 
 
Figure 4.6 Kinds of Instructional Materials for the Teaching of English 
at Darul Fithrah boarding school 
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Compared with the available instructional materials for 
teaching in the classroom, those materials used are varied where 
English teachers at the school employs from three kind of 
instructional materials which have many activities based on the 
competences taught in the classroom. 
 
6. Media 
Media is also used by the teachers in teaching and learning process. 
It can be in the  form of animation, picture,  audio,and etc It aims to 
facilitate communication between teacher and students in the classroom. 
In  this  finding,  media  for  the  teaching  of  English  at  Darul 
Fithrah boarding school are described on (a) process in selecting media, 
(b) roles of media, and (c) kinds of media, as follows: 
a. Process in Selecting Media 
There are many kinds of media which can be selected as one of 
supporting teaching and learning components. It can be taken from 
audio, picture, card, and etc.  Each  media  has  an  important  role  in  
helping  teachers  to  teach  in  the classroom.  
Talking about selected media for the teaching of English at 
Darul Fithrah boarding school, the researcher interviewed two English 
teachers at the school.  Mr. Mu’tasimar gues that he selects pictures, 
and then those pictures are showed by using LCD. (Intw. 
Mr.Mu’tasim/09/06) 
Besides that, Mr. Musanaselects media used from another 
reference book and internet, and then it is showed by using LCD. As it 
was proven Mr. Musana who says: 
“Diambil...mungkin dari buku acuan yang lain...buku paket juga 
ada...atau mungkin dari internet...kita tayangkan lewat laptop 
atau LCD itu mas”. (―It is taken from reference books, 
internet…we show it by laptop or LCD.‖) (Intw. 
Mr.Musan/09/06) 
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Furthermore, talking about process of selecting media, Mr. 
Mu’tasimargues that he adapt it based on the materials and class 
(Intw. Mr.Mu’tasim/09/06). In line with teacher RH, Mr. Musanahas 
same opinion in selecting media for teaching English. (Intw. 
Mr.Musana/09/06) 
From those explanations, it can be said that according to them 
process in selecting media by English teachers at Darul Fithrah 
boarding school for the teaching of English through three steps, 
namely: (1) finding. The English teachers find pictures from reference 
books and internet, (2) selecting. After collecting pictures, the English 
teachers select it based on the materials and the class taught, and (3) 
employing. Selected pictures are employed as media for teaching and 
learning in the classroom. It can be drawn on the figure 4.7, as 
follows: 
 
 
 
Figure 4.7 Process in Selecting Media for the teaching of English 
at Darul Fithrah boarding school 
 
Talking about the process in selecting media, it should be paid 
attention on several factors, such as (1) nature of sitatuation, (2) 
learning outcome, (3) environment for learning, (4) culture, and (5) 
various practices. In finding, it should find relevant pictures with the 
materials taught. In selecting, relevant pictures found should be well-
selected, because the appropriate picture selected can be understood 
by students easily. In employing, pictures should be employed as 
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effective as possible, so learning activity in the class can be conducted 
well by being helped pictures as media. 
b. Roles of Media 
Roles  of  media  can  be  varied  to  help  teacher  in  making  
students  feel interested in learning. Besides that, it communicates on 
what teachers teach to students through kinds of media used in the 
classroom. 
Based on the interview, Mr. Mu’tasim argues that the roles of 
media are very support in teaching and learning process. (Intw. 
Mr.Mu’tasim/09/06). In addition, Mr. Musan aalso argues that media 
can make students enjoy in learning by seeing materials visually,  such  
pictures  of  famous  football  player.  As  it  was  proven  by  her 
argument who says: 
“Peran media? ya… mungkin kalau dengan media itu anak bisa 
enjoy bisa senang lewat tayangan...itu kan lebih senang lewat oh 
ini gambar ini...ya, do you know what picture is it? who is he? 
he is Neymar..he is a football player‖. (―By using media, 
students enjoy through view…it is showed pictures… do you 
know what picture is it? who is he? he is Neymar...he is a 
football player.‖) 
(Intw. Mr.Musana/09/06) 
From those explanations, it can be said that according to them 
roles of media for the teaching of English at Darul Fithrah boarding 
school is very useful. Students are interested in learning by seeing 
pictures of their favorite artist or football players.  
In  proving  that,  the  researcher  also  observed  the  roles  of  
instructional materials  in  the  seventh  grade  and  in  the  eighth  
grade  at  Darul Fithrah boarding school. Based on the observation, it 
was found that the role of media is as instructional  aids  where  it  is  
aimed  to  support  teacher‘s  presentation  in  the classroom. This role 
was found in the seventh grade. Mr. Musana taught writing skill about 
procedure in making something. He employed pictures as media 
which is showed through a tool media, namely LCD. Those pictures 
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are combined in power point slides. He showed picture of steps for 
making fried rice and semur ayam (FN.20/OBV/VII-A/06).  
Talking about the role of media, it not only involves one role 
but also supplementary for teacher in order to make teaching and 
learning process effective. Besides that, variation of media used in 
teaching language is needed, it aims motivate students in learning. 
c. Kinds of Media 
In this era, kinds of media are varied based on its use and 
needs in the classroom. It is also followed by the development of 
technology, such as visual, audio, and audio visual media. 
Based on the observation and interview, there is only one 
media used by the English teachers for the teaching of English at 
Darul Fithrah boarding school, namely: picture. It is a replication of 
something taken by a device to memorize it and can be seen visually. 
Actually, there are many kinds of picture. In teaching, one of those 
pictures is functioned as learning media, such as picture of fruits, 
transportations, and etc. 
Related to English teaching, English teachers at Darul Fithrah 
boarding school employs picture to facilitate the teaching and learning 
process and usually combine it with the materials taught. It aims to 
make students comprehend to the materials easily. Besides that, it 
makes them feel easier to learn new vocabulary and imagine the 
meaning before teacher tells it directly. Actually, there are many 
available pictures which can be used by the English teachers in order 
to deliver materials, but those pictures are just employed based on the 
needs and materials taught. 
 
 
 
 
106 
 
Some pictures as media in the teaching and learning process at 
Darul Fithrah boarding school on the picture 4.4, as follows: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Source: Teacher‟s document 
Picture 4.4 Examples of Pictures for the teaching of English 
at Darul Fithrah boarding school 
 
Compared with the available kinds of media, English teachers 
should be varied in employing media, such as text, audio, visual, 
motion media, manipulative, and people. Moreover, the kinds of 
media used for teaching in the 21
st
 century are varied. It depends on 
the teacher‘s creativity in employing it in order to help teaching and 
learning process in the classroom. 
 
7.   Teacher’s Roles 
Talking about teacher‘s roles, it is one of important things in the 
classroom. They have more authority in order to manage and handle 
teaching and learning process. Without meaningful roles in the 
classroom, it is impossible to conduct classroom activity. In this finding, 
teachers‘ roles are explained on (1) teachers‘ opinion about roles in the 
107 
 
classroom and (2) kinds of teacher‘s roles found in the classroom, as 
follows: 
 
a. Teachers’ Opinion about Roles in The Classroom 
There are a lot of teacher roles in the classroom. The roles 
represent on the teacher‘s activities in order to support teaching and 
learning process. 
Based on the interview with two English teachers at Darul 
Fithrah boarding school, there are some explanations about teachers‘ 
roles in the classroom. In the seventh grade, Mr. Mu’tasima rgues 
there are two points of teachers‘ roles in the classroom, namely (1) 
teachers have to involve in learning activities directly, in order to 
student feel cared for, and (2) teachers have to see students‘ activity 
directly whether their teaching is precise on the target or not. As it 
was conveyed by Mr. Mu’tasim who conveys: 
 
“Kita harus langsung terlibat, supaya siswa itu merasa 
diperhatikan yang pertama itu…yang kedua, melihat secara 
langsung kegiatan siswa… kemudian mengetahui apakah… 
eee…apakah yang kita teruskan ke anak itu tepat sasaran atau 
tidak.” (―We have to involve directly, first one, in order to 
students feel cared for…second one, we have to see students‘ 
activity directly whether it is precise on the target or not.‖) 
(Intw. Mr.Mu’tasim/09/06) 
 
Besides that, Mr. Mu’tasimalso adds his explanation about 
another role in the classroom, he also plays another roles in checking 
students‘ discipline, such as in wearing uniform, students‘ hair, and 
noisy. As it was conveyed by Mr. Mu’tasim who says: 
“Biasanya kita menegur dengan kerapian siswa...baju yang 
keluar, rambut yang kurang rapi…kadang-kadang ada yang 
iseng itu ketika pelajaran berlangsung…itu justru apa 
ya…gocek sama temannya gitu nah.” (―We usually noticed 
students‘ neatness, dress, hair. Sometimes, students make noisy 
with their friends.‖) 
(Intw. Mr.Mu’tasim/09/06) 
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       In addition, Mr. Musana also argues: 
“Peran saya mas...ya, sebagai mediator...itu ya apa sekiranya 
sebagai guru menjelaskan, menerangkan, sekiranya belum 
bisa…anak-anak saya suruh tanya...gitu...ehem.” (―My role is 
as mediator, it explains that students feel do not understand to be 
asked.‖)(Intw. Mr.Musana/09/06) 
 
Besides that, Mr. Musanaexplains his other roles in the 
classroom. He argues that He remembers and motivates students to 
be more active in learning. As it was said by Mr. Musanawho says: 
“Sebagai guru tentunya juga selalu mengingatkan anak-anak 
untuk belajar... sebagai pendamping... memberi motivasi pada 
anak-anak.” (―As a teacher, of course, I always remember 
students to learn, as a motivator, motivating to students.‖) (Intw. 
Mr.Musana/09/06) 
 
From  those  explanations,  it  can  be  concluded  that  
according  to  them teacher‘s involvement in teaching and learning 
activity directly is needed. It aims to ensure that teacher‘s objectives 
in teaching and learning are appropriate or not. Besides that, teachers 
have other roles such as noticing students about discipline, a 
mediator, and a motivator in teaching and learning.  
Talking about teacher‘ roles, it very is needed in the classroom. 
Teacher as the center of learning should be able to manage the class 
well. Every activity conducted in the classroom is based on the 
teacher‘ directions. The involvement of teacher in classroom 
activity, it can provide spirit to students in active learning. 
b. Kinds of Teacher’s Roles Found in The Classroom 
Kinds of teacher‘s roles in the classroom are based on the 
activity conducted in the classroom. Teachers have to be aware on 
their roles in the class, so class activity can be managed well. 
Based on the observation conducted by the researcher, it is 
found that the English teachers at the school have several specific 
roles, namely (a) organizer, (b) controller, (c) assessor, (d) resource, 
and (e) motivator, as follows: 
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1) Organizer 
This role usually involves in giving the students 
information, telling them how they are going to the activity, 
putting them into pairs or groups, and finally doing things down 
when it is time to stop. 
In this role, the English teachers at Darul Fithrah boarding 
school organize the class in several ways, such as opening the 
class, explaining materials taught, working in pairs, making 
groups, and ending the class. For instance, in the seventh grade, 
Mr. Mu’tasim taught class VII-B about present continuous 
tense. He started the class by explaining materials which would 
be learned. Besides that, he also reviewed materials taught on 
the last meeting, as follows: 
 
T : Today, we will discuss simple present continuos 
tense...kemarin sudah kita pelajari dan kita sudah kasih 
PR.... have you finiHed your homework?? 
S : Sudah. 
T : Saya mau ulang sedikit, saya perhatikan krna masih 
banyak yang tidak menggunakan to be...kita awali dulu 
dari simple present continous tense. 
(FN.05/OBV/VII-B/06) 
 
Meanwhile, in the eighth grade, Mr. Musana also plays his 
role as an organizer. For instance, Mr. Musana taught listening 
skill about season in the class VIII-A. He started lesson by 
explaining learning objectives and skill which would be taught 
to the students, as follows: 
T : Ok, sekarang kita bahas yang listening..hmm..please 
open your book on page forty eight. 
S : Yes,  Sir. 
T : Prepare your pen...nah ini mengajari listening...Ibu yang 
membacakan teksnya, kamu lihat yang activity one...look 
at the activity 1...listen the carefully dan blank-blanknya 
itu kamu isi....ok, are you ready students? 
S : Yes. 
(FN.03/OBV/VIII-A/06) 
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Before the text was read by the teacher, He notices one 
student in order to concentrate on this skill. Afterwards, read read 
the text 1 on page 48 slowly. 
T : Kamu tidak boleh menggak-menggok, kamu nanti 
ketinggal satu kata atau dua kata...sudah? have you 
found? 
S : Yes. 
T : Ok.  
(FN.03/OBV/VIII-A/06) 
 
Here is the weather forecast for tomorrow. Tomorrow, 
it will be sunny all day long in Denpasar. There will be no 
rain even no storm. In Bedugul, it will rain heavily for a few 
days. Beware along coastal region, there will be high storm, 
but not tend to become tsunami. 
 
In this activity, students listened and completed some 
missing words on the text. In order to make sure, the teacher 
repeated to read the text for the second time. Students checked 
their answer again, as follows 
T : Ok, I repeat once again. 
(FN.03/OBV/VIII-A/06) 
2) Controller 
As a controller, a teacher has a duty to control all activities 
in the class, so classroom activity can be conducted effectively. 
Sometimes, unexpected things happen in teaching and learning 
process, such as noise. Therefore, as a controller, a teacher can 
handle those things as soon as possible. In Darul Fithrah 
boarding school, English teachers plays their role as a controller 
to control students‘ attitude when teaching and learning process 
is being run. For instance, in the seventh grade, Mr. 
Mu’tasimtaught VII-A about invitation. During explanation, 
some students sitting on the back of the class made noisy. Mr. 
Mu’tasim noticed them, as follows: 
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T : ayo dibelakang….ora cerito wae 
(FN.09/OBV/VII-A/06) 
 
Besides that, the same case happened in the VII-B Mr. 
Mu’tasimstarted the class by explaining materials which would 
be learned on the class, but several male students sitting on the 
back of the class made noisy. He also noticed them, as follows: 
T : Yang mau rame...silahkan keluar kelas dulu. 
(FN.18/OBV/VII-B/06) 
In giving solution of the cases, Mr. Mu’tasimis usually 
conditioning the class first, so students making noisy do not 
annoy other students who are in the concentration on learning. 
As it was said by Mr. Mu’tasim: 
“Kita harus mengkondisikan siswa supaya tenang dulu 
sehingga tidak mengganggu siswa lain yang konsentrasi…” 
(―We have to condition students to be calm first, so it does 
not annoy others‖.) (Intw. Mr.Mu’tasim/09/06) 
A similar case was also found in the eighth grade when 
Mr. Musanataught VIII-B about invitation. He found two group 
discussions did not work well on their group. He noticed them in 
the end of meeting directly, as follows: 
T : Saya lihat 2 kelompok itu tidak aktif sama sekali.. 
membuat satu pun belum...hanya melihat di papan 
tulis...kalau bisa jangan buat seperti itu lagi...kalau ada 
tugas tolong dikerjakan….Thanks and See you next week 
S : See you. 
(FN.12/OBV/VIII-B/06) 
Based on the interview with Mr. Musana, he usually 
noticed students by asking them to go out from the class if they 
made noisy during teaching and learning process. As it was said 
by Mr. Musana: 
 
“Lha itu…itu peran saya seperti itu..kalau kita sebagai guru 
kan tidak boleh njewer…mencubit sebetulnya tidak 
boleh..tapi kalau ada masalah saya cubit...atau kalau masih 
saya beri peringatan satu kali dua kali...silahkan 
keluar..saya seperti itu”. (―My role is like that, we as a 
teacher is not allowed to pinch students. If there is a 
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problem, I pinch them…if they make trouble more, I ask 
them to go out from the class.‖) (Intw. Mr.Musana/09/06) 
 
3) Assessor 
One of the things that students expect from their teachers 
is assessment whether or not they are getting their English right 
or not. This is  where teachers have to act as an assessor, 
offering feedback and correction and grading students in various 
ways.  
In this role, there are several ways used by the English 
teachers at Darul Fithrah boarding school to assess students, 
such as assessing students‘ pronunciation, evaluating students‘ 
works in group, and etc. For instance, in the seventh grade, Mr. 
Mu’tasim taught speaking in class VII-B. He read one dialogue 
about communications between a costumer and an owner. 
Afterwards, he asked two students to read the dialogue loudly in 
front of the class, as follows: 
T : Sekarang yang saya panggil, coba untuk practice 
dibaca didepan kelas… Sarah as a shop-assistant dan 
Ayu as a costumer. 
(FN.06/OBV/VII-B/06) 
Shop-assistant : Good afternoon, Sir. What can I do for you? 
Customer : Good afternoon. I‟m looking for batik shirt. 
 Can you help me? 
Shop-assistant : Oh, there are many of them. Let me show you. Just follow 
 me, please. 
Customer : Ok, thank you. 
Shop-assistant : Here they are, Sir. Please, choose the one you want. Then 
 I‟ll help you to find the size fits with yours. 
Customer : Thank  you. You‟re so kind. 
Shop-assistant : You‟re welcome. It‟s my duty to make you satisfied, Sir. 
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After reading the dialogue, Mr. Mu’tasim told to the two 
students that they have to practice more in reading the dialogue 
at home. 
T : Ok, dirumah latihan lagi membaca ya, masih banyak 
yang belum sempurna.. sekali lagi, dirumah sering-
sering berlatih membaca. 
(FN.06/OBV/VII-B/06) 
 
Meanwhile, in the eighth grade, Mr. Musana taught class 
VIII-B. He taught about invitation. He employs her role as an 
assessor towards students‘ work. He asked them to write their 
works on the whiteboard and check it, as follows: 
 
T : Ok, look at this..to all student of SMP Maju Makmur…it 
the framework of class cleaning contest...it will be held.. 
ini..student 
penulisannya benar gak tulisannya anak-anak? all 
students. 
S : Bener..tpi perlu ditambahin S 
T : Dimana? 
S : dibelakangnya student. 
(FN.12/OBV/VIII-B/06) 
 
4) Resource 
In this role, a teacher has to help students in solving 
problems faced to comprehend materials taught. As a resource, 
the teacher guides students to understand materials effectively. 
Besides that, the teacher also welcomes to students if they want 
to consult their problems faced in the teaching and learning 
process. For instance, in the seventh grade, Mr. Mu’tasim taught 
about invitation in the class VII-A. Students were asked to make 
one invitation.  
After making invitation, students were given chance to ask 
if they still had not understood, as follows: 
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T : Ok, begitu ya cara buat invitationnnya..nanti kalau 
dirumah, tolong dipelajari lagi..apalagi yang pinter 
desainnya...any questions? 
(FN.09/OBV/VII-A/06) 
Based on the interview with teacher RH, he usually 
explains the taught materials more step by step to help 
students who have not understood. As it was conveyed by Mr. 
Mu’tasim who says: 
“Nah…untuk anak yang kurang paham, itu kita ya pertama 
memang harus sabar kemudian kita harus jelaskan sedikit 
demi sedikit apa yang menjadi kesulitan mereka”. (―To 
handle students who have not understood, we have to be 
patient, and 
then we have to explain it step by step on what their 
difficulties‖) (Intw. Mr.Mu’tasim/09/06) 
In addition, in the eighth grade, Mr. Musanausually gives 
students a chance to ask in the classroom or in the office. As it 
was conveyed by Mr. Musana who says: 
“Kurang paham saya suruh bertanya...boleh disini boleh 
dikantor kalau belum jelas”. (If they do not understand, 
they can ask in the class or in the office) (Intw. 
Mr.Musana/09/06) 
 
5) Motivator 
In this role, teachers always motivate students in learning 
by giving appraisal or reward and also feedback during teaching 
and learning process, such as very good. For instance, in the 
eighth grade, Mr. Musana gave a task into multiple choices and 
asked each group to discuss it. The task is based on the given 
text. Besides that, he checked students‘ mastery in vocabulary. 
He aslo motivated students to improve their vocabulary, as 
follows: 
 
T : Ok students, do you know what is step sister? 
S : Saudara tiri perempuan. 
T : Very good, silahkan dilanjutkan pekerjaannya. I give you 
ten minutes to finish it. 
(FN.04/OBV/VIII-B/06) 
115 
 
From those explanations, it can be drawn on the figure 4.8, 
as follows: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 4.8 Teacher’s Roles for the Teaching of English at Darul Fithrah 
boarding school 
 
 
Compared with the available teacher‘s roles, those roles 
have actually represented on the teachers have to do in the 
classroom, but it should be completed with other roles which 
ideally might appear in the classroom activity, namely: (1) 
prompter, (2) participant, and (3) tutor. In addition, their roles in 
the classroom do not fully control the class. They have to be 
able to accommodate students‘ activity in the classroom. 
 
8.  Students’ Roles 
Students‘ roles in the classroom can draw how effective a learning 
process in the classroom is. A teacher manages students‘ roles in learning 
process in order to encourage them to be more active than passive. 
Based on the observation and interview conducted by the researcher, 
students‘ roles at Darul Fithrah boarding school can be classified into three 
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roles, namely: (1) active participants, (2) listeners, and (3) autonomous 
learners, as follows: 
1) Active participants 
In the classrooms at Darul Fithrah boarding school, the students 
participate actively. They always respond teachers‘ instructions and 
questions well. Every activity is aimed to encourage students‘ 
activeness. It is supported by interview with Mr. Mu’tasimwho 
argues: 
“Anak kita libatkan langsung supaya anak itu..eee…apa 
ya... mengetahui langsung apa yang kita akan 
sampaikan.” (―Students are involved directly in order to 
know on what we will deliver to them directly.‖) (Intw. 
Mr.Mu’tasim/09/06). 
Besides that, He encourages students to be more active (Intw. 
Mr.Mu’tasim/09/06). In line with teacher RH, Mr. Musana is on the 
same opinion about students‘ roles as active participants in the 
classroom.(Intw. Mr.Musana/09/06). 
In proving that, the researcher also interviewed two students in 
the seventh grade and two students in the eighth grade at Darul Fithrah 
boarding school. In the seventh grade, S1 argues that they always 
involve in teaching and learning process actively. (Intw.SS-
VIIA/02/06) and also S2 argues same opinion (Intw.SS-VIIB/02/06). 
In line with two students in the seventh grade, both of two 
students in the eighth grade have same opinion that they always 
involve in the teaching and learning process (Intw.SS-VIIIB/02/06) 
& (Intw.SS-VIIIA/02/06). 
Talking about participation in the teaching and learning process, 
in seventh grade, student S1 argues that they are usually involved in 
conversation activity. (Intw.SS-VIIA/02/06) meanwhile student S2 
argues that they are usually involved in conversation and questions 
(Intw.SS-VIIB/02/06) 
Another students‘ participation comes from the eighth grade, 
student S1 argues that they are usually involved in group and reading 
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text (Intw.SS-VIIIB/02/06) Meanwhile, student S2 argues that they 
usually are involved in group discussion (Intw.SS-VIIIA/02/06). 
From those explanations, it can be said that students at Darul 
Fithrah boarding school are involved directly in teaching and learning 
process. Besides that, they are involved in some active actively, such 
as conversation, questions and answers, group discussion and reading 
text. 
For instance, in the seventh grade classes taught by teacher RH, 
the students were asked to read aloud. The teacher divided it into two 
ways. First, the teacher read one text, and then students repeat it 
together. One illustration taken from teacher RH, he taught in VII-A 
about invitation. Mr. Mu’tasimasked the students to open page 52 on 
the students‘ workHeet. He wanted to teach the student read a 
conversation correctly, as follows: 
T : Look at page 52...sorry...sorry...page 51..disitu ada 
activity 7 ada Yuyun sama Mika. Ayok…read together! 
 
Yuyun : Hi, Fika 
Fika : How's your day? 
Yuyun : Fine, thanks. 
Fika : Ow, Have got my birthday invitation? 
Yuyun : Yeah, thanks a lot for inviting me. 
Fika : Will you come? 
Yuyun : Umm....I am not sure. 
Fika : Do you mean that you won't  come? 
Yuyun : I am sorry. Actually, I want to... but I have to take 
 care  my little sister.. 
Fika : Do you have to do that? 
Yuyun : Yap. My parents are going to another town. 
  
 
During reading the conversation, Mr. Mu’tasim asked students 
about meaning of some words found on the conversation. 
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T : Apa itu town? town itu kota.. seperti Solo. 
(FN.10/OBV/VII-A/06) 
Afterwards, Mr. Mu’tasimasked again to the students about 
meaning of some words found and explained it. 
T :  What's the meaning relatives? relative itu keluarga 
dekat...misalnya saya punya sepupu...nah itu 
relative...jadi saya mau mendatangi pernikahannya. 
(FN.10/OBV/VII-A/06) 
Mr. Mu’tasimpointed out two students to practice the 
conversation in front of the class. 
T : Saya tunjuk Ihsan dan Andi…let‘s practice ya. Ihsan 
sebagai Yuyun dan Andi  sebagai Fika..Silahkan. 
(FN.10/OBV/VII-H/06) 
In addition,  the activitywas also conducted in class 
VII-A (FN.13/OBV/VII-A/06). Second, some students were pointed 
to read one text in front of the class loudly. One illustration can be 
show as follows: 
T : Ok, saya minta beberapa perwakilan siswa untuk 
membaca invitationnya didepan kelas..coba kita 
dengarkan...coba kamu..(Pointing one student) 
S : Siap. 
T : Pay attention to your friend (FN.09/OBV/VII-B/06)  
Besides that, the activity is also conducted in every meeting in 
the class VII-B based on the (FN.05/OBV/VII-B/06), 
(FN.05/OBV/VII-B/06), (FN.17/OBV/VII-B/06), (FN.09/OBV/VII-
B/06), (FN.17/OBV/VII-B/06), (FN.17/OBV/VII-B/06) and class 
VII-A based on the (FN.06/OBV/- VII-A/06). 
Meanwhile, in the eighth grade classes taught by Mr. Musana      
the students were asked about to make group discussions. The teacher 
gave some exercises, and students work those exercises together in 
their group. After finishing it, each representative of groups was 
pointed to write their answers on the whiteboard. The teacher and 
students discussed and corrected those answers together, as follows: 
T : Make a group...a group consists of 4 students. 
(FN.12/OBV/VIII-B/06) 
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Besides that, the activity is also found in being conducted in 
every meeting in the class VIII-A based on the (FN.11/OBV/VIII-
A/06), (FN.15/OBV/VIII-A/06) and class VIII-B based on the 
(FN.04/OBV/VIII-B/06), (FN.07/OBV/VIII-B/06), (FN.16/OBV/ 
VIII-B/06), and (FN.19/O- BV/VIII-B/06). 
2) Listeners 
The students did not take the information given by the teacher 
for granted. They paid attention to the teachers‘ explanation and listen 
to follow teachers‘ instructions. 
Based on the interview, Mr. Musanaargues that students must 
listen and do teachers‘ instructions during teaching and learning 
process. As it was conveyed by Mr. Musanawho says: 
“Peran siswa ya..tentu saja dia..seperti instruksi 
saya..kalau saya suruh mengerjakan, mengerjakan...saya 
suruh diam, anak-anak harus diam..selagi saya 
menjelaskan, anak-anak harus diam..ada tugas ya harus 
dikerjakan..seperti itu”. (Students‘ roles like my 
instructions, if I ask to work, they have to work…if I ask 
them silence, they have to silence…as long as I explain, 
students must be silence…there is an assignment, they 
have to work it‖) (Intw. Mr.Musana/09/06) 
 
Based on the observation, the students also tried to understand 
the teachers‘ explanations and instruction by jotting down 
information presented  by  teachers.  They  wrote  any  materials  
taught  based  on  the  teacher‘s instructions. 
3) Autonomous learners 
In  the  classes  observed  by  the  researcher,  the  students  on  
those classrooms always made efforts to develop their learning. In this 
case, they still got a little guidance from the teacher. They learned 
examples given and concluded it. 
In the seventh grade, students taught by Mr. Mu’tasim tries to 
develop their knowledge by efforts like to translate unfamiliar words 
by themselves. They employ dictionary. For example, Mr. Mu’tasim 
showed one text entitled “Kampoeng Batik Laweyan” in the class VII-
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B. He asked students to find difficult words and translated them 
into Indonesia language using dictionary. Mr. Mu’tasim wrote those 
words on the whiteboard, as follows: 
 
T : Ok...eee dari kampung batik laweyan...apakah kalian 
sudah mendapatkan isi dari teks ini? atau ada mungkin 
yang mau ditanyakan tentang kosakata baru...mana yang 
tidak tau artinya? 
Mr. Mu’tasim wrote some difficult words found by the 
students. 
 
Source, Society, Ages, Kingdom, Well-known, Characteristics, 
Gateway, Narrow, Alley, Certain, Expensive, Design, and Price. 
(FN.13/OBV/VII-B/06) 
Mr. Mu’tasim asked the students to prepare their notes and 
dictionary to find out meaning of those words. 
 
T : Coba disiapkan seperti biasa...catatan and your dicti-
onary...find this word from your dictionary…saya beri 
waktu untuk mencari dikamus...setelah itu, nanti kamu 
mengerjakan pekerjaan satu sampai 5-10 menit…yang 
sudah selesai...maju kedepan. (FN.13/OBV/VII-B/06) 
 
In the eighth grade, students in the class taught by Mr. Musana 
also develops their knowledge by efforts to enable their learning as 
their own imitation.  For  instance,  Mr. Musana  taught  one  text  
entitled  “The  Wild Swan” in the class VIII-B. Students were asked to 
find meaning of some words found on the text to Indonesia language. 
He asked them to find meaning of those words in dictionary. In this 
situation, they used it when they could not guess it, as follows: 
T : Find the indonesian meaning of these words..nah kamu 
disuruh menterjemahkan kedalam bahasa 
indonesia...leng-kapi kata-katanya kedalam bahasa 
Indonesia...kau keluarkan your dictionary...ya. 
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Find meanings of these words into Indonesia Language! 
1. Wicked 6. Nearby 
2. Ugly birds, 7. Stung 
3. Wild, 8. The Spell 
4. A fairy‟s castle, 9. The evil 
5. Stinging nettles, 10. Scary graveyard, 
 
(FN.16/OBV/VIII-B/12) 
 
                       From those explanations, it can be drawn on the figure 4.9, as 
follows: 
 
 
 
 
 
 
 
 
Figure 4.9 Students’ roles in Learning English at Darul Fithrah boarding 
school 
 
Compared with the available students‘ roles, roles of student 
found have actually found in all classroom activities. Other roles 
should be involved to students, such as (1) interactor, (2) monitor, (3) 
evaluator, and (4) tutor to other students in the classroom. 
 
9. Assessment 
Assessment is a way to measure students‘ competence in the form 
of scores. Besides that, there are many kinds of assessment which can 
be used to measure students‘ competence by teachers. It is usually 
based on teachers‘ needs in assessing students during teaching and 
learning process in the classroom. Besides that, assessment used aims to 
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make students do not feel doubt when they are faced on the same 
assessment tasks. It can be in the form of multiple choice, daily tasks, 
and etc. 
Based on the interview, Mr. Mu’tasim usually employs 
assessment from (1) daily test in the form of multiple choice, (2) 
homework, (3) individual task, and (4) group task. As it was said by 
Mr. Mu’tasim who says: 
“Penilaian pertama nilai ulangan harian...itu bisa 
menggunakan isian...bisa menggunakan pilihan 
ganda...kemudian nilai tugas…tugas sekolah ada tugas 
PR,,pekerjaan rumah...kemudian ada tugas mandiri...ada tugas 
kelompok” (―First assessment is daily test…it can use multiple 
choice...task assessment….school task, such as 
homework…individual task…group task) 
(Intw. Mr.Mu’tasim/09/06) 
Meanwhile,  Mr. Musana  employs  usual  assessment  in  the  
teaching  and learning process. He gives examples when he teaches 
about reading; He uses performance assessment to measure students‘ 
pronunciation and intonation. As it was conveyed by Mr. Mu’tasim 
who conveys: 
“Aku biasa saja mas penilaiannya...kalau pelajaran reading ya 
saya suruh baca pronounciationnya bagus...intonasinya bagus 
kan seperti itu”. (―I use usual assessment… if they are taught 
reading skill, I check students‘ pronunciation…intonation) 
(Intw. Mr.Musana/09/06) 
In addition, the researcher also interviewed two students in the 
seventh grade and two students in the eighth grade of Darul Fithrah 
boarding school.  In seventh grade, both of S1 and S2 argue that 
English teachers assess them based on the best score. If there is found 
low score, students are re-explained more about the  materials  taught  
in  order  to  improve  their  score.  (Intw.SS-VIIA/02/06) & (Intw.SS- 
VIIB/02/06). 
Meanwhile, in the Eighth grade, S1 argues that their English 
teacher gives score based on the question (Intw.SS- VIIIA/02/06). In 
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addition, S2 argues that their English teacher gives them score based on 
they write. (Intw. VIIIB/02/06).  
According to observation and document analysis conducted by 
the researcher, assessment used for the teaching of English at Darul 
Fithrah boarding school is one of schools is divided on (a) formative 
assessment, (b) middle test, and (c) evaluative assessment, as follows: 
a. Formative Assessment 
Formative assessment is aimed to determine the extent to which 
the student has already understood the lessons as they follow in the 
learning process in a certain period of time and improve the quality of 
learning. At Darul Fithrah boarding school, formative assessment is 
divided on (1) written test and (2) oral test. They are described, as 
follows: 
1) Written Test 
Written test is conducted by teachers in order to know 
students‘ competence. Students are asked to answer questions in the 
form of written. Darul Fithrah boarding school is one of schools, it 
is classified on (a) multiple choice, (b) short-answer task, (c) make 
a match, and (d) listening cloze, as follows: 
a) Multiple Choice 
Multiple choice gives four or five possible answers to 
answer one question. In this task, the teacher gives several 
questions about concord to the students and they are asked to 
choose the correct answer by marking the right choice. One 
example of multiple choice is showed on the picture 4.5, as 
follows: 
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Sources:  Student‟s WorkHeet Entitled “MASTER” page 59 
Picture 4.5 Multiple Choice 
b) Short-Answer Tasks 
This task is used by the English teacher to test students in 
which the students are asked to write the answer on the answer 
Heet in the written form and the answer are usually short. One 
example of short-answer task is showed on the picture 4.6, as 
follows: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Sources: Student‟s WorkHeet Entitled “MASTER”VII  page 47 
Picture 4.6 Short-Answer Tasks 
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c) Make a Match 
Make a match requires students to match the statements on 
the right side and the responses on the left side. In this task, 
students are showed on several pictures. Students are asked to 
match those pictures with the appropriate sentences which are 
available after those pictures. One example of make a match is 
showed on the picture 4.7, as follows: 
 
 
 
 
 
 
 
 
 
 
 
 
Source: Teacher‟s lesson plan 
 
 
 
 
 
 
 
Picture 4.7 Make a Match 
 
d) Listening Cloze 
Listening cloze tasks require students to listen monologue 
or conversation text for several times. In this activity, a teacher 
reads the text or listen it by using video tape to students. 
Students complete the missing words or phrases in the blanks 
based on they hear. 
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Listen to the teacher and complete the dialogue 
Melanie : (1) Nice day, isn‟t it? 
           
The girl : Yeah. The sky is so clear. (2) I love this weather 
         
Melanie : So do I. We can go everywhere. 
The Girl : But I heard the rain will come soon this week 
Melanie : Really? Well. (3)  it is the season 
        
The girl : You are right. Um… The bus seems to be running late. 
Melanie : I think so? (4) How long have you been waiting  for? 
      
The girl :  About twenty minutes 
Melanie :  Are you in hurry? 
The girl : Yeah. I‟m in hurry I must reach the hospital before everything. 
Melanie : Ooh, here is my bus. Well, (5) I have to go now. Nice meeting you.  
The girl : Likewise.   
Sources: Student‟s WorkHeet Entitled “MASTER”VIII page 48 
 
2) Oral Test 
Oral test is given by teachers to students in the form of 
question and answer orally. It aims to assess students‘ competence 
in expressing something relates to taught materials orally. At Darul 
Fithrah boarding school, it is classified on (a) conversation, (b) 
reading aloud, (c) question and answer and (d) sentence/completion 
dialogue, as follows: 
(a) Conversations 
Conversations are identically students‘ performance by 
speaking. Students are taught materials by using conversation. 
In this task, several students are asked to read one conversation 
dialogue in front of the class. Usually, the teac her will assess 
their ability in speaking by their performance in speaking. One 
picture of conversations activity is showed on the picture 4.8, 
as follows: 
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Source: The Researcher‟s Document 
Picture 4.8 Conversations 
(b) Reading Aloud 
This requires students to read one text in front of the class. 
Students must show their best performance in reading, because 
their teacher will assess them based on the certain criteria. 
During observation, reading aloud activity was conducted. It 
aims to assess students‘ competence in reading one text. One 
picture of reading aloud activity is showed on the picture 4.9, as 
follows: 
 
 
Source: The Researcher‟s Document 
Picture 4.9 Reading aloud 
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(c) Questions and Answer 
This activity consists of one, two or more questions to 
students. teachers can vary questions based on the materials. 
Students are asked orally. One example of question and answer 
assessment was taken from field notes. Mr. Musana taught in the 
eighth grade about short messages.  He asked students about 
short message directly,  as follows: 
                                                
 
Source: The Researcher‟s Document 
Picture 4.10 Questions and Answers 
 
Mr. Musanastarted the material by asking students one by 
one. He started by asking about short message. 
T : Ari, do you like writing short message?  
S  : No. 
T   : Ega, do you like writing short message? 
S   : Yes. 
T   : Whom do you usually write short message? 
S   : My friend. 
(FN.12/OBV/VIII-B/06) 
 
d)  Sentence/Completion Dialogue 
This assessment is given to students where they have to 
complete those sentences to be complete sentences and can be 
understood well. In this task, the teacher read one sentence or 
dialogue,  and  students  try  to  respond  it  by  appropriate  
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responses orally. Sample of sentence/completion dialogue task 
is showed on the picture 4.11, as follows: 
 
 
 
 
 
 
 
 
Source: Teacher‟s Lesson Plan 
 
 
 
Picture 4.11 Sentence/Completion Dialogue 
 
3) Middle Test 
Middle test is usually conducted in the middle of semester. 
It is conducted in three month first after teaching and learning 
process.  It can be in the form of multiple choice or essay. Based on 
the interview, Mr. Mu’tasim argues that middle test is also 
conducted in Darul Fithrah boarding school. Its score is taken from 
the real score. As it was proven by Mr. Mu’tasim who says: 
 
“Ujian tengah semester, kalau disini itu ulangan tengah 
semester itu ada tes…tapi murni nilai murni”. (―Middle test, 
this school has a test…but, it is real score‖.) (Intw. 
Mr.Mu’tasim/09/06) 
 
In line with teacher RH, Mr. Musanaargues that middle test 
is in the form of multiple choice and essay. As it was conveyed by 
Mr. Musanawho conveys: 
“Pilihan ganda 35…essay 5...ehe...jadi nanti skornya kan 50, 
kalau pilihan ganda betul kali satu, essay kali tiga…berarti kan 
50”. (―Multiple choice is forty five…essay five… score is 
sixty, if it is multiple choice, it is times one, essay times 
three…it is sixty‖) (Mr.Musana/09/06) 
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From those explanations, it can be said that middle test is 
also conducted in Darul Fithrah boarding school. The test is created 
in the form of multiple choice and essay questions. Talking about 
core of middle test, it is taken from real score when student answer 
questions given in the middle test. 
4) Summative Assessment 
Summative assessment is usually  conducted in the middle 
or end of semester which covers more than one or several topics, 
and is aimed to determine the extent of learners pass or not in 
learning. At Darul Fithrah boarding school, it is classified final test. 
It is usually conducted in the end of semester. This test is aimed to 
evaluate students after learning during one semester. This test also 
can be in the form of multiple choice and essay.  
Based on the interview, Mr. Mu’tasim explains that final 
test score is taken from daily test and final test. As it was proven by 
Mr. Mu’tasim who says: 
 
“Kalau UAS, itu diambil dari nilai ulangan harian, ditambah 
ulangan akhir semester... test itu..kemudian dijumlah rata-rata”. 
(―If final test, it is taken from daily test, plus final test…the test 
is divided by average‖.) (Intw. Mr.Mu’tasim/09/06) 
 
In addition, Mr. Musana argues that final test is in the form 
of multiple choice and essay. As it was proven by Mr. Musana who 
says: 
“Sama...essay dan pilihan ganda”. (―it is same…essay and 
multiple choice‖.) (Intw. Mr.Musana/09/06) 
 
From those explanations, it can be concluded that final test 
in Darul Fithrah boarding school is combination of multiple choice 
and essay questions. Score of fina test is added to score of daily 
test, so the last score for students can be accounted. Samples of 
final test questions can be seen on the appendix. 
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Compared with the available assessments, those 
assessments have fulfilled requirement in assessing students based 
on KTSP where assessment are equipped by meaningful activities 
in order to assess students‘ progress and performance during 
teaching and learning process. In addition, those assessments seem 
complete if it is created constructively where assessments used are 
more focused on the students‘ success than failure in learning.  
 
10. Strengths and Weaknesses 
From the observation on instructional design for the teaching of 
English at Darul Fithrah boarding school, it has strengths and 
weaknesses which are explained as follows: 
 
a. Strengths 
Strengths of instructional design for the teaching of English 
at Darul Fithrah boarding school are explained on (1) syllabus, (2) 
learning objectives, (3) classroom procedure, (4) classroom 
techniques, (5) teacher‘s roles, (6) students‘ roles, (7) instructional 
materials, (8) media, and (9) assessment, as follows: 
 
1) Syllabus 
Syllabus used for the teaching of English at Darul 
Fithrah boarding school has several strengths to teachers and 
students, namely: (1) it is a mixed syllabus which cover 
several types of syllabus in teaching, such as, notional, 
functional, grammatical, skill-based, and task-based, so 
English teachers can teach English comprehensively to 
students, (2) All English teachers in junior high school are 
involved in designing the syllabus through teacher‘s forum, 
and (3) flexibility of the syllabus makes English teacher of 
each school is able to revise and develop it based on the 
needs and characteristics of students in the classroom without 
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ignoring recommended regulations in developing syllabus 
from the government. 
2) Learning Objectives 
Strengths of learning objectives at Darul Fithrah 
boarding school are (1) it is divided into two, namely (a) 
general objectives and (b) specific objectives, (2) it is based 
on the Minister of National Education Regulation Number 22 
Year 2006 about content standard for elementary and 
secondary education, and (3) from learning objectives, junior 
high school students are expected to be able to master 
English until functional level after graduating from junior 
high school. It is a level where they are expected to be able to 
communicate in the form of spoken and written to solve daily 
life problem simply. 
3) Classroom Procedure 
Classroom procedure employed by English teachers at 
Darul Fithrah boarding school covers from exploration, 
elaboration, and confirmation. The classroom procedure has 
several strengths, namely (1) it is recommended from the 
Minister of National Education regulation number 41 Year 
2007 about process standard for elementary and secondary 
education, (2) its steps are easy to follow, (3) it involves 
students in active learning, (4) there is a reflection activity in 
the end of meeting in order to conclude materials learned, and 
(5) time allocation for implementing all steps of the 
procedure is proportionally appropriate. 
4) Classroom Techniques 
Classroom techniques used for the teaching English at 
Darul Fithrah boarding school consisted of brainstorming, 
question and answer, class discussion, filling gap, group 
discussion, reading aloud, dialogue performance, and 
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questioning. Those classroom techniques have several 
strengths, namely: (1) techniques used are enough varied in 
order to support classroom activity, especially in the 
classroom procedure steps for the teaching of English at the 
school, (2) those classroom procedure used tend to student-
centered learning. Students are given many activities which 
supported by various techniques during teaching and learning 
process., (3) the English teachers and students are easy to 
follow it, (4) techniques used help teachers in the classroom 
activity, (5) students can be more active especially 
individually or group, and (6) students‘ performances are 
challenged and classroom atmosphere is expected to not feel 
boring by those techniques. 
5) Instructional Materials 
As explained before, instructional materials for 
teaching of English at Darul Fithrah boarding school consists 
of (a) printed materials, (b) visual materials, and (c) internet-
based materials. Those materials have several strengths, 
namely: (1) materials used are varied to junior high school 
students, (2) roles of materials used is aimed as a source for 
active learner practice, stimulation and ideas for classroom 
activities, (3) All instructions have been written on those 
materials clearly, so teachers and students can follow those 
instructions, and (4) instructional materials used at the school 
can be categorized contextual materials, because those 
materials cover materials about Solo and near environment, 
so students are not confused to use material, such as students‘ 
worksheet in the seventh grade and eighth grade. 
6) Media 
Media used for the teaching of English at Darul Fithrah 
boarding school was merely picture. It gives several strengths 
134 
 
in learning, namely: (1) the use of picture is adapted from 
selected resources which are relevant to materials taught, (2) 
it helps the teacher in teaching as instructional aids, and it 
makes students feel interested in learning. They are showed 
by attractive pictures, and then they try to guess it. 
7) Teacher‘s Roles 
Roles of teacher for the teaching English at Darul 
Fithrah boarding school have several strengths, namely: (1) 
those roles are able to facilitate students in active learning. 
(2) Students‘ spirit in learning in the classroom can be 
realized with a good atmosphere by using roles appropriately, 
(3) classroom activity can be conducted well and effective, 
and (4) the English teachers are able to control all activities in 
the classroom including students who make noisy in the 
classroom. 
8) Students‘ Roles 
Students‘ roles in learning English at Darul Fithrah 
boarding school consisted of active participants, listeners, and 
autonomous learners. Those roles have several strengths in 
the classroom, namely: (1) those roles are directed to student-
centered with variation roles, (2) students are involved 
actively in the classroom with kinds of various activities. 
9) Assessment 
Strengths of assessment for the teaching of English at 
Darul Fithrah boarding school are (1) it is varied based on the 
teacher‘s needs in assessing students, (2) it is divided into 
formative assessment, middle test, and summative 
assessment, (3) those assessments are referred to the Minister 
of National Education Regulation Number 20 Year 2007 
about assessment education standard, (4) all scoring rubrics 
on each skill are mentioned in the lesson plan clearly, and (5) 
135 
 
remedial test is prepared in order to help students who gain 
low scores by the English teachers at the school. 
b. Weaknesses 
Weaknesses of instructional design for the teaching of 
English at Darul Fithrah boarding school are explained on (1) 
syllabus, (2) learning objectives, (3) classroom procedure, (4) 
classroom techniques, (5) teacher‘s roles, (6) students‘ roles, (7) 
instructional materials, (8) media, and (9) assessment, as follows: 
1) Syllabus 
Discussing syllabus used by English teacher at Darul 
Fithrah boarding school, it is also found weaknesses of the 
syllabus, namely: (1) the ability of the English teachers at the 
school in revising the syllabus is less satisfying, (2) unclear 
explanations found on the matrix of syllabus. It does not 
explain about learning activity and learning experiences, and 
(3) there is no any explanation mentioned in syllabus about 
learning activity, indicator, assessment, and source for teaching 
clearly, although those are mentioned in lesson plan. 
2) Learning Objectives 
Learning objectives written by the teacher are suggested 
to be developed more in order to represent the students‘ needs 
and characteristics. There are several weaknesses of the 
learning objectives found for the teaching of English at Darul 
Fithrah boarding school, namely (1) specific objectives as 
indicators mentioned in the lesson plan still need develop 
based on the condition, behavior, and criteria of learning 
objectives, (2) during implementation, several objectives 
which are mentioned on the lesson plan cannot be realized 
completely due to students‘ ability and classroom condition. 
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3) Classroom Procedure 
Weaknesses of classroom procedure used for the 
teaching of English at Darul Fithrah boarding school are (1) 
classroom condition, students‘ ability, and time allocation 
influence the implementation of classroom procedure 
completely and efficiently. It makes English teachers follow 
steps of classroom procedure are a little bit deviated from 
theory. Sometimes, they do not conduct classroom procedure 
based on the plan procedurally. For instance, sometimes, they 
did not conclude materials taught and give students chance to 
ask in the confirmation stage. They just continued to closing 
activity, and (2) the classroom procedure used tends to teacher-
centered where teacher as the center of learning. During 
observation, English teachers at the school tend to be as the 
center of learning and control in the classroom during teaching 
and learning process. Students are commanded in any activity 
by the teachers. 
 
4) Classroom Techniques 
One weakness of classroom techniques used for the 
teaching of English at Darul Fithrah boarding school is those 
classroom techniques cannot be employed effectively because 
students cannot be handled fully and tend to be passive 
participants in using techniques. For instance, when Mr. 
Mu’tasim taught in the class VII-A, He asked one students to 
read the text loudly in front of the classroom, the student did 
not read it loudly and correctly. It makes Mr. Mu’tasim to 
think hard in encouraging precise technique. Meanwhile, when 
Mr. Musana taught VIII-A, He asked students to make group 
discussions. Some of group discussion could not discuss 
effectively, they tended to make noisy. 
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5) Instructional Materials 
Although instructional materials for the teaching of 
English at Darul Fithrah boarding school are varied, there are 
several weaknesses found, namely: (1) it still needs to develop 
in listening materials. During observation, English teachers 
just relied listening material on the students‘ worksheet and 
read it manually, and (2) there are many grammatical errors 
found on the printed materials, especially students‘ worksheet. 
6) Media 
Weaknesses of media used for the teaching of English at 
Darul Fithrah boarding school are (1) picture as media used for 
the teaching of English at Darul Fithrah boarding school is still 
less varied in teaching and learning process. English teachers 
at the school are seldom to employ another media in the 
classroom. (2) picture is still used in common ways by 
showing it and students guess it. 
 
7) Teacher‘s Roles 
One weakness of teacher‘s roles for the teaching of 
English at Darul Fithrah boarding school is teacher‘s roles in 
the classroom by English teachers at Darul Fithrah boarding 
school are still less effective. Proportional of time for teaching 
and another task given from the school also influence in 
employing teacher‘s roles, because they have to divide their 
roles in the school effectively. For instance, Mr. Mu’tasim has 
to teach two classes in the seventh grade and three classes in 
the ninth grade as well as Mr. Musana has to teach two classes 
in the seventh grade and three classes in the eighth grade. In 
addition, Mr. Mu’tasim has to give extra attention and time to 
the ninth grade students in order to face national examination. 
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8) Students‘ Roles 
Several weaknesses of students‘ roles for the teaching of 
English at Darul Fithrah boarding school are (1) different 
students‘ characteristics and mood influence their roles in the 
classroom. For instance, students of class VII-A tended to be 
passive participant, although Mr. Mu’tasim tried to involve 
them in the active discussion, and (2) time schedule for 
learning English in the school also influence. For instance, 
time schedule for learning English in the class VII-A is at 
10.55 am-11.50 pm. Most of students cannot concentrate fully 
in learning. Indeed, they feel sleepy and hungry. It makes 
classroom activity do not conduct well. 
9) Assessment 
Weaknesses of assessment for the teaching of English at 
Darul Fithrah boarding school are (1) students‘ ability and 
competence influence in gaining high score. Most of students 
get still gain low score although English teacher have given 
ideal assessment and varied test. It happens on daily test, 
middle test, and final test, and (2) there is no any classification 
in assessing students from cognitive, affective, and 
psychomotor specifically. 
 
B. Discussion of Findings 
In this session, the researcher discusses the findings of the research. The 
discussion is focused on the findings on the previous studies and review of 
related theory. The discussion answers nine components of instructional 
design, namely : 
(1) syllabus, (2) learning objectives, (3) classroom procedure, (4) 
classroom technique, (5) instructional materials, (6) media, (7) teachers‘ 
roles, (8) students‘roles, and (9) assessment, as follows: 
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1. Syllabus 
In designing syllabus, English teachers at Darul Fithrah boarding 
school adapted from teachers‘ forum or MGMP. Although they adapted 
from the teachers‘ forum, they had authority to be able to revise and 
develop it more based on the needs in the classroom. Dubin and Olhstain 
(1994: 38) argue that course designers who carefully consider the various 
approaches to syllabus design may arrive the conclusion that a number of 
different ones are needed and are best combined in an eclectic manner in 
order to bring about positive results. 
Based on the document analysis, syllabus used for the teaching of 
English at Darul Fithrah boarding school was categorized as mixed or 
multi-strand syllabus where the syllabus integrates five types, namely: (1) 
notional, (2) functional, (3) grammatical, (4) skill-based, and (5) text-
based. The type of syllabus is based on the Ur‘s theory. He writes in his 
book that mixed or multi-strand syllabus is a modern syllabus which 
combines different aspects of syllabus types. It aims to help teachers and 
learners in improving their comprehensiveness in learning (Ur,2009: 178). 
In addition, Brown (1995: 14) writes in his book that there is nothing 
wrong with the complexity that results from mixing syllabus. 
Compared with the previous findings, English syllabus used at 
Darul Fithrah boarding school was similar with previous findings of 
Sulaikah‘s research (2013). In Sulaikah‘s research, English syllabus is a 
mixed syllabus although it just covered for functional-notional and topic or 
content syllabus. 
In the researcher‘s point of view, mixed or multi-strand syllabus is 
appropriate for the teaching English at Darul Fithrah boarding school, 
because the syllabus integrates competences and materials of four skills in 
the form of spoken and written for teaching English as a foreign language 
in junior high school as well as to fulfill the recommendation from (1) 
Minister of National Education Regulation number 22 Year 2006 about 
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elementary and secondary education where junior high school students are 
expected to be able to communicate in the form of spoken and written 
using English simply to solve daily problems in the functional level and 
(2) Minister of National Education 23 Regulation Number Year 2006 
about passing competence standard where competences in learning English 
language in junior high school is written and explained on each language 
skill specifically. 
 
2. Learning Objectives 
Learning objectives for the teaching English at Darul Fithrah 
boarding school were divided into two objectives, namely (1) general 
objectives and (2) specific objectives. General objectives were developed 
from the Minister of National Education Regulation Number 22 Year 2006 
about content standard for elementary and secondary education in which 
general objectives were mentioned generally as English subject objectives 
in junior high school. Meanwhile, specific objectives were developed from 
standard competence and basic competence of English subject on each 
grade of junior high school in the form of indicators. Mulyasa (2013: 147) 
argues that standard competence and basic competence are functioned to 
direct teachers and learning facilitator about targets which have to be 
gained in learning. 
Compared with the previous findings, there were differences found 
from Velasquez and Cardona‘s research (2012), and Sulaikah‘s research 
(2013). In Velasquez and Cardona‘s research, learning objectives just dealt 
with grammar topics, and curriculum used was principally communicative. 
In Sulaikah‘s research, there were no general or specific objectives 
mentioned. 
Meanwhile, a similarity was found from previous findings of 
Wiyati‘s research (2014). In Wiyati‘s research, learning objectives were 
divided into general objectives and specific objectives although those 
objectives were just focused on writing skill. 
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In the researcher‘s point of view, learning objectives for the 
teaching of English at Darul Fithrah boarding school are proportionally 
appropriate based on the standard and basic competence mentioned on the 
available regulations where junior high school students are targeted to gain 
functional level. It is a level where people are able to use language to 
fulfill necessary in daily life, such as reading newspaper, manual or 
guidance (Wells in the Minister of National Education Regulation Number 
22 Year 2006 about content standard for elementary and secondary 
education). In considering objectives, teachers should pay attention on 
several parts. Dick et al. (2009:115) describe in their book about three 
parts of designing objectives, namely: (1) conditions. A description of the 
tools and resources which will be available to the learner when performing 
the skill; (2) behavior. A description of the skill that would include actions, 
content, and concepts; and (3) criteria. A description of acceptable 
performance of the skill. 
 
3. Classroom Procedure 
Classroom procedure for the teaching of English at Darul Fithrah 
boarding school is EEK (Exploration, Elaboration, and Confirmation). 
Fauziati (2014: 161-162) explains in her books steps of EEK sequentially. 
First, Exploration is the first step to build students‘ knowledge by using 
active learning strategies. Second, Elaboration is explanations and 
modeling stage by teachers. Last, Confirmation is the last step where 
students reform previous knowledge to build new idea in new situations. 
Compared with the previous findings, there were differences found 
from Chen, and Kuo‘s research (2010), Sulaikah‘s research (2013), 
Sutrisno‘s research (2014), and Wiyati‘s research (2014). In Hastie, Chen, 
and Kuo‘s research, they employed a simplified and minimalist approach 
where students contributed significantly more information and 
demonstrated higher levels of learning during learning process. Besides 
that, classroom was situated in the synchronous cyber classroom. In 
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Sulaikah‘s research, classroom procedure employed PPP (Present, 
Practice, and Produce). In Wiyati‘s research, classroom procedure used 
was scientific approach which is started from observation, questioning, 
exploration, association, and communication. 
In the researcher‘s point of view, classroom procedure used for 
English teaching and learning at Darul Fithrah boarding school is 
appropriate based on the Minister of National Education Regulation 
Number 41 Year 2007 about process standard for elementary and 
secondary education which recommends EEK (Exploration, Elaboration, 
and Confirmation) as the recommended approach in KTSP and has to be 
followed by each junior high school in teaching process. Moreover, time 
allocation given for using the classroom procedure in teaching and 
learning process is also appropriate. All steps of classroom procedure can 
be used well in the classroom. 
 
4. Classroom Techniques 
Classroom techniques are employed in each step of classroom 
procedure in order to support any activity in the classroom. Each step of 
classroom procedure is equipped by some interesting techniques by 
teachers, so there is a close relationship between the teacher and students 
in the classroom. Brown (2007: 14) writes in his book that technique was 
manifested activities by using a method combined with one appropriate 
approach specifically. 
Based on the observation, classroom techniques in the seventh grade 
and in the eighth grade at Darul Fithrah boarding school were classified to 
brainstorming, question and answer, class discussion, filling gap, group 
discussion, reading aloud dialogue performance, and questioning. 
Compared with the previous findings, there were differences found 
from Hastie, Chen, and Kuo‘s research (2010), Velasquez and Cardona‘s 
research (2012), and Wiyati‘s research (2014). In Hastie, Chen, and Kuo‘s 
research, they tended to use real collaborative learning in teaching. In 
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Velasquez and Cardona‘s research, teachers tend to use communicative in 
any activity. In Sulaikah‘s research, students were involved in three 
activities, namely song, storytelling, and game. In Wiyati‘s research, 
teachers just employed certain techniques based on the purpose for 
teaching reading, namely silent reading, skimming, scanning, guessing, 
use literal meaning, capitalize on discourse markers, and reading aloud. 
In the researcher‘s point of view, classroom techniques for the 
teaching English at Darul Fithrah boarding school are enough varied and 
tend to student-centered with various activities. Those techniques are able 
to help English teachers at the school in conducting teaching and learning 
process. English teachers at the school should be smart in considering 
variety of classroom techniques used, so students will feel appropriate on 
the techniques used by the teachers in the classroom. Fauziati (2010: 147) 
argues that not all learners will feel appropriate with the same way of 
learning, and learners may learn more effectively if they can choose a style 
of learning that most suit of them. In addition, Dick et al. (2009: 216) 
writes in their book that in creating each component of a strategy, 
characteristics of students should also be considered, such as needs, 
interests, and experiences as well as how to gain and maintain their 
attention from pre-instructional activities, content presentation, learner 
participation, assessment, and follow-through activities. 
 
5. Instructional Materials 
Instructional materials is one of important components in teaching 
and learning process. Richards (2001: 251) defines instructional materials 
in his book as the basic of learners input and language practice in the 
classroom, such as (1) printed materials which includes books, workbooks, 
workHeets, or readers; (2) non-print materials which includes cassette or 
audio materials, videos, or computer-based materials; and (3) materials 
which combine both of print and non-print sources such as self-access 
materials and materials on the internet. 
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In Darul Fithrah boarding school, instructional materials for the 
teaching of English was classified on (1) printed materials includes 
textbook and students‘ workHeet, (2) visual materials includes picture and 
PPT, and (3) internet-based materials includes materials taught. Macalister 
and Nation (2010: 160) argue that most course books do not provide a lot 
of guidance on monitoring and assessing progress, and teachers following 
a course closely may need to design tests to do this. Teachers also need to 
be aware of other ways of monitoring their success and their learner‘s 
success, such as watching learners as they do activities, asking learners 
how they did certain activities, and looking at the results of an activity. 
Instructional materials have two roles in teaching English at Darul 
Fithrah boarding school, namely: (1) a source of activities for learner 
practice and (2) a source of stimulations and ideas for classroom activities. 
Those roles are adapted from Cunningsworth‘ summary about roles of 
materials in language teaching (Cunningsworth in Richards, 2001: 251) 
In selecting instructional materials, there are three steps used by the 
English teachers at Darul Fithrah boarding school, namely: (1) selecting. 
The English teachers selected materials from English textbooks, students‘ 
workHeets, internet and other sources; (2) adapting. The English teachers 
adapted those materials based on the grade and syllabus at the school 
become the fixed materials to teach; and (3) implementing. The fixed 
materials were implemented as learning materials in the classroom. 
Compared with the previous findings, there were similarities found 
from Sulaikah‘s research (2013), Sutrisno‘s research (2014), and Wiyati‘s 
research (2014). In Sulaikah‘s research, instructional materials included 
printed materials, such as textbook and students‘ workHeet. In Sutrisno‘s 
research, instructional materials included printed materials, visual 
materials, and also internet-based materials, although those materials are 
different level from this research. In Wiyati‘s research, instructional 
materials included printed materials, visual materials, and also internet-
based materials, although those materials are just for reading skill. 
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In the researcher‘s point of view, instructional materials for the 
teaching of English at Darul Fithrah boarding school are varied and 
appropriate based on the roles of instructional materials in the classroom. 
English teachers should be selective in considering materials taught based 
on the needs and ability of the students, so students can learn it easily. 
Fauziati (2010: 211) argues that materials which are comfortable for a 
particular class need to have an underlying instructional philosophy, 
approach, method, and technique which suit the students and their needs. 
Moreover, updating materials in teaching are much needed. 
Materials taught do not just rely on the materials which have been used on 
the previous time. English teachers can download from any resource in the 
internet, and then select and develop it. Dick et al. (2009: 304) argues that 
when working with selected materials, however, there is little opportunity 
to revise materials directly, especially if they are commercially produced 
and copyrighted. With copyrighted materials, the instructor can consider 
the following adaptations for future trials: 
(1) omit portions of the instructions, (2) include other available materials, 
or (3) simply develop supplementary instruction. 
 
6. Media 
As supporting teaching, media has been developing based on the 
needs in teaching and learning. Media used for the teaching of English at 
Darul Fithrah boarding school was picture. Harmer (2001: 134) argues that 
the varieties of teaching are pictures and images, LCD Projectors, 
language laboratories, bits and pieces, computers, boards, videos, radios, 
and tape recorders. 
In the classroom, the media used has a role as instructional aids by 
teacher during teaching and learning process which is supported by using 
the availability of technology used by the teacher. The role was adapted 
from Romiszowski in Taiwo (2009: 75) which writes that there are two 
roles of media, namely: (1) as instructional aids. Media are used to help 
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students‘ presentation in the classroom and (2) as instructional system. 
Media are used as a promotion in both of conventional and non-
conventional setting. 
Meanwhile, there are three steps used by English teachers at Darul 
Fithrah boarding school in selecting media, namely: (1) collecting. The 
English teachers collected pictures from reference books and internet; (2) 
selecting. The English teachers selected collected pictures based on the 
materials and the class taught; and (3) employing. Selected pictures were 
employed as media for teaching and learning in the classroom. 
Compared with the previous findings, there were differences found 
from Hsu, Wu, dan Hwang‘s research (2007), Jin and Boling‘s research 
(2010), and Yaratan and Kural‘s research (2010). In Hsu, Wu, dan 
Hwang‘s research, media used for teaching in junior high school was 
computer. In Jin and Boling‘s research, media used for teaching is e-
learning where students learned by using e-learning context visually 
covering psychological, cognitive, and affective aspects of learning. In 
Yaratan and Kural‘s research, it just took teachers‘ perception in using 
technology which concludes that English teachers teach by using 
traditional technology where students have good control over English 
language teaching and improve vocabulary development and modern 
technology provide interactive environment and improve English skills. 
In other studies, similarities of using media in teaching English were 
found from previous findings of Sulaikah‘s research (2013) and Sutrisno‘s 
research (2014). Findings of those researches employed picture as one of 
teaching media in supporting teaching and learning process. 
In the researchers‘ point of view, picture as the media used for the 
teaching of English at Darul Fithrah boarding school is less varied. Besides 
that, the ways of using picture is still common. English teachers should 
also consider other media which seem appropriate and interesting to be 
employed in teaching process and roles of media can be realized 
effectively. It aims to maintain classroom‘s atmosphere effectively and is 
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as an alternative to help students in comprehending materials when they 
have not understood to comprehend it. Moreover, in this 21
st
 century, 
English teachers are demanded to be creative in the classroom. The use of 
media in teaching and learning is very helpful in order to improve 
students‘ ability in mastering language skills. They can select and 
download kinds of interesting media used in teaching language from 
internet anytime. Dick et al. (2009: 227) classify three factors often cause 
compromise in selection of media and delivery system: (1) availability of 
existing instructional materials, (2) production and implementation 
constraints, and (3) the amount of facilitation that the instructor will 
provide during instruction. 
 
7. Teacher’s roles 
Teacher‘s roles are important things in classroom activity. From 
teachers‘ roles, a teacher can manage the classroom effectively. Goodwyn 
(1997: 45) argues that there are two key roles as a mentor, namely (1) the 
active and systematic supporter and developer of others and (2) the 
reflective practitioner who always look for developmental. 
Discussing about teacher‘s roles in teaching English at Darul 
Fithrah boarding school, it consisted of (a) organizer, (b) controller, (c) 
assessor, (d) resource, and (e) motivator. English teachers at the school 
play those roles during teaching and learning process. 
Based on the theories, Harmer (2001: 58-62) in his book classifies 
some teacher‘s role in teaching, namely: (1) controller, (2) organizer, (3) 
assessor, (4) prompter, (5) participant, (6) resource, (7) tutor, and (8) 
observer. In addition, Renandya (201: 76) explains that English has now 
obtained a status as a global language; there is a need for teachers to 
critically examine their pedagogical practices and adjust their roles so that 
they are more in keeping with the principles that underlie the teaching of 
English as a global or international language. This, however, does not 
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mean that the teachers should abandon their ―traditional‖ roles and take 
on completely new roles. 
Compared with the previous findings, there were differences found 
from Hsu, Wu, dan Hwang‘s research (2007) and Dick‘s research (2008). 
In Hsu, Wu, dan Hwang‘s research, teachers‘ roles were just focused on 
the belief and attitudes which affects in learning process. In Dick research, 
it was just focused on how teacher as instructional designers for teaching 
create and employ instructional design in the real situation. 
Meanwhile, a similarity from previous findings of teacher‘s roles 
was found in the Wiyati‘s research (2014). In Wiyati‘s research, teachers‘ 
roles in the classroom include performer and listener. Students are more 
directed to involve in reading activity. 
In the researcher‘s point of view, teacher‘s roles of English teachers 
at Darul Fithrah boarding school actually are positioned to student-
centered where those roles are focused on helping and facilitating students 
during teaching and learning process. Besides that, English teachers should 
also employ other roles which are mentioned in Harmer‘s theory, so it can 
fulfill roles of the teacher in the classroom actually. Harmer (2001: 58) 
also adds that within classroom our roles may change from one activity to 
another or from one stage of an activity to another. If we are fluent at 
making these changes our effectiveness as teachers greatly enhanced. 
 
8. Students’ roles 
Students‘ roles in the classroom are very varied with meaningful 
activities in the classroom. From those activities, students are able to gain 
experiences. Nunan (2001: 79-80) in his books explain that learners‘ roles 
in the classroom can be as (1) the passive recipient; (2) an interactor and 
negotiator; (3) the a listener and performer; (4) being involved in a process 
of personal growth; (5) being involved in a social activity, and the social 
and interpersonal role of the learner cannot be divorced from 
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psychological learning process; and (6) taking responsibility for their own 
learning, developing autonomy and skills in learning-how-to learn. 
Discussing about students‘ roles in English subject at Darul Fithrah 
boarding school, it consisted of (1) active participants, (2) listeners, and (3) 
autonomous learners. 
Compared with the previous findings, there were differences found 
from Park‘s research (2010) and Sulaikah‘s research (2013). In Park‘s 
research, it was focused on the involvement of non-native English-
speaking (NNS) graduate students which were diverse in background 
characteristics academic disciplines, cultural origins, and previous 
experiences in learning process. In Sulaikah‘s research, students‘ roles 
were as protagonist, collaborator, and communicator. 
In the researcher‘s point of view, students‘ roles in learning English 
at Darul Fithrah boarding school have represented on the learner-centered. 
Students are involved in every activity in the classroom which is organized 
by the teacher actively. Kumaravadivelu (2003) argues in his book that 
students‘ role is also called learner involvement. Both of teachers and 
learners are helped in considering informed choices, such as finding own 
path in learning by students and creating environment‘s needs during 
learning optimally by teachers. 
9. Assessment 
Assessment is a process to assess students in learning at the 
classroom. Brown (2003) defines assessment in his book is an on-going 
process which used to measure students‘ performance by the teacher 
subconsciously, such as responding a question, offering a comment, or 
structuring a new word or structure. Indeed, Macalister and Nation (2010: 
120) argue that assessment also contributes significantly to the teacher‘s 
and learners‘ sense of achievement in a course and thus is important for 
motivation. 
Still in Macalister and Nation, there are three criteria which can be 
used in giving good assessment, namely (1) reliability. It gives results are 
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not greatly upset by conditions that are the test is not intended to measure. 
After allowing for the practice effect, if the same person sat the test twice, 
they should get near enough to the same result, (2) validity. It measures 
what it is supposed to measure. 
A valid achievement test measures what has been learned on the 
course, and (3) practicality. It is examined by looking at (a) the cost 
involved in administering and scoring the test, (b) the time taken to 
administer and sit the test, (c) the time taken to mark the test, (c) the 
number of people needed to administer and mark the test and (5) the ease 
in interpreting and applying the results of the test. (Macalister and Nation, 
2010: 117-120). 
Discussing assessment used for assessing English at Darul Fithrah 
boarding school, it was divided into (a) formative assessment, (b) middle 
test, and (c) summative assessment. Dick et al. (2009: 7-9) write in their 
books that formative is purposed to help create and improve instructional 
process and products. Meanwhile, summative is an evaluation of the 
absolute or relative value of the instruction and occurs only after the 
instruction has been formatively evaluated and sufficiently revised to meet 
the standards of the designer. 
In formative assessment, it was classified into (1) written test 
includes multiple choice, short-answer task, make a match, and listening 
cloze, (2) oral test includes reading aloud, conversation, question and 
answer, and sentence/completion dialogue. In middle test, it includes 
multiple choice and essay. In summative assessment, final test includes 
multiple choice and essay. 
Compared with the previous findings, there was a difference found 
from Wiyati‘s research (2014), In Wiyati‘s research, teachers assessed 
students by using test (knowledge) and non-test (performance). 
In the researcher‘s point of view, kinds of assessment for the 
teaching of English at Darul Fithrah boarding school are varied and 
classified in the form of formative assessment, middle test and summative 
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assessment. Besides that, it is supported by the Minister of National 
Education Regulation Number 20 Year 2007 about assessment education 
standard which declares that assessment of learning result used by 
educator is test, observation, individual or group task, and others based on 
the characteristic of competence and level of students‘ development. 
Mulyasa (2013: 209) also adds that in National Education Standard, 
assessing learning results by educator is conducted continually in order to 
check process, development, and improvement results in the form of daily 
test, middle test, final test and final test for increasing grade.  
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CHAPTER V 
CONCLUSION, IMPLICATION, AND SUGGESTION 
This chapter draws the conclusion, implication, and suggestion based on the findings of 
the research discussed on the previous chapter. 
A. Conclusion 
After having finished whole processes and procedures in obtaning data 
of instructional design for the teaching of English at Darul Fitroh boarding 
school. The researcher explains it briefly, as follows: 
First, the syllabus used for the teaching of English at Darul Fitroh 
boarding school is a mixed or multi-strand syllabus covering five syllabus types, 
namely: notional, functional, grammatical, skill-based, and text-based. In 
designing it, English teachers at the school design it through teacher‘s forum or 
MGMP based on the school-based curriculum or KTSP. Flexibility of the 
syllabus to combine several syllabus types is expected to be able to provide 
teacher an easy way in considering and combining syllabus types based on the 
needs in the classroom. A syllabus does not look ideal if it is just designed from 
one syllabus type, especially syllabus for language teaching because language 
teaching involve all skills and aspects in which have to be taught to students. 
Second, learning objectives for the teaching of English at Darul Fitroh 
boarding school are divided into two objectives, namely (a) general objectives 
and (b) specific objectives. General objectives are developed from the Minister 
of National Education Regulation Number 22 Year 2006 about content standard 
for elementary and secondary education where general objectives were 
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mentioned generally as English subject objectives in junior high school. 
Meanwhile, specific objectives are developed from standard competence and 
basic competence of English subject on each grade of junior high school in the 
form of indicators. 
Third, classroom procedure for the teaching of English at Darul Fitroh 
boarding school is EEK (Exploration, Elaboration, and Confirmation). The 
procedure is positioned on the main activity. It is started from exploration stage 
where a teacher starts the class by asking some questions and explaining which 
relates to materials and explaining learning objectives. Afterwards, it is 
continued by elaboration where the teacher gives tasks to students. Last, it is 
ended by confirmation where the teacher gives feedback towards exploration 
and elaboration‘s results, facilitates students to reflect about given materials, 
gives students chance to ask, and clarifies on the given materials. 
Fourth, English teachers at Darul Fitroh boarding school combine several 
techniques in order to support teaching and learning process. They include those 
techniques in each step of the classroom procedure used by the English teachers. 
In the seventh grade, (1) exploration includes brainstorming, question and 
answer,(2) elaboration includes class discussion, reading aloud, and dialogue 
performance, and (3) confirmation includes class discussion and questioning. In 
the eighth grade, (1) exploration includes brainstorming, question and answer, 
and filling gap, (2) elaboration includes group discussion and reading aloud, and 
(3) confirmation includes class discussion and questioning. 
Fifth, instructional materials used for the teaching of English at Darul 
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Fitroh boarding school are (1) printed materials includes English textbook and 
students‘ worksheet, (2) visual materials includes picture and PPT, and (3) 
internet-based materials. In selecting those materials as the learning sources in 
the classroom, English teachers at the school adapt it based on the grade and 
syllabus. In selecting instructional materials, there are three steps used by the 
English teachers at Darul Fitroh boarding school, namely: (1) selecting. The 
English teachers select materials from English textbooks, students‘ worksheets, 
internet and other sources; (2) adapting. The English teachers adapt those 
materials based on the grade and syllabus at the school become the fixed 
materials to teach; and (3) implementing. The fixed materials are implemented 
as learning materials in the classroom. Besides that, roles of instructional 
materials for the teaching of English at Darul Fitroh boarding school are (1) a 
source of activities for learner practice and (2) a source of stimulations and ideas 
for classroom activities. 
Sixth, media for the teaching of Darul Fitroh boarding school in order to 
support teaching and learning of English in the classroom is merely picture. In 
selecting picture, there are three steps used by English teachers at Darul Fitroh 
boarding school, namely: (1) finding. The English teachers find pictures from 
reference books and internet; (2) selecting. The English teachers select collected 
pictures based on the materials and the class taught; and (3) employing. Selected 
pictures are employed as media for teaching and learning in the classroom. 
Seventh, teachers‘ roles found in teaching English at Darul Fitroh 
boarding school are (a) organizer, (b) controller, (c) assessor, (d) resource, and 
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(e) motivator. English teachers at the school employ those roles during teaching 
and learning process. Those roles have actually represented on the teachers have 
to do in the classroom, but it should be completed with other roles which ideally 
might appear in the classroom activity, namely: (1) prompter, (2) participant, 
and (3) tutor. In addition, their roles in the classroom do not fully control the 
class. They have to be able to accommodate students‘ activity in the classroom.  
Eighth, students‘ roles found in learning English at Darul Fitroh boarding 
school are (1) active participants, (2) listeners, and (3) autonomous learners. 
Those roles are aimed to give students in a lot of experiences in learning 
English. In addition, other roles should be involved to students, such as (1) 
interactor, (2) monitor, (3) evaluator, and (4) tutor to other students in the 
classroom. 
Ninth, Assessment used by English teachers at Darul Fitroh boarding 
school consists of (a) formative assessment, (b) middle test, and (c) summative 
assessment. In formative assessment, it is divided to (1) written test includes 
multiple choice, short-answer task, make a match, and listening cloze, (2) oral 
test includes reading aloud, conversation, questions and answer and 
sentence/completion dialogue. In middle test, it includes (1) multiple choice and 
(2) essay. In summative assessment, it includes final test covering multiple 
choice and essay. Those assessments have fulfilled requirement in assessing 
students based on KTSP where assessment are equipped by meaningful 
activities in order to assess students‘ progress and performance during teaching 
and learning process.   In   addition,   those   assessments   seem complete  if  it 
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is created constructively where assessments used are more focused on the 
students‘ success than failure in learning.  
From those explanations above, conclusion can be formulated, as 
follows: 
(1) instructional design for the teaching of English at Darul Fitroh boarding 
school have fulfilled requirements of the instructional design in teaching and 
learning consisting of (a) syllabus, (b) learning objectives, (c) classroom 
procedure, (d) classroom techniques, (e) instructional materials, (f) media, (g) 
teacher‘s roles, (h) students‘ roles, and (i) assessment and (2) those components 
are not fully implemented in the classroom because factors found in the strengths 
and weaknesses of each instructional component which influence in implementing 
it. Therefore, those strengths and weaknesses are considered as inputs for the 
improvement of better teaching and learning process in the school. 
 
B. Implication 
By knowing instructional design of the teaching English at Darul Fitroh 
boarding school, it is very important for teachers or instructional designers. It 
can help them to understand and guide in designing instructional effectively. It is 
useless to design an instructional for teaching without mastering knowledge 
about instructional itself. Moreover, components composed in one instructional 
design are also very important, because each component of instructional plays 
important roles in teaching and learning process. Besides  that,  relation  
between  instructional  design  made by teachers and teaching in the classroom 
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likes two side of one coin which cannot be separated. There is a significant 
influence each other during teaching and learning process, because instructional 
is designed to help teacher in teaching in the classroom. Therefore, a teacher 
should comprehend about his or her instructional design including theories of 
instructional design itself. 
 
C. Suggestion 
Based on the results of this research, suggestions are written in order to 
give improvisation and important inputs for (1) English teacher in better 
teaching and learning and (2) next researchers in better research, as follows: 
1. For English teacher 
This research can be used several additional suggestions in constructing 
instructional design to be better. During observation, some weaknesses of 
instructional design were found. It concerns on the syllabus, learning 
objectives, classroom procedure, techniques, instructional materials, media, 
teacher‘s roles, students‘ roles, and media. 
a. In syllabus, it is suggested to the English teachers revise their syllabus 
more and write it clearly. Continuity between syllabus and lesson plan 
should be matched because unclear explanations were found in the 
matrix of syllabus. It did not explain and was not written about 
learning activity, learning experiences, indicator, assessment, and 
source for the teaching although those are written in the lesson plan 
completely. 
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b. In learning objectives, it is suggested to develop by looking at the 
condition, behavior, and criteria of learning objectives because specific 
objectives as indicators mentioned in the lesson plan did not cover all 
competences. 
c. In classroom procedure, classroom condition, students‘ ability, and 
time allocation influence the implementation of classroom procedure 
completely and efficiently. Besides that, it tends to teacher-centred 
learning. English teachers should be smart in employing it. Besides 
that, consistency in  following classroom procedure is much needed. 
d. In using media, there are many kinds of media which can be employed 
and adapted by the teacher in order to support their teaching in the 
classroom. English teachers just employ picture. Nevertheless, it is less 
varied for using teaching English. 
e. In teacher‘s roles, proportional of time for teaching and additional task 
which is given from the school influences in employing teacher‘s 
roles. For English teachers, it is suggested to role it in balance. 
Teacher‘s role is needed to facilitate students in learning with various 
roles. 
f. In students‘ roles, students‘ characteristics and mood as well as time 
schedule for learning English influence students‘ roles in the 
classroom. It is suggested to the teachers employ the right and precise 
strategy in learning activity. 
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g. In assessment, students‘ ability and competence influence students‘ 
score. Moreover, there is no any classification in assessing students 
from cognitive, affective, and psychomotor specifically. It tends to 
show assessment in cognitive aspects. English teacher is suggested to 
consider the right strategy in assessing students who have problem in 
their score. Besides that, in assessing students from affective and 
psychomotor, it is suggested to consult it with advisor in the school or 
expert in assessment. 
2. For next researchers 
Scope of this research is still limited. Next researchers who are interested in 
similar area of this research are able to study it deeply, such as investigating 
learning objectives of instructional design commonly used for the teaching of 
English in junior high school. This research can be used as one of the relevant 
references. 
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Table 4.1 General Overview of Syllabus for grade VII in the Second Semester at Darul 
Fithrah Boarding school 
 
Type of 
syllabus 
Mixed or Multi-strand Syllabus 
Specification
s 
National Function Grammatica
l 
Skill – 
based 
Text – based 
Material   Vocatrulary
, Time, 
place, 
color, and 
size  
 Asking and 
giving stuffs, 
opinion, like 
and dislike, 
and 
clarification 
interpersonall
y. 
 Short 
function text, 
instruction, 
list of stuff, 
greetings and 
announcemen
t  
 Present 
tense 
future 
tense, 
modal, 
imperativ
e 
 Listening 
& 
speaking; 
transactio
nal and 
interperso
nal 
conversati
on 
 Reading 
& writing 
short 
written 
functional 
text and 
essay 
 Descriptive 
text and 
procedure 
text  
Exampel  Days 
 Public 
place 
 Brown 
 Clean the 
whiteboard, 
please! 
 Congratulatio
n on your 
graduation. 
 Thank you 
 To Be (is, 
am, are) 
 Modal: 
Can, May 
 Listening: 
Listen to 
the 
expressio
n and 
respond to 
it. 
 Speaking: 
practice 
this 
conversati
on with 
your 
partner! 
 Descriptive
: 
Describing 
favorite 
artist. 
 Procedure: 
how to 
make fried 
rice. 
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Table 4.2 General Overview of Syllabus for grade VIII in the Second Semester at Darul 
Fithrah Boarding school 
 
Type of 
syllabus 
Mixed or Multi-strand Syllabus 
Specification
s 
National Function Grammatica
l 
Skill – based Text – 
based 
Material   Vocatrulary
, Time, 
place, and 
etc. 
 Asking and 
giving 
service, 
information, 
opinion, 
something, 
agreement, 
argument, 
amd 
conversation
. 
 Short 
function 
text, 
invitation, 
announceme
nt, and short 
message. 
 Present 
tense, past 
tense, 
future 
tense, 
modal and 
imperative
. 
 Listening & 
speaking; 
transactiona
l and 
interpersona
l 
conversatio
n 
 Reading & 
writing 
short 
written 
functional 
text and 
essay 
 Recount 
text and 
narrative 
text 
Exampel  Once upon 
a time 
 Tomorrow  
 In the 
school  
 What’s your 
opinion 
about this 
case? 
 Could you 
come to my 
party 
tonight? 
 Past tense 
: was, 
were  
 Modal : 
Could, 
would  
 Reading : 
read the 
story aloud! 
 Writing : 
write the 
announcem
ent based on 
the situation 
given! 
 Recount 
: my bad 
holiday  
 Narrativ
e : 
beauty 
and the 
beast  
 
 
 
 
